
 

Section B:  

Standards and 

Assessments 
  



Progress Towards Meeting Academic Targets 
 

With greater accountability on learning and achievement, it is clear that we have to explore 

practices to effectively improve student achievement. As part of the 2015 Bridge to Excellence 

Master Plan Five Year Comprehensive Master Plan, local school systems are required to analyze 

their historical academic State and local assessment data, and their implementation of goals, 

objectives and strategies and/or evidence-based practices to determine their effect on student 

achievement and classroom practices, for all subgroups and specialized populations.  Please use the 

2012, 2013, and 2014 Maryland School Assessment (MSA), 2014 High School Assessment (HSA), 

formative local assessment data, and/or other standardized research based data to respond to the 

following questions:  

 

*Data tables (2.1 – 3.12) Data Overview 

 

Academic Data Review 

1. In a review of your historical academic data (MSA, HSA and formative local assessment, 

and/or other standardized research based data), identify what you see as priority in terms of 

student achievement? Identify strategies that will promote gap reduction and growth. 

Describe how formative local assessments inform your system-wide thinking? 

 

 

Moving Forward 
1. As you move forward to the new Partnership for Assessment of Readiness for College and 

Careers (PARCC) summative assessment program, describe how the review of your 

historical academic data will inform your decision making over the next five years to 

address and support students’ needs to ensure improved student achievement. 

 

2. Describe your school system’s process to ensure successful implementation of major 

strategies and/or evidence-based practices to determine if they are implemented with fidelity 

to meet learners’ needs, and are on track to achieve identified outcomes.  

 

3. Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, Section 

I.B, page 4.) 

  



2015 Master Plan RLA/English Program  

Progress Towards Meeting Academic Achievement 

 

 

Academic Data Review 

 

Review historical academic 

data by grade bands and 

identify what you see as 

priorities in terms of student 

achievement 

 

Academic Data Review 

 

Identify strategies to promote 

gap reduction and growth 

Academic Data Review 

 

Describe how formative local 

assessments inform your 

system-wide thinking  

 

 Academic success for 

every child 

 

Our priority would be 

to continue to increase 

the percentage of 

successful students in 

all sub-groups to 

approach performance 

levels of 100% student 

achievement. 
 

Elementary Level 

 

2014 MSA data for the 

district’s total 

elementary population 

of students indicate a 

performance level at 

94.3%, representing a 

slight decrease of the 

overall performance of 

1.0% when compared 

to 2013 results. 

 

Performance of 

African-American 

students was at the 

87.0% level, 

identifying an 

achievement gap of 

7.3% in minority 

students’ performance 

when compared to the 

general population. 

 

 Provide an increased 

focus on individual 

student reading deficits 

rather than focusing 

only on mean or student 

data which can mask 

underperforming 

students’ deficits and 

need for remediation.  

By taking a more 

individualistic approach 

and using cohort data, 

students can be 

provided with enhanced 

opportunities to receive 

appropriate 

interventions in reading. 

 

 Promote increased 

student engagement in 

reading through more 

meaningful and 

engaging performance-

based learning activities 

and more culturally-

relevant experiences in 

a student’s reading 

program. 
 

 Increase the use of 

appropriate diagnostic 

tools such as i-Ready 

(grades 1-8) and 

PARCC (grades 3-8) to 

 

 School-level teams are 

organized to provide a 

focus on student 

reading data derived 

from diagnostic 

assessments, common 

literary assessments, 

summative 

assessments and other 

sources.  After 

analysis of student 

data reflecting student 

reading deficits, 

flexible instructional 

grouping is instituted 

and provides 

appropriate 

interventions to 

address deficits and 

increase student 

learning opportunities.  

 

 Student progress 

monitoring is an 

ongoing activity in the 

reading language arts 

program and takes 

place through reading 

programs such as i-

Ready (grades 1-8) 

that provide (3) 

diagnostic 

administrations across 

the school year, with 



The 2014 results 

represented a 2.9% 

decline over 2013 

results. 

 

96.5% of Hispanic 

students were 

successful in 2014, a 

performance level 

which represents an 

increase of 1.4% in 

achievement from 

2013 for this subgroup. 

 

Special Education 

students constituted in 

2014 to be the second 

most lagging student 

sub-group, with their 

performance level at 

84.9%, representing a 

gap of 9.4% when 

compared to the 

general population of 

students.  When 

compared to 2013 

scores, Special 

Education students 

evidenced a 83.9% 

achievement level, a 

11.4% gap when 

compared to the 

general student 

population for that 

year. 

 

FARMS students 

performed at an 

achievement level of 

91.4%, representing an 

1.0% decrease over the 

previous year. 

 

ELL students’ 

performance in 2014 

was at an 81.8% 

achievement level, a 

better identify specific 

reading deficits in 

students who present 

skill deficiencies below 

their current reading 

grade or course level. 

 

Incorporate and 

carefully monitor 

reading interventions 

such as System 44 in 

our middle schools and 

Read 180 in our high 

schools, iReady for 

students in grades 1-8 

and Kindervention, 

Reading A-Z and Raz-

Kids, Foundations, and 

Wilson intervention 

programs at the 

elementary level to 

determine student 

progress level gains and 

overall teacher 

satisfaction and 

program effectiveness.   
 

 Increase use of flexible 

grouping strategies and 

opportunities at grade 

levels within reading 

language arts/English 

classes at schools.  
 

 Through consistent 

diagnostic testing 

increase opportunities 

for enrichment in 

reading language 

arts/English classes for 

all students in an effort 

to expand customized 

instruction and increase 

students’ levels of rigor 

and challenge. 
 

interventions 

scheduled and based 

on the first (2) 

reporting cycles. 

 

 Identify problematic 

and provide 

opportunities for 

teacher professional 

development. From 

surveys and from 

student data, teacher 

professional 

development 

experiences focus on 

areas where student 

data identify 

instructional deficits 

in the reading 

language arts/English 

program.  

Collaboration is 

underway involving 

special education 

teachers in all PD that 

is offered to our 

regular education 

teachers in the area of 

reading language arts. 
 

 Classroom 

walkthroughs, 

teaching observations, 

when coupled with 

principal feedback and 

district and school-

wide student data, can 

identify exemplary 

teachers who are able 

to provide peer 

instructional 

opportunities.  

Projects are being 

developed to include 

the K-12 literacy 

coordinator, school-

based leadership and 



decrease from the 

89.7% level this cohort 

reported in 2013.  

 

Middle School Level 

 

2014 MSA data for the 

district’s total middle 

school level student 

population indicate 

performance at 90.2%, 

a decrease of 3.4% 

when compared to 

2013 results. 

 

Performance of 

African-American 

students was at the 

77.6% level, leaving a 

significant gap of 

12.6% in minority 

students’ performance 

when compared to the 

general population. 

The 2014 results 

represented a 6.3% 

decline over 2013 

results. 

 

Hispanic students 

scored 86.3% in 2014 

which is a decline of 

9.6% over the previous 

year. 

 

Special Education 

students constituted the 

most lagging portion of 

demographic sub-

groups with 

performance at 67.7%, 

a gap of 22.5% when 

compared to the 

general population.  

When compared to 

2013 scores, Special 

education students had 

 Expand students’ digital 

learning opportunities 

to personalize and 

customize their 

learning, as well as 

more closely target 

deficit reading skills 

deficits as the district 

augments its digital 

resources and closes the 

achievement gap. 
 

 Increase parent 

involvement and access 

to reading instructional 

supports for their 

children through 

opportunities such as 

“Back to School 

Nights,” “Parent 

Forums,” 

“Reading/Writing 

Success Nights,” 

posting parent resources 

on the county and 

school websites, and 

increased use of 

Homework Hotline, etc. 
 

 Institute hiring practice 

changes that positively 

impact increasing 

student achievement 

and hiring qualified 

teachers from non-

traditional backgrounds.  
 

 Offer additional 

networking 

opportunities for 

teachers in reading 

interventional programs 

to share best practices 

across the district. 

instructional coaches 

who will conduct 

‘learning walks’ and 

assist in providing 

feedback to teachers, 

building capacity 

among teachers and 

school administrators. 

 

 Allocation of 

resources include, but 

are not limited to 

hiring consultants to 

address teacher 

professional 

development 

identified from 

student data; materials 

of instruction for those 

areas identified, 

stipends for teachers 

to receive PD during 

and after school hours, 

providing 

opportunities for 

teachers and 

administrators to go to 

conferences that 

provide professional 

development on our 

initiatives, providing 

PD on technological 

resources. 

 Creation and launch of 

new high school 

English transition 

course to increase 

student performance 

from data from 11th 

grade determinations 

related to whether or 

not a student is 

College and Career 

Ready. 

 

 Students determined 

to be “on track” for 



a 22.1% gap with the 

general population, 

reporting 71.5% 

success. 

 

FARMS students 

performed successfully 

at a rate of 83.9%, a 

5.0% decrease over the 

previous year for 

FARMS students. 

 

ELL students’ 

performance level in 

2014 was 71.4% for 

the 7 students in the 

grade-band, a decrease 

of 18.6% for the 10 

students in the grade-

band in 2013. 

 

High School Level 

 

Grade 10: 

With historical data for 

WCPS from 2014 

HSA, performance for 

the total population 

dropped slightly from 

2013, from 86.2% to 

80.4%. Moving from 

10.8% of the students 

taking the test and not 

passing in 2013 to 

15.1% in 2014. 
 

Performance of 

African-American 

students was at the 

67.4% level in 2013.  

The performance of 

these students dropped 

in 2014 to 60.6% 

passing.  Although our 

African-American 

students’ performance 

dropped in 2014 the 

College and Career 

Readiness will be 

provided with college 

level English 

opportunities through 

either dual enrollment 

courses through a 

partnership with the 

local community 

college, or through AP 

courses, or release for 

study at local 

universities, or other 

online college level 

courses, which allow 

WCPS students to 

earn college credit 

while in high school. 
 

 Continually improving 

accelerated pathways 

in middle school so 

students can enter 

high school with a 

English credit. 

 



gap between the 

performance of all 

students and this 

population widened 

only slightly from 

18.8% to 19.8%, 

growing by 1 

percentage point. 

 

Hispanic students 

scored 95.0% for 2013 

and 81.8% in 2014.  

This subgroup was the 

top performing 

subgroup on 2013, but 

dropped to second in 

2014. 

 

Special education 

students constituted the 

most lagging portion of 

sub-groups with 

performance at 42.2%, 

a gap slightly 

exceeding 38% when 

compared to the 

general population of 

students. Achievement 

levels in 2014 

demonstrated a 4.1% 

decrease for this 

subgroup in 

comparison to what 

was reported in 2013. 

 

FARMS students 

performed at a rate of 

68.1%, performing 

slightly higher than our 

AA students. This was 

a 7% decrease from the 

previous year for 

FARMS students. 

 

We had one ELL 

student in this grade.  

This student was 



reported as not taking 

the 10th grade HSA. 

 

Grade 11: 

With historical data for 

WCPS from 2014 

HSA, performance for 

the total population 

increased from 2013, 

from 88.6% to 91.6%. 

Moving from 11.2% of 

the students taking the 

test and not passing in 

2013 to 7.3% in 2014. 
 

Performance of 

African-American 

students was at the 

68.8% level in 2013.  

The performance of 

these students 

increased greatly in 

2014 to 83.3% passing-

growing 14.5 %. The 

achievement gap 

between our total 

population and our 

African-American 

students’ dropped 

drastically in 2014 

from 19.8% in 2013 to 

8.3% in 2014.  

 

Hispanic students 

scored 94.7% in 2013 

and 90.5% in 2014.  

This subgroup was the 

top performing 

subgroup on 2013, but 

dropped to third in 

2014. 

 

Special education 

students constituted the 

most lagging portion of 

sub-groups with 

performance at 67.5%, 



a gap slightly 

exceeding 24% when 

compared to the 

general population of 

students. Achievement 

levels in 2014 

demonstrated a 3.9% 

increase for this 

subgroup in 

comparison to what 

was reported in 2013. 

 

FARMS students 

performed at a rate of 

85.5%, performing 

slightly higher than our 

AA students. This was 

a 5.4% increase from 

the previous year for 

FARMS students. 

 

We had two ELL 

students in this grade.  

One student in this 

subgroup took the 

assessment and did not 

pass and one student 

was reported as not 

taking the 11th grade 

HSA. 

 

 

Grade 12: 

With historical data for 

WCPS from 2014 

HSA, performance for 

the total population 

increased from 2013, 

from 87.9% to 89.3%. 

Moving from 12.1% of 

the students taking the 

test and not passing in 

2013 to 10.7% in 2014. 
 

 

Performance of 

African-American 



students was at the 

70.0% level in 2013.  

The performance of 

these students 

decreased ever so 

slightly in 2014 to 

69.9% passing. The 

achievement gap 

between our total 

population and our 

African-American 

students’ grew 

minimally in 2014 

from 17.9% in 2013 to 

19.4% in 2014.  

 

Hispanic students 

scored 100.0% in 2013 

and again at 100.0% in 

2014.  This subgroup 

was the top performing 

subgroup in both 2013, 

and in 2014. 

 

Special education 

students constituted the 

most lagging portion of 

sub-groups with 

performance at 67.7%, 

a gap slightly 

exceeding 21% when 

compared to the 

general population of 

students. Achievement 

levels in 2014 

demonstrated a 

significant increase of 

19.3% for this 

subgroup in 

comparison to what 

was reported in 2013. 

 

FARMS students 

performed at a rate of 

79.6%, performing 

higher than our AA 

students. This was a 



3.1% increase from the 

previous year for 

FARMS students. 

 

No data were reported 

for ELL students. 
 

 College and Career 

Ready by the end of 

high school 

 

In order to be classified 

as College and Career 

Ready by the end of 

high school, WCPS 

students in the 

elementary and middle 

school grade bands for 

all subgroups, need to 

be classified as “on 

track” for College and 

Career Readiness each 

year grades 3 to 11.  

As reported in analysis 

of the data above, 

persistent achievement 

gaps exist when certain 

sub-groups are 

compared to the 

general student 

population in some 

grade bands.   

Increasingly, more 

students are being 

provided with 

opportunities for dual 

enrollment (earning 

college credit while in 

high school), along 

with the addition of a 

new transition course 

being developed for 

students who are 

determined not to be 

College and Career 

Ready by the end of 

11th grade.   



 

 Providing a world-

class education to 

prepare to be citizens 

of the world 

 

Consistent with local 

educational initiatives, 

a world class education 

relates to 

determinations of 

College and Career 

Readiness for all 

students.  Examples 

would include 

increasing the 

graduation rate from 

96% to 100%, 

graduating students 

who no longer 

evidence achievement 

gaps when compared 

to the general 

population of students, 

increasing the number 

of opportunities for 

students to pursue 

college credit while in 

high school, providing 

more students with 

quality internships and 

increasing authentic 

opportunities for 

learning through 

partnerships with 

community businesses, 

colleges and 

universities, and non-

profits agencies. 

 

 Graduation from 

high school 

 

With respect to the 

English program and 

earning a high school 

diploma in Maryland, 



WCPS students need to 

have successfully 

passed the 10th grade 

HSA. As reported in 

2014, 89.3% of WCPS 

12th graders achieved 

this goal.  69.9% of 

African-American 

students achieved this 

goal, while 100% of 

Hispanic students were 

successful in meeting 

the HSA high school 

graduation 

requirement.  Special 

Education students 

remain the least 

successful student 

cohort with 66.7% of 

them achieving this 

requirement.  FARMS 

student achievement 

levels was at 79.6%. 

 

No data were reported 

for ELL students. 

 

 Continual academic 

improvement from 

one grade level to the 

next 

 

With respect to grade 

band scores for WCPS, 

students show minimal 

decreases in their level 

of successful 

performance on state 

reading language 

arts/English 

assessments as they 

move through the 

grade levels.  Overall 

success in the 

elementary program 

was reported in 2014 at 

94.3%, middle school 



program at 90.2% and 

high school 

performance by 12th 

grade was reported at 

89.0% success levels. 

 

 Providing teachers 

with capacity-

building 

opportunities to 

achieve the above 

student goals 

 

WCPS provides a 

robust program of 

teacher professional 

development in reading 

language arts/English.  

Teachers expand their 

knowledge and skills 

through face to face 

programs at the school 

and district levels.  

Some of these PD 

offerings have been as 

follows: 

o Unpacking the 

standards 

o Text complexity 

o Vocabulary 

o Work with the PARCC 

Rubrics and    scoring 

writing 

o New curriculum 

development 

o Writer’s Workshop in 

the elementary grades 
 

 Continuous process of 

analyzing multiple 

data sources 

While state data is 

reported and discussed 

as large group 

statistics, individual 

children’s deficits are 

routinely identified and 



addressed through data 

analysis and teacher 

support mechanisms 

using specialized 

intervention programs 

in reading.   Examples 

would include the use 

of System 44 in our 

middle schools and 

Read 180 in our high 

schools, iReady for 

students in grades 1-8 

and Kindervention, 

Reading A-Z and Raz-

Kids, Foundations, and 

Wilson intervention 

programs at the 

elementary level.  

 

Moving Forward 

 

Describe a 5 year plan to 

inform decision-making from 

data identified under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to ensure 

implementation of evidence-

based strategies AND ensuring 

fidelity to implementation plan 

Moving Forward 

 

Discuss funding and timelines 

 

 WCPS’s 1:1 digital 

conversion plan 

provides a more 

personalized and 

customized approach 

to student learning, 

particularly in our 

reading language 

arts/English programs 

where students tend to 

operate on varying 

skills levels within the 

same class.  

Introduction of the new 

Engrade (aka Teach. 

Learn, Connect) and its 

interoperability 

features will allow our 

teachers –including our 

special education 

teachers- to customize 

 

  The 5D+ Model of 

Teaching and Learning 

has become a 

cornerstone of WCPS’ 

classroom observation 

and evaluation program, 

and becomes a tool 

which functions in an 

atmosphere of 

collaboration and 

promotes continual 

professional 

improvement. Through 

the use of proprietary 

PIVOT software, 

observational data are 

collected throughout the 

year and used as part of 

the evaluation process 

at mid-year and at the 

end of the year for 

 

 Increasing student 

achievement and 

building capacity 

within teachers comes 

at a cost – a challenge 

for a school district 

where the 

overwhelming funding 

sources is local tax 

dollars. 

 

 Expanding existing 

grants and seeking 

new grant 

opportunities such as a 

new collaboration for 

teacher professional 

development from 

MSDE and WCPS’ 

Special Education 

Bridges to Excellence 



instruction for students 

in their classes through 

use of virtual and non-

virtual instructional 

supports, data captures, 

and digital playlists 

associated with each 

student’s instructional 

needs. 

 

 New literary 

assessments have been 

developed and will be 

associated for each 

reading language 

arts/English course 

beginning AY 2015-

16. 
 

 A transformation is 

underway in WCPS to 

unify all content areas. 

Transformations 

include organizing all 

content areas around a 

unified UbD template 

for instructional units, 

utilizing a single 

repository for all 

district curricula, 

incorporating teacher-

developed UDL lesson 

plans that include 

interdisciplinary 

literacy, and 

developing new 

formative and 

summative 

assessments that take 

into account UDL 

principles, supported 

by high quality 

materials of 

instruction. 

 Under consideration 

within the next 5-years 

is a rethinking of the 

teachers in Cycles 1 and 

2 of WCPS’ evaluation 

model. 
 

 Organized learning 

walks in reading 

language arts/English 

classrooms are planned 

for the upcoming school 

year with elementary 

level teachers, school-

based administrators 

and PARCC 

representatives 

participating and 

sharing findings as part 

of a new collaborative 

initiative. 
 

 New PLC meetings in 

district schools are 

replacing traditional 

faculty meetings. Some 

PLCs will routinely 

focus on reading 

language arts issues to 

increase teacher 

capacity and improve 

student achievement. 
 

 Plans are underway for 

expansion of work with 

school-based leadership 

to increase their skills 

and confidence in 

leading reading 

language arts/English 

related programs.  

School meetings will be 

scheduled each month 

to address topics such 

as unpacking new 

standards, addressing 

instructional shifts in 

the new RLA programs, 

learning to use new 

materials of instruction 

grant through the use 

of personnel “on loan” 

from MSDE.  

 

 Investigating new 

community 

partnerships and 

expansion of the 

Worcester County 

Public Schools 

Foundation is another 

means to fund 

initiatives aimed at 

increasing student 

achievement.  During 

summer 2015, 

community partners 

were identified to help 

subsidize costs for 

teacher professional 

development activities 

needed for program 

success but which 

were not funded by 

grants.  
 

 Seeking additional 

local tax dollars from 

political entities for 

core programs 

(materials of 

instruction, equipment 

and personnel) 

remains an ongoing 

challenge in a time 

fiscal conservatism. 
 

 Economizing in the 

use of instructional 

resources and 

improving efficiencies 

such as carefully 

reviewing usage data 

for reading programs; 

placing more reliance 

on digital resources 



organization of the 

high school day.  

Described as either 

block, modified block 

or traditional 

scheduling, discussion 

has taken place to 

consider possibly 

reorganizing the school 

day in light of PARCC 

testing requirements. 
 

 Focusing a lens on new 

reading language arts 

intervention programs 

which include System 

44 in our middle 

schools and Read 180 

in our high schools, 

iReady for students in 

grades 1-8 and 

Kindervention, 

Reading A-Z and Raz-

Kids, Foundations, and 

Wilson intervention 

programs at the 

elementary level to 

ensure identified 

students’ reading 

language arts skills 

deficits are addressed 

as and they continue to 

receive on-grade level 

instruction. 
 

 Targeted teacher 

professional 

development takes 

place in areas 

identified as “greatest 

needs” from student 

data and teacher and 

administrator surveys.  

Using a variety of 

formats, teacher PD 

opportunities include:  

effectively, while 

addressing PARCC-

related issues. 
 

 Researched-based 

strategies for increasing 

student achievement 

and narrowing the 

academic achievement 

gap are being instituted 

across the reading 

language arts/English 

program.  Efforts 

include expanding work 

with common literary 

assessments, deepening 

levels of understanding 

of the standards, being 

able to determine the 

complexity of a piece of 

text and determine its 

use, if any, in our 

programs, determining 

the appropriate way to 

teach vocabulary at all 

levels, scoring our 

writings in response to 

reading utilizing 

common rubrics, and 

enhancing the ways we 

teach our students to 

write through a writer’s 

workshop format.  To 

enhance their repertoire 

of skills needed for 

success on PARCC 

tests, students will 

incorporate 

organizational skills in 

their reading language 

arts/English classes 

such as outlining, 

highlighting, and the 

use of all reference 

materials. 

rather than print and 

paper resources. 
 

 Revisiting funding 

protocols such as 

yearly costs to 

families for digital 

devices to ensure 

sustainability for new 

software programs 

and devices.  

 

 Consideration given to 

zero-based budgeting 

practices associated 

with upcoming budget 

requests. 



o Unpacking the 

standards 

o Text complexity 

o Vocabulary 

o Developing 

common literary   

assessments 

o Work with the 

PARCC Rubrics 

and    scoring 

writing 

o New curriculum 

development 

o Writer’s Workshop 

in the elementary 

grades 
 

 Expanding the use of 

diagnostic assessments 

beyond i-Ready 

(grades 1-8) to include 

PARCC diagnostics 

(grades 3-8), common 

literary assessments on 

other resources that 

become available 

through district 

research and expanded 

funding sources such 

as the Bridge to 

Excellence grant. 
 

 Expanding 

opportunities for 

student learning 

experiences to take 

place beyond the 

traditional school day 

and school year and 

outside the traditional 

classroom with online 

courses, internships 

and college course 

work taking place in 

high school. 



2015 Master Plan Mathematics Program  

 Progress Towards Meeting Academic Achievement 

 

Academic Data Review 

 

Review historical academic data by 

grade bands and identify what you see 

as priorities in terms of student 

achievement 

 

Academic Data Review 

 

Identify strategies to promote 

gap reduction and student 

achievement growth 

Academic Data Review 

 

Describe how formative 

local assessments inform 

your system-wide 

thinking  

 

 Academic success for every 

child 

 

Our priority would be to 

continue to increase the 

percentage of successful 

students in all sub-groups to 

approach performance levels 

of 100% student achievement. 

 

High School Level 

With historical data for 

WCPS from 2014 HSA 

Algebra/Data Analysis, 

performance for the total 

population of students was 

95.6%, a 1.3% increase from 

2013.  Success in Algebra is a 

gateway to College and 

Career Readiness in math, 

science and other STEM-

related areas. 

 

Performance of African-

American students was at the 

91.9% level leaving a narrow 

gap in minority students’ 

performance when compared 

to the general population. 

This represented a 4.1% 

increase over 2013 results. 

Hispanic students scored 

100% for 2014 and 2013, 

outperforming the general 

population for both years and 

negating an achievement gap. 

 

 Provide an increased 

focus on  

The problematic 

standards each 

underperforming 

student is 

experiencing that 

limits their success in 

achievement in 

mathematics. 

By taking a more 

individualistic 

approach and using 

cohort data, students 

can be provided with 

enhanced 

opportunities to 

receive appropriate 

interventions in 

mathematics. 

 

 Promote increased 

student engagement 

in math through more 

meaningful and 

engaging 

performance-based 

learning activities and 

more culturally-

relevant experiences 

in a student’s 

mathematics 

program. 
 

 Increase the use of 

appropriate 

 

 School-level 

teams are 

organized to 

provide a focus 

on student math 

data derived from 

diagnostic 

assessments, 

formative 

assessments, 

summative 

assessments and 

other sources.  

After analysis of 

student data 

reflecting student 

math deficits, 

flexible 

instructional 

grouping is 

instituted and 

provides 

appropriate 

interventions to 

address deficits 

and increase 

student learning 

opportunities.  

 

 Student progress 

monitoring is an 

ongoing activity 

in the 

mathematics 

program and 

takes place 

through math 



Special education students 

constituted the most lagging 

portion of sub-groups with 

performance at 74.5%, a gap 

exceeding 20% when 

compared to the general 

population of students. 

Achievement levels in 2014 

demonstrated a 5.5% 

improvement for this 

subgroup in comparison to 

what was reported in 2013. 

 

FARMS students performed 

successfully at a rate 91.1%, 

on a par closely 

approximating the success 

level of AA students. This 

was a 0.7% increase over the 

previous year for FARMS 

students. 

 

No data were reported for 

ELL students. 

 

Middle School Level 

2014 MSA data for the 

district’s total middle school 

level student population 

indicate performance at 

90.5%, a decrease of 1.8% 

when compared to 2013 

results. 

 

Performance of African-

American students was at the 

79.2% level, leaving a 

significant gap in minority 

students’ performance when 

compared to the general 

population. The 2014 results 

represented a 2.6% decline 

over 2013 results. 

 

Hispanic students scored 

82.7% in 2014 which is a 

diagnostic tools such 

as i-Ready (grades 1-

8) and PARCC 

(grades 3-8) to better 

identify individual 

students and 

problematic math 

standards preventing 

students from 

mastering skills 

associated with their 

grade level. 

 

 Incorporate and 

carefully monitor 

new math 

interventions such as 

Origo (grades 1-5), i-

Ready (grades 1-8) 

and Intensified 

Algebra (in high 

school for students 

entering Algebra I 

two to three behind in 

their math skills 

designation) to 

determine student 

progress level gains  

and overall teacher 

satisfaction and 

program 

effectiveness.   

 

 A new Title I 

Interventionist 

position has been 

created for Pocomoke 

Middle School.  This 

teacher will provide 

students with two and 

three year gaps in 

their math knowledge 

in Grades 4 and 5 

with daily math 

interventions within a 

schedule that 

continues 

programs such as 

i-Ready (grades 

1-8) that provide 

(3) diagnostic 

administrations 

across the school 

year, with 

interventions 

scheduled and 

based on the first 

(2) reporting 

cycles. 

 

 Identify 

problematic and 

provide 

opportunities for 

teacher 

professional 

development. 

From surveys and 

from student data, 

teacher 

professional 

development 

experiences focus 

on areas where 

student data 

identify 

instructional gaps 

in the 

mathematics 

program.  

Examples of job-

embedded 

professional 

development 

include the use of 

a consultant from 

Salisbury 

University who 

will work with 

teachers and 

focus on 

problematic math 

content in grades 

4 and 5.   Another 



decline of 13.2% over the 

previous year. 

 

Special Education students 

constituted the most lagging 

portion of demographic sub-

groups with performance at 

73.9%, a gap of 18.3% when 

compared to the general 

population.  When compared 

to 2013 scores, Special 

education students had an 

18.4% gap with the general 

population, reporting 73.9% 

success. 

 

FARMS students performed 

successfully at a rate 84.0%, a 

7.7% decrease over the 

previous year for FARMS 

students. 

 

ELL students’ performance 

level in 2014 was 70.0% for 

the 10 students in the grade-

band, a decrease of 8.6% for 

the 14 students in the grade-

band in 2013. 

 
 

Elementary Level 

2014 MSA data for the 

district’s total elementary 

population of students 

indicate a performance level 

at 87.3%, representing a 

decrease of overall 

performance of 7.1% when 

compared to 2013 results. 

 

Performance of African-

American students was at the 

73.9% level, identifying a 

significant achievement gap 

in minority students’ 

performance when compared 

to the general population. The 

opportunities for 

these children to 

continue their regular 

on-grade level math 

experiences with their 

classmates.  The 

interventionist 

requires a working 

knowledge of 

multiple math 

strategies to teach 

students in a way that 

narrows the 

achievement gap for 

deficit skills while 

maintaining on-grade 

level inclusion in the 

regular math class. 
 

 Increase the use of 

flexible grouping 

strategies within math 

classes at schools.  

(With only one 

school having a math 

interventionist on 

staff, flexible 

grouping becomes an 

important strategy in 

meeting the needs of 

a variety of learners 

and narrowing the 

achievement gap in 

math at all grade 

levels.) 
 

 Increase 

opportunities for 

enrichment in 

mathematics classes 

for all students in an 

effort to expand 

customized 

instruction and 

increase students’ 

levels of rigor and 

challenge. 

collaboration is 

underway 

involving special 

education and 

general education 

teachers using an 

MSDE grant 

which addresses 

PD for teachers in 

grades 4 and 5 

where student 

deficits in math 

persist. 
 

 Classroom 

walkthroughs, 

teaching 

observations, 

when coupled 

with principal 

feedback and 

district and 

school-wide 

student data, can 

identify 

exemplary 

teachers who are 

able to provide 

peer instructional 

opportunities.  

Projects are being 

developed to 

include the 

mathematics 

coordinator, 

school-based 

leadership and 

instructional 

coaches who will 

conduct ‘learning 

walks’ and assist 

in providing 

feedback to 

teachers,  

building 

mathematical 

capacity among 



2014 results represented a 

14.5% decline over 2013 

results. 

 

81.4% of Hispanic students 

were successful in 2014, a 

performance level which 

represents a decline of 8.8% 

in achievement in 2013 for 

this subgroup. 

 

Special Education students 

constituted in 2014 to be the 

most lagging student sub-

group, with their performance 

level at 64.7%, representing a 

gap of 22.6% when compared 

to the general population of 

students.  When compared to 

2013 scores, Special 

Education students evidenced 

a 77.9% achievement level, a 

16.5% gap when compared to 

the general student population 

for that year. 

 

FARMS students performed 

at an achievement level of 

79.8%, representing an 11.1% 

decrease over the previous 

year. 

 

ELL students’ performance in 

2014 was at an 85.3% 

achievement level, a slight 

decrease from the 86.7% level 

this cohort reported in 2013.  

These (2) levels of 

performance indicate only a 

slight variance from scores of 

the general population of 

students, i.e., 87.3% in 2014, 

and 94.4% in 2013. 

 College and Career Ready 

by the end of high school 

 

 

 Expand students’ 

digital learning 

opportunities to 

personalize and 

customize their 

learning, as well as 

more closely target 

deficit math skills 

deficits as the district 

augments its digital 

resources and closes 

the achievement gap. 
 

 Increase parent 

involvement and 

access to math 

instructional supports 

for their children 

through opportunities 

such as “Back to 

School Nights,” 

“Parent Forums,” 

“Math Expo Nights,” 

posting parent 

resources on the 

county and school  

 

websites, and 

increased use of 

Homework Hotline, 

etc. 
 

 Create a new 

professional staffing 

opportunity to 

increase student 

achievement (a new 

Title I interventionist 

position was funded 

for AY 2015-16), 

along with continuing 

the practice of hiring 

only highly qualified 

teachers to teach 

mathematics. 

 

teachers and 

school 

administrators. 

 

 Allocation of 

resources include, 

but are not 

limited to hiring 

consultants to 

address teacher 

professional 

development 

identified from 

student data; 

customized 

graduate courses 

from a special 

partnership with 

WCPS and SU’s 

Department of 

Mathematics;  use 

of university 

math professors 

on sabbatical who 

volunteer as 

consultants and 

work in WCPS 

elementary 

classrooms 

providing teacher 

professional 

development; 

creation of (2) 

new math 

coaching 

positions and (1) 

new math 

interventionist 

position for the 

upcoming school 

year; analysis of 

efficacy of math 

materials of 

instruction; and 

making wider use 

of grant sources 



In order to be classified as 

College and Career Ready by 

the end of high school, WCPS 

students in the elementary and 

middle school grade bands for 

all subgroups, need to be 

classified as “on track” for 

College and Career Readiness 

each year through grades 3 to 

Geometry and College and 

Career Ready by the end of 

Algebra II.  As reported in 

analysis of the data above, 

persistent achievement gaps 

exist when certain sub-groups 

are compared to the general 

student population in some 

grade bands.   Increasingly, 

more students are being 

provided with opportunities 

for dual enrollment (earning 

college credit while in high 

school), along with the 

addition of new math 

transition courses being 

developed for students who 

are determined to be not 

College and Career Ready by 

the end of 11th grade.  WCPS’ 

high school mathematics 

programs offer students the 

opportunity to study all (3) 

AP mathematics courses 

offered by the College Board 

(Calculus AB, Calculus BC 

and Statistics).  Enrollment in 

these college level courses 

continues to increase as do the 

proficiency levels evidenced 

by enrolled students.  FARMS 

students whose families may 

find themselves with an 

inability to fund the cost of 

the national AP test which 

allows colleges and 

universities to confer college 

credit at certain scoring levels 

 Offer additional 

networking 

opportunities for 

teachers in math 

interventional 

programs to share 

best practices across 

the district.   

Intensified Algebra 

high school and 

special education 

teachers meet each 

month to create 

teacher-developed 

resources, analyze 

data, and share best 

teaching practices in 

an attempt to increase 

student achievement 

and narrow the 

achievement gap 

among their students. 

to fund additional 

math programs. 
 

 Creation and 

launch of new 

high school math 

transition courses 

and associated 

assessments 

(Accuplacer Prep 

(Math) and 

WWCC 

Developmental 

Math 99);  Pre-

Calculus and 

Algebra II; 

revamping 

College Prep 

Math Review 

while 

discontinuing 

College Prep 

Algebra to 

increase student 

performance from 

data from 11th 

grade 

determinations 

related to whether 

or not a student is 

College and 

Career Ready. 

 

 Students 

determined to be 

“on track” for 

College and 

Career Readiness 

will be provided 

with college level 

math 

opportunities 

through either 

dual enrollment 

math courses 

through a 

partnership with 



can participate in an AP Fee 

Waiver program to offset the 

costs of the tests.  In 2015, 

WCPS students who enrolled 

in AP math courses and took 

the AP test associated with 

their course of study, 

demonstrated impressive 

results:  67% of WCPS test 

takers were found to be 

eligible for college credit 

based on their AP Calculus 

AB score; 86% of WCPS 

students studying AP 

Calculus BC were found to 

earn score making them 

eligible for college credit; 

81% of WCPS students 

enrolled in AP Statistics were 

eligible for college credit.  

 Providing a world-class 

education to prepare 

students to be citizens of the 

world 

 

Consistent with local 

educational initiatives, a 

world class education relates 

to determinations of College 

and Career Readiness for all 

students.  Examples would 

include increasing the 

graduation rate from 96% to 

100%, graduating students 

who no longer evidence 

achievement gaps when 

compared to the general 

population of students, 

increasing the number of 

opportunities for students to 

pursue college credit while in 

high school, providing more 

students with quality 

internships and increasing 

authentic opportunities for 

learning through partnerships 

with community businesses, 

the local 

community 

college, or 

through either of 

(3) AP math 

courses, or 

release for study 

at local 

universities, or 

other online 

college level 

courses, which 

allow WCPS 

student to earn 

college credit 

while in high 

school. 
 

 Continually 

improving 

accelerated math 

pathways in 

middle school so 

students can enter 

high school with 

a mathematics 

credit and 

fulfillment of one 

math graduation 

requirement prior 

to the 9th grade. 
 



colleges and universities, and 

non-profits agencies. 

 

 Graduation from high 

school 

 

With respect to the 

mathematics program and 

earning a high school diploma 

in Maryland, WCPS students 

need to have successfully 

completed a course in 

Algebra and passed the HSA 

Algebra/Data Analysis test. 

As reported in 2014, 96.0% of 

WCPS 12th graders achieved 

this goal.  91.5% of African-

American students achieved 

this goal, while 100% of 

Hispanic students were 

successful in meeting the 

HSA Algebra/Data Analysis 

high school graduation 

requirement and passing their 

Algebra course.  Special 

Education students remain the 

least successful student cohort 

with 76.7% of them achieving 

this requirement.  FARMS 

student results were identical 

to those of African-American 

students with respect to 

achievement levels at 91.5%. 

 

No data were reported for 

ELL students. 
 

 Continual academic 

improvement from one 

grade level to the next 

 

With respect to grade band 

scores for WCPS, students 

continue to increase their 

level of successful 

performance on state of 

Maryland mathematics 



assessments as they move 

through the grade levels.  

Overall success in the 

elementary program was 

reported in 2014 at 87.3%, 

middle school program at 

90.5% and high school 

performance by 12th grade 

was reported at 96.0% success 

levels. 
 

 Providing teachers with 

high-quality capacity-

building professional 

development opportunities 

to support increasing 

student achievement  
 

WCPS provides in a robust 

program of teacher 

professional development in 

mathematics.  Teachers 

expand their knowledge and 

skills through face to face 

programs at the school and 

district levels, through online 

customized courses related to 

the district’s math curriculum 

“taught” by teacher 

facilitators from each grade 

and course level, from 

customized university courses 

offered through a partnership 

with Salisbury University, 

through attendance at math 

conferences, in monthly and 

semi-monthly PLCs, job-

embedded PD, and through 

data-driven county inservice 

days. 
 

 Continuous process of 

analyzing multiple data 

sources 

 

Teachers in WCPS use 

multiple data sources to 



identify students who are 

experiencing a lack of success 

in mathematics and the 

problematic content that 

prevents these students from 

mastering skills in math.  

Once identified, the 

scheduling of students to 

receive math interventions 

occurs routinely.  Examples 

of interventions in WCPS’ 

mathematics programs would 

include the use of Intensified 

Algebra for high school 

students identified as 2-3 

years lagging in their math 

skills, i-Ready for students in 

grades 1-8 and Origo, where 

an intervention is being 

piloted in grades K-5 for 

students needing additional 

individualized support and 

customized learning 

opportunities. 

 

 
 

Moving Forward 

 

Describe a 5-year plan to inform 

decision-making from data identified 

under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to ensure 

implementation of evidence-

based strategies AND 

ensuring fidelity to 

implementation plan 

Moving Forward 

 

Discuss funding and 

timelines 

 WCPS’s 1:1 digital 

conversion plan provides a 

more personalized and 

customized approach to 

student learning, particularly 

in mathematics programs 

where students tend to operate 

on varying skills levels within 

the same class.  Introduction 

of the new Engrade and its 

interoperability features will 

allow both math and special 

education teachers to 

customize instruction for 

 The 5D+ Model of 

Teaching and 

Learning has become 

a cornerstone of 

WCPS’ classroom 

observation and 

evaluation program, 

and becomes a tool 

which functions in an 

atmosphere of 

collaboration and 

promotes continual 

professional 

improvement. 

Increasing student 

achievement and building 

capacity within teachers 

comes at a cost – a 

challenge for a school 

district where the 

overwhelming funding 

sources is local tax dollars. 

 

 Expanding 

existing grants 

and seeking new 

grant 

opportunities 

such as a new 



students in their math classes 

through use of virtual and 

non-virtual instructional 

supports, data captures, and 

digital playlists associated 

with each student’s 

instructional needs. 

 

 New performance-based tasks 

and performance-based 

assessments will be developed 

and will be associated for 

each mathematics grade or 

course beginning AY 2015-16 

through 2018-19.  Students 

will experience more 

meaningful and enduring 

culminating experiences in 

mathematics rather than 

somewhat superficial 

experiences students may 

experience in completing final 

exams. 
 

 A transformation is underway 

in WCPS to unify all content 

areas. Transformations 

include organizing all content 

areas around a unified UbD 

template for instructional 

units, utilizing a single 

repository for all district 

curricula, incorporating 

teacher-developed UDL 

lesson plans that include 

interdisciplinary literacy, and 

developing new formative and 

summative assessments that 

take into account UDL 

principles, supported by high 

quality materials of 

instruction. 
 

 Under consideration within 

the next 5-years is a 

rethinking of the organization 

of the high school day.  

Through the use of 

proprietary PIVOT 

software, 

observational data are 

collected throughout 

the year and used as 

part of the evaluation 

process at mid-year 

and at the end of the 

year for teachers in 

Cycles 1 and 2 of 

WCPS’ evaluation 

model. 
 

 Organized learning 

walks in math 

classrooms are 

planned for the 

upcoming school year 

with elementary level 

teachers and school-

based administrators 

participating and 

sharing findings as 

part of a new 

collaborative 

initiative. 
 

 New PLC meetings 

in district schools are 

replacing traditional 

faculty meetings. 

Some PLCs will 

routinely focus on 

mathematics issues to 

increase teacher 

capacity and improve 

student achievement. 
 

 The district is 

launching a new 

program involving 

implementing (2) 

instructional math 

coaches to work in 

building job-

embedded teacher 

collaboration for 

teacher 

professional 

development 

from MSDE and 

WCPS’ Special 

Education 

Bridges to 

Excellence grant 

through the use of 

personnel “on 

loan” from 

MSDE.  Evidence 

of seeking new  

grant 

opportunities 

occurred with 

WCPS pursuing 

an RFP and 

receiving a grant 

from the National 

Security Agency 

to host a 

weeklong 

summer institute, 

the Chesapeake 

Common Core 

Algebra Academy 

during summer 

2015 which 

provided 

specialized 

Algebra training 

to nearly two 

dozen teachers 

from five local 

school systems 

with instruction 

facilitated by two 

award-winning 

Towson 

University 

professors.  

 

 Investigating new 

community 

partnerships and 



Described as either block, 

modified block or traditional 

scheduling, discussion has 

taken place to consider 

possibly reorganizing the 

school day in light of PARCC 

testing requirements. 
 

 Continual improvement in the 

accelerated math pathway in 

middle school so students 

selected from a set of success 

criteria have access to a 

compacted math curriculum 

in middle school and can earn 

high school credit and meet 

math graduation requirements 

as they enter high school. 
 

 Focusing a lens on new math 

intervention programs which 

include Intensified Algebra 

(high school), I-Ready 

(grades 1-8), and Origo 

(grades k-15) to ensure 

identified students’ math  

skills deficits are addressed as 

and they continue to receive 

on-grade level instruction. 
 

 Targeted teacher professional 

development takes place in 

areas identified as “greatest 

needs” from student data and 

teacher and administrator 

surveys.  Using a variety of 

formats, teacher PD 

opportunities include: 

customized SU math graduate 

courses through a special 

partnership with the local 

university’s Mathematics 

Department; (10) customized 

Blackboard online math 

courses developed by the 

district and taught by WCPS 

teacher facilitators; face to 

capacity and an 

interventionist has 

been hired for AY 

2015-16 for PMS to 

work with targeted 

students grades 4 and 

5.   
 

 Plans are underway 

for expansion of 

work with school-

based leadership to 

increase their skills 

and confidence in 

leading math related 

programs.  School 

meetings will be 

scheduled each 

month to address 

topics such as 

unpacking new math 

standards, addressing 

instructional shifts in 

the new math 

program, learning to 

use new materials of 

instruction 

effectively, while 

addressing PARCC-

related issues. 
 

 Researched-based 

strategies for 

increasing student 

achievement and 

narrowing the 

academic 

achievement gap are 

being instituted 

across the 

mathematics 

program.  Efforts 

include include 

expanding work with 

formative 

assessments, 

deepening levels of 

expansion of the 

Worcester County 

Public Schools 

Foundation is 

another means to 

fund initiatives 

aimed at 

increasing student 

achievement.  

During summer 

2015, community 

partners were 

identified to help 

subsidize costs 

for teacher 

professional 

development 

activities need for 

program success 

but which were 

not funded by 

grants  
 

 Seeking 

additional local 

tax dollars from 

political entities 

for core programs 

(materials of 

instruction, 

equipment and 

personnel) 

remains an 

ongoing 

challenge in a 

time fiscal 

conservatism. 

 

 Leveraging more 

economical 

contract pricing 

through the 

Eastern Shore 

Mathematics 

Supervisors’ 

Consortium so 

educational 



face inservice programs; 

PLCs at the school level 

which focus on mathematics; 

job-embedded instructional 

coaching of math teachers. 
 

 Expanding the use of 

diagnostic assessments 

beyond i-Ready (grades 1-8) 

to include PARCC 

diagnostics (grades 3-8), 

Intensified Algebra (9th 

grade), Origo (grades K-5) 

and other resources that 

become available through 

district research and expanded 

funding sources such as the 

Bridge to Excellence grant. 
 

 Expanding opportunities for 

student learning experiences 

to take place beyond the 

traditional school day and 

school year and outside the 

traditional classroom with 

online courses, internships 

and college course work 

taking place in high school. 

conceptual 

processing of 

mathematical ideas, 

increasing the 

instructional usage of 

virtual and non-

virtual math 

manipulatives, 

expansion of 

“productive talk” in 

mathematics to 

include: oral 

expression in re-

voicing to increase 

understanding of 

mathematical 

concepts (Ex. “So, 

you are saying….”), 

restating (Ex. “Can 

you repeat what __  

just said?”), adding 

on to what someone 

just said, explaining 

and justifying one’s 

reasoning or that of 

others, using multiple 

representations of 

concepts and concept 

maps, graphic 

organizers, 

reflections such as 

KWL.  With respect 

to written expression, 

students are provided 

with increased 

opportunities to 

engage in 

demonstrating written 

communication skills 

with respect to 

precision and clarity 

using mathematics 

vocabulary.   To 

enhance their 

repertoire of skills 

needed for success on 

PARCC tests, 

vendors provide 

“group sales” 

pricing rather 

than charging (9) 

individual 

counties’ higher 

amounts as 

individual 

entities. 
 

 Economizing in 

the  use of 

instructional 

resources and 

improving 

efficiencies such 

as carefully 

reviewing usage 

data for math 

programs; using 

virtual 

manipulatives to 

a greater degree  

 

than disposable or 

consumable non-

virtual 

manipulatives; 

placing more 

reliance on digital 

resources rather 

than print and 

paper resources. 
 

 Revisiting 

funding protocols 

such as yearly 

costs to families 

for digital devices 

to ensure 

sustainability for 

new software 

programs and 

devices.  

 

 Consideration 

given to zero-



students will 

incorporate 

organizational skills 

in their math classes 

such as outlining, 

highlighting, use of 

drawings, use of 

reference materials, 

and knowing the 

appropriate use a 

calculator.  

based budgeting 

practices 

associated with 

upcoming budget 

requests.   

 

Please explain the yearly cost to families for digital devices to ensure sustainability. 

 

Devices are purchased through funds from the local operating budget. After careful consideration, 

it was decided that a user fee would be necessary.  The usage fee will be $35 per 

year. Approximately $25 will cover the cost of an accidental damage policy. This is not an 

insurance policy – it does not cover loss, theft, damage cause by misuse or abuse. The device 

warranty will cover the repair or replacement due to product defects. The remainder of the fee will 

be used to provide for unanticipated costs related to the devices, such as battery replacement, 

stocking spare parts, etc. 

  



 

 

2015 Annual Measureable Objectives (AMOs) 

Science 

*Data Tables (2.7 – 2.8) 

 

1. Based on available trend data, describe the challenges in science for grades 5 and 8.  In your 

response, identify challenges in terms of subgroups. 

 

2. To support student achievement, describe the changes or strategies and rationale for 

selecting strategies, and/or evidence-based practices that will be made to ensure progress. 

Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, Section 

I.B, page 4.) 

 

 

 

Social Studies 

 

Section 5-401(c)(8), Education Article of the Annotated Code of Maryland requires local school 

system agencies to provide a description of how they plan to ensure and measure the academic 

proficiency of students in social studies, science, math, reading and language arts.  

 

1. In the 2014 Master Plan, school systems developed goals, objectives, timelines, and 

methods for measuring progress toward the goals.  Based on available data, please identify 

any challenges to attaining the stated goal.  

 

3. Describe the changes or adjustments that will be made, along with the corresponding 

resource allocations to ensure sufficient progress.  Include a discussion of funding targeted 

to the changes or adjustments made to ensure sufficient progress, and incorporate timelines 

where appropriate.  (See instructions, Section I.B, page 4.) 

 

2. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year.  Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

        



 

2015 Master Plan Science Program  

“Progress Towards Meeting Academic Achievement”  

 

 

Academic Data Review 

 

Review MSA and HSA science 

data by grade bands  

Review county data on 

benchmarks for middle and 

high school. 

 

Academic Data Review 

 

Identify strategies to 

promote gap reduction and 

growth 

Academic Data Review 

 

Describe the changes or 

strategies and rationale for 

the selected strategies. 

Describe how formative 

local assessments inform 

your system-wide thinking 

 

Science MSA data 

review 

 

Elementary Level 

 

 Elementary science data 

has shown a decrease in 

scores for all students 

from 77.8 in 2012 to 

72.5% in 2013 to 70.4% 

in 2014 to 65.4% in 

2015. 

 In the 2014 data, 

subgroups have shown a 

decrease in all 

subgroups in which we 

have students.   

 In the 2014 data, males 

showed a decrease in all 

subgroups except for 

African American males 

who showed an increase 

of 5.8% 

 In the 2014 data, 

females showed a 

decrease in 5 of the 10 

areas.  They showed a 

13% increase in all 

students, a 2.5% 

increase for white 

females, a 7.5% increase 

for females with special 

 

 

 

 

Elementary Level 

 

 Sharing the data for 

elementary MSA with 

all principals at the 

regional principals 

meeting.   

 

 Discuss ways in which 

students can be taught 

science on a more 

consistent basis.  That 

all students will 

receive science 

instruction at least 150 

minutes per week. 

 

 Determine best 

strategies for students 

who are not 

progressing in science 

with an emphasis on 

special education and 

African American 

students. 

 

 Continued 

professional 

development for 

 

 

 

 

Elementary Level 

 

Worcester County Public 

Schools has incorporated 2 

major strategies in order to 

increase the scores in the 

elementary levels. 

 

1. New textbooks with 

an online component 

was adopted for grade 

4 in 2015-16. 

2. Engineering is 

Elementary Units 

were piloted in grades 

2 and 3 in school year 

2014-15.  These have 

been changed to meet 

our curriculum needs 

and will continue to 

be used in these grade 

levels. 

 

 

 

 

 

 

 



education services, a 

50% increase for ELL 

students (but this was 

for only 2 students). 

 In the 2015 data there 

was an overall decrease 

in all subgroups. 

 

teachers in support for 

special education 

students with more 

hands on activities 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Moving Forward 

 

Describe a 5 year plan to 

inform decision-4.6making 

from data identified under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to 

ensure implementation of 

evidence-based strategies 

AND ensuring fidelity to 

implementation plan 

Moving Forward 

 

Discuss funding and 

timelines 

 

Elementary Level 

2015-16 

 New textbooks with an 

online component will 

be adopted for each of 

the elementary grade 

levels, starting in 2015-

16 for the 4th grade. 

 

 Lessons will be written 

for 5th grade science 

using the UbD format 

adopted by the county. 

 

 Engineering is 

Elementary Units will 

be in place in grades 2, 

3, 4 and 5 during the 

school year 2015-16. 

 

 

 

 

 

 Interdisciplinary 

Cornerstone Tasks will 

be piloted in grades 4 

 

Elementary Level 

2015-16 

Coordinator of Science will 

provide professional 

development to 4th grade 

teachers on how to best 

implement the TCI program 

 

Coordinator of Science will 

provide professional 

development for 4th grade 

teachers on how to write 

science lessons in the UbD 

format. 

 

Coordinator of Science will 

provide professional 

development for 2nd – 5th 

grade teachers on how to 

use the Engineering is 

Elementary Units most 

effectively in their 

classrooms.  Teachers will 

teach each of the units and 

provide a survey of 

successes, issues and 

concerns. 

 

 

Elementary Level 

2015-16 

September-June – Local 

Budget 

 

 

 

 

September-June – Local 

Budget 

 

 

 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

September-June – Local 

Budget 

 

 

 



and 5 during school year 

2015-16. 

 

 

 

2016-17 

 New textbooks with an 

online component will 

be adopted for 5th grade 

in 2016-17. 

 

 

 Lessons will be written 

for 5th grade science 

using the UbD format 

adopted by the county. 

 

 

 A second Engineering is 

Elementary Units will 

be piloted in grades 2, 3, 

4 and 5 during the 

school year 2016-17. 

 

 

 

 

 Interdisciplinary 

Cornerstone Tasks will 

be in place in the 

curriculum in grades 4 

and 5 during school year 

2015-16. 

 

 

 Interdisciplinary 

Cornerstone Tasks will 

be piloted in grades 2 

and 3 during school year 

2016-17 

 

 

 

 

2017-18 

 New textbooks with an 

online component will 

Coordinator of Science will 

provide guidance and 

materials to a select group 

of teachers to write these 

Cornerstone Tasks.  The 

tasks will be piloted during 

the second half of the school 

year and data will be 

collected. 

 

2016-17 

Coordinator of Science will 

provide professional 

development to 5th grade 

teachers on how to best 

implement the TCI program 

 

Coordinator of Science will 

provide professional 

development for 5th grade 

teachers on how to write 

science lessons in the UbD 

format. 

 

Coordinator of Science will 

provide professional 

development for 2nd – 5th 

grade teachers on how to 

use the Engineering is 

Elementary Units most 

effectively in their 

classrooms.  Teachers will 

teach each of the units and 

provide a survey of 

successes, issues and 

concerns. 

 

Coordinator of Science will 

provide guidance to 

teachers as they administer 

the Cornerstone Tasks.  The 

tasks will be administered 

during the second half of the 

school year and data will be 

collected. 

 

 

 

2016-17 

September-June – Local 

Budget 

 

 

 

 

September-June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 

September-June – Local 

Budget 

 

 

 

 

 

September-June-Local 

Budget 

 

 

 

 

 

 

2017-18 

September-June – Local 

Budget 

 

 

 

 



be adopted for 3rd Grade 

in 2017-18 

 

 

 

 Lessons will be written 

for 3rd grade science 

using the UbD format 

adopted by the county. 

 

 

 Two Engineering is 

Elementary Units will 

be in place in grades 2, 

3, 4 and 5 during the 

school year 2017-18. 

 

 

 

 

 

 Interdisciplinary 

Cornerstone Tasks will 

be in place in grades 2- 

5 during school year 

2017-18. 

 

 

 

 

2018-19 

 New textbooks with an 

online component will 

be adopted for 2nd  

Grade in 2017-18 

 

 

 Lessons will be written 

for 2nd grade science 

using the UbD format 

adopted by the county. 

 

 

 Cornerstone Tasks will 

be given in grades 2-5 

and data will be 

analyzed against 

Coordinator of Science will 

provide guidance to 

teachers as they administer 

the Cornerstone Tasks.  The 

tasks will be administered 

during the second half of the 

school year and data will be 

collected. 

 

 

2017-18 

Coordinator of Science will 

provide professional 

development to 3rd  grade 

teachers on how to best 

implement the TCI program 

 

Coordinator of Science will 

provide professional 

development for 3rd grade 

teachers on how to write 

science lessons in the UbD 

format. 

 

Coordinator of Science will 

provide professional 

development for 2nd – 5th 

grade teachers on how to 

use the Engineering is 

Elementary Units most 

effectively in their 

classrooms.  Teachers will 

teach each of the units and 

provide a survey of 

successes, issues and 

concerns. 

 

Coordinator of Science will 

provide guidance to 

teachers as they administer 

the cornerstone tasks and 

collect the data.  The tasks 

will be administered during 

the second half of the school 

year and data will be 

collected. 

 

September – June – Local 

Budget 

 

 

 

 

September-June – Local 

Budget 

 

 

 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 

 

2018-19 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 



previous years to 

determine growth. 

 

 

 

2019-20 

Lessons will continue to be 

written in the UbD format. 

 

 

 

Cornerstone Tasks will be given 

in all grade levels. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2018-19 

Coordinator of Science will 

provide professional 

development to 2nd grade 

teachers on how to best 

implement the TCI program 

 

Coordinator of Science will 

provide professional 

development to teachers in 

grades 2-5 in writing lessons 

in the UbD format. 

 

Coordinator of Science will 

provide guidance to 

teachers as they administer 

the cornerstone tasks and 

collect the data.  The tasks 

will be administered during 

the second half of the school 

year and data will be 

collected. 

 

 

2019-20 

Coordinator of Science will 

provide professional 

development to teachers in 

grades 2-5 in writing lessons 

in the UbD format. 

 

Coordinator of Science will 

provide guidance to 

teachers as they administer 

the cornerstone tasks and 

collect the data.  The tasks 

will be administered during 

the second half of the school 

year and data will be 

collected.  
 

 

 

 

2019-20 

 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 

 

 

 

 

 



Middle School 

 

Academic Data Review 

 

Review historical academic 

data by grade bands and 

identify what you see as 

priorities in terms of 

student achievement 

 

Academic Data Review 

 

Identify strategies to promote 

gap reduction and growth 

Academic Data Review 

 

Describe how formative local 

assessments inform your 

system-wide thinking  

Middle School Level 

Middle school data for 2014 

shows a decrease in scores in 

all but two subgroups.  The 

two subgroups which 

showed an increase were 

students of 2 or more races, 

up from 83.4 to 92.9 and 

special education students, 

who showed an increase 

from 39.4 to 44.1.  The 

special education scores are 

still much below the scores 

for all students which is 76.3. 

Middle school data for 2015 

showed an increase in all but 

4 areas.  The four areas with 

decreases were: special 

education from 44.1 to 30.6, 

ELL from 50 to 33.3, 

Hispanic students from 70.4 

to 68.0 and students of 2 or 

more races from 92.9 to 66.7. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Middle School Level 

 

 A check list was 

completed by the 

teachers to determine 

gaps as we change from 

VSC to NGSS. 

 Seventh Grade Middle 

School Assessments 

were rewritten based on 

the new NGSS 

standards. 

 Discussing scores with 

principals and teachers 

to insure that science is 

taught on a consistent 

basis to all students.  

ELL, special education 

and minority students 

are often pulled from 

science classes to get 

more instruction in 

reading and math. 

 

 

Middle School Level 

Worcester County Public 

Schools has incorporated 3 

major strategies in order to 

increase the scores in the 

middle school levels. 

1. Teachers have studied 

the Science VSC and 

the NGSS to determine 

gaps in the content 

2. Seventh grade had the 

most changes in content 

and are rewriting their 

curriculum and 

assessments to better 

match the NGSS 

3. Teachers were asked to 

keep accurate records 

of attendance to see 

how many times 

students were pulled 

from science for 

remediation in other 

subjects. 

 



Moving Forward 

 

Describe a 5 year plan to 

inform decision-making 

from data identified under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to 

ensure implementation of 

evidence-based strategies 

AND ensuring fidelity to 

implementation plan 

Moving Forward 

 

Discuss funding and timelines 

 

Middle School Level 

 

2015-16 

A survey of Middle School 

Science curricula will be 

conducted during this 

school year to insure that 

all NGSS standards are 

being taught in the middle 

school.  Content changes 

will be made to insure that 

all NGSS middle school 

standards are taught in 

grades 6-8. 

 

 

 

 

2016-17 

A committee of middle 

school science teachers will 

meet to select a new 

textbook series for middle 

school which is better 

aligned to the NGSS 

standards. 

 

Middle School Science 

assessments will be 

rewritten to better match 

the NGSS standards. 

 

 

The Science MSA will be 

field tested in January of 

2017. This is a no fault year 

for students 

 

 

 

Middle School Level 

 

2015-16 

Coordinator of Science will 

meet with all middle school 

science teachers to discuss 

content which is being taught 

and what is being missed. 

 

Coordinator of Science will 

meet with selected middle 

school science teachers to 

rewrite the middle school 

curriculum to better match 

the NGSS standards. 

 

 

2016-17 

Coordinator of Science will 

meet with the middle school 

science committee to select a 

new textbook series based on 

NGSS standards 

 

Coordinator of Science will 

provide professional 

development for teachers to 

write assessments which 

better match the NGSS 

standards and testing 

protocol. 

 

Coordinator of Science will 

attend state meetings and 

bring back information on 

the format of the new test.  

Coordinator of Science will 

provide professional 

development for teachers on 

 

Middle School Level 

 

2015-16 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

2016-17 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 

Spring 2017 – Local Budget 



 

 

 

Standard setting for 

Science MSA will occur in 

the spring of 2017. 

 

 

 

2017-18 

Science MSA will be 

operational for the middle 

school during 2017-18. 

Teachers will continue to 

meet to discuss the content 

and where changes need to 

be made as the standards 

are redefined. 

 

2018-19 

Science MSA will be 

operational for the middle 

school during 2017-18. 

Teachers will continue to 

meet to discuss the content 

and where changes need to 

be made as the standards 

are redefined. 

 

2019-20 

Science MSA will be 

operational for the middle 

school during 2017-18. 

Teachers will continue to 

meet to discuss the content 

and where changes need to 

be made as the standards 

are redefined. 

 

 

 

 

 

 

 

 

 

designing new items for 

benchmarks to mirror the 

new Science MSA 

 

Coordinator of Science and 

selected teachers from the 

county will attend the 

standard settings to better 

understand the new MSA 

Science Assessment 

 

2017-18 

Coordinator of Science will 

meet with middle school 

teachers to discuss the 

standards and the state’s 

interpretation of them. 

 

 

2018-19 

Coordinator of Science will 

meet with middle school 

teachers to discuss the 

standards and the state’s 

interpretation of them. 

 

2019-20 

Coordinator of Science will 

meet with middle school 

teachers to discuss the 

standards and the state’s 

interpretation of them. 

  

 

 

 

 

2017-18 

September- June – Local 

Budget 

 

 

 

 

 

2018-19 

September- June – Local 

Budget 

 

 

 

 

2019-20 

September- June – Local 

Budget 

 

 

 

 

 

 



 
 

Social Studies 

 

Section 5-401(c)(8), Education Article of the Annotated Code of Maryland requires local school 

system agencies to provide a description of how they plan to ensure and measure the academic 

proficiency of students in social studies, science, math, reading and language arts.  

 

3. In the 2014 Master Plan, school systems developed goals, objectives, timelines, and 

methods for measuring progress toward the goals.  Based on available data, please identify 

any challenges to attaining the stated goal.  

 

In Worcester County School’s 2014-15 Master Plan the goal to revise grades 4-7 curriculum and 

assessment to more fully align with Maryland Career and College Ready standards was only 

partially achieved. The necessary professional development and the depth of the revision were more 

substantial than initially anticipated.  Additional complications were caused by the simultaneous 

fielding of new curricular materials and the local initiative to adopt the Understanding By Design 

Template for unit planning. Only the 4th Grade curriculum was completed. The 7th Grade has 

developed Social Studies Investigations for each unit but each unit needs to be re-written into UBD 

and integrate the new Maryland Social Studies Standard 6 based on C3. Grades 5 and 6 have not 

been revised. All other goals were generally achieved in 2014-15. 

 

4. Describe the changes or adjustments that will be made, along with the corresponding 

resource allocations to ensure sufficient progress.  Include a discussion of funding targeted 

to the changes or adjustments made to ensure sufficient progress, and incorporate timelines 

where appropriate.  (See instructions, Section I.B, page 4.) 

 

A longer time horizon has been established to achieve the revision of curriculum and assessment in 

grades 2-8. This is necessitated by the multiple changes that must occur at the same time described 

in the response to the challenges described and the limited local funds available for purchasing 

materials of instruction (MOI) for elementary grades. The curriculum in Grades 2, 3, 5 will be 

revised as new MOI is purchased. Middle School curriculum will be revised in conjunction with 

Social Studies Investigations being written for each unit. 

 

5. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year.  Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

    

There is no trend data available.  The extension of the time for curricular revision and replacement 

of materials of instruction are the result of the limits of time and money available.  

 

 

 

 

 

 



 

 

2015 Master Plan Social Studies Program  

Progress Towards Meeting Academic Achievement 

 

Academic Data Review 

 

Review historical academic data 

and identify what you see as 

priorities in terms of student 

achievement 

 

Academic Data Review 

 

Identify strategies to promote 

gap reduction and growth 

Academic Data Review 

 

Describe how formative local 

assessments inform your 

system-wide thinking  

 The 2014 Government HSA 

data provides only limited 

insight into student progress 

in that students represented 

on the charts are not required 

to pass the test. There are no 

comparable or longitudinal 

data from previous years as 

the test has changed and only 

12.1% of students in the class 

of 2015 took the HSA 

Government of the time. 

2014’s 10th Grade (Class of 

2016) was required to take 

but not pass the HSA 

Government and does 

provide some insight into 

student performance as a 

baseline as they were the first 

Worcester County students to 

take the reinstated test. 

 Overall student performance 

of the Class of 2016 (80.6% 

passing) is comparable to the 

Class of 2014 (81.9% 

Passing) whose students also 

took the test and did not have 

to pass it. 2016’s 

performance is well below 

the Class of 2013’s 

performance (86.1% 

Passing). 

 54.5% of African-Americans 

in the Class of 2016 passed 

HSA Government compared 

 Continued emphasis on 

teaching fundamental 

functions of government 

to include vocabulary and 

application of broad 

government concepts and 

map them through the K-

9 curriculum. 

 Seek more pro-active 

support for special 

education student in 

social studies classrooms 

particularly for reading 

and writing strategies 

beyond the Reading-

Language Arts 

classroom. 

 Monitor and provide in-

class interventions for 

students who are not 

progressing with 

emphasis on African 

American and FARMS 

students. 

 Continue to provide staff 

development and support 

to teachers in writing 

focused on social studies 

and government. 

 

 All Worcester County 

social studies assessments 

from grade 3-8 have 

batteries of items 

specifically designed to 

measure progress toward 

student knowledge of 

government as measured 

by the HSA Government. 

 Government-specific 

tests begin in 8th grade 

when students study 

United States History 

which include a pre-

test/post-test modeled on 

HSA Government. This 

data is available to 9th 

grade government 

teachers. 

 The 9th Grade 

Government course has a 

pre-test and two county-

wide benchmarks for 

monitoring student 

progress. 

 Every government 

teacher individually 

meets with the 

Coordinator of Social 

Studies for Social Studies 

to discuss student 

performance data at the 

course mid-term. 

Individual and group 



to 89% of white students, a 

gap of 34.5% which is 

relatively constant compared 

to previous years with high 

HSA Government 

participation.  

 Students on Free or Reduce 

Meals lagged behind the 

Class of 2016’s overall HSA 

Government passing 

performance by 12.5%, 

which is also very consistent 

with Worcester County 

performance in previous 

years with high HSA 

Government participation. 

 Special Education students of 

the Class of 2016’s passing 

rate was 42.8 lower that the 

class a whole. 

 The Class of 2016 did not 

have the same writing 

requirements as the class of 

2017 and beyond have on 

HSA Government. 
 

interventions are 

discussed. 

 Three weeks prior to the 

HSA Government test, 

each government teacher 

is required to do a student 

data analysis and share 

that with the Coordinator 

and appropriate school 

level leadership. 

 Government teachers 

meet each summer to 

analyze HSA 

Government Results and 

compare assessment 

outcomes to formative 

assessments. Curricula 

and timelines are adjusted 

based on that analysis. 
 

Moving Forward 

 

Describe a 5 year plan to inform 

decision-making from data 

identified under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to ensure 

implementation of evidence-

based strategies AND 

ensuring fidelity to 

implementation plan 

Moving Forward 

 

Discuss funding and timelines 

 

 2015-16  

– Continue to monitor 

progress toward completion 

of the HSA Government 

requirement for the Classes 

of 2017 and 2018 as data 

becomes available.  

-Special emphasis will be 

made on the Class of 2019 to 

identify and intervene in the 

classroom when African 

American and Special 

Education students are not 

progressing sufficiently as 

 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 

-Coordinator of Social Studies 

will meet with each government 

teacher to review data and plan 

interventions.  

 

 

 

 

 

-September-June- Local Budget 

 

 

 

-October, March – Local 

Budget 

 

 

 

 

 

-September-June – Local 

Budget 

 



indicated by Benchmark and 

other local assessments. 

-Identify students in the class 

of 2017 who need to 

complete the Bridge Plans for 

Academic Validation process. 

-Continue to provide support 

to middle school and 

Government teachers in UDL 

methods to ensure student 

needs are met before they fail 

to progress sufficiently as 

indicated by local 

assessments. 

-Continue to develop reading 

and writing in social studies 

classrooms through 

implementation of Social 

Studies Social studies 

investigations and research 

writing guided by C3 

Standards/Maryland 

Curriculum Standard 6. 

-Continue to revise 7th and 8th 

Grade curriculum to 

Understanding By Design 

standards. 

-Continue to implement 

Teacher Curriculum Institute 

materials of instruction in 4th 

and 5th Grades to support 

more process oriented 

reading and writing in social 

studies. 

-Continue to assess and 

monitor grades 2-8 student 

progress toward the HSA 

Government and MDCCRS 

standards through the use of 

local Social Studies 

Assessments. 

 

 2016-17 

– Continue to monitor 

progress of the Class of 2017 

to meet graduation 

requirements.  

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school based personnel will 

observe instruction and provide 

appropriate professional 

development. 

 

-Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

social studies investigations 

supporting C3/MD Standard 6. 

 

 

- Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

curriculum. 

-Coordinator of Social Studies 

and school based personnel will 

observe instruction and provide 

appropriate professional 

development. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 

 

 

 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

-Coordinator of Social Studies 

will meet with each government 

 

-September-June – Local 

Budget 

 

 

 

 

-September-June – Local 

Budget 

 

 

 

 

 

-September-March – Local 

Budget 

 

 

-September –February – Local 

Budget 

 

 

 

 

-September – June – Local 

Budget 

 

 

 

 

 

 

 

-August – June – Local Budget 

 

 

-August –June – Local Budget 

 

 

-August-June –As the program 

becomes available- Local 

Budget 

-October, March – Local 

Budget 

 

 

 

 

-August – January- Local 

Budget 

 

 



-Identify students in the class 

of 2018 who need to 

complete the Bridge process. 

-Begin implementation of 

new Bridge Projects in 

Government. 

-Continue to identify and 

intervene in the classroom 

when African American and 

Special Education students 

are not progressing as 

indicated by Benchmark and 

other local assessments. 

-Complete the 

implementation of Social 

Studies Social studies 

investigations and research 

writing guided by C3 

Standards/Maryland 

Curriculum Standard 6 in 

grades 3-8. 

-Revise 2nd, 3rd and 6th Grade 

curriculum to Understanding 

By Design standards. 

 

-Implement Teacher 

Curriculum Institute 

materials of instruction in 2nd 

and 3rd grades to support 

more process oriented 

reading and writing in social 

studies. 

-Continue to assess and 

monitor grades 2-8 student 

progress toward the HSA 

Government and MDCCRS 

standards through the use of 

local Social Studies 

Assessments. 

 

2017-18 

– Continue to monitor 

progress of the Class of 

2018 to meet the 

Government graduation 

requirement.  

teacher to review data and plan 

interventions. 

 

 

-Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

social studies investigations 

supporting C3/MD Standard 6. 

- Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

curriculum. 

 

-Coordinator of Social Studies 

will procure and provide 

professional development on 

new materials of instruction. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 

 

 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

will procure and provide 

professional development on 

new materials of instruction. 

- Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

curriculum. 

 

- Coordinator of Social Studies 

will provide professional 

development as needed. 

 

 

-August-June –Local Budget 

 

 

 

-August- December – Local 

Budget 

 

 

 

August – June – Local Budget 

 

 

 

 

 

 

August – June – Local Budget 

 

 

August – June – Local Budget 

 

 

-July- August– Local Budget 

 

 

-July- August– Local Budget 

 

 

 

-September- December –Local 

Budget 

 

 

-October, March – Local 

Budget 

 

 

 

 

-March – Local Budget 

 

 

 

-September- June – Local 

Budget 

 

 

 

 

August – June – Local Budget 

 



-Identify students in the 

class of 2019 who need to 

complete the Bridge process. 

-Select and purchase new 

curricular materials for 

Government to support new 

Government HSA. 

-Revise Government 

curriculum and local 

assessments as needed to 

meet anticipated new 

assessment limits and 

revised state assessment. 

-Begin implementation of 

new Government 

Curriculum to meet new 

assessment limits in 

curriculum. 

-Continue to identify and 

intervene in the classroom 

when African American and 

Special Education students 

are not progressing as 

indicated by Benchmark 

Assessments. 

-Select replacement middle 

school social studies 

materials of instruction that 

support anticipated re-

aligned Maryland Middle 

School Social Studies 

Standards. 

-Continue to assess and 

monitor grades 2-8 student 

progress toward the HSA 

Government and MDCCRS 

standards. 

 

2018-19 

– Continue to monitor 

progress of the Class of 

2019 to meet graduation 

requirements.  

-Identify students in the 

class of 2020 who need to 

complete the Bridge process. 

-Coordinator of Social Studies 

will meet with each government 

teacher to review data and plan 

interventions.  

 

 

- Coordinator of Social Studies 

will lead teams of teachers in 

the review and selection of 

materials of instruction. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

will meet with each government 

teacher to review data and plan 

interventions.  

 

 

- Coordinator of Social Studies 

will provide professional 

development and lead teams of 

teachers in the development of 

curriculum. 

 

 

 

-Coordinator of Social Studies 

will procure and provide 

professional development on 

new materials of instruction. 

 

 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 

 

 

August – June – Local Budget 

 

 

-October, March – Local 

Budget 

 

 

 

 

-September- December –Local 

Budget 

 

 

 

 

 

-July- September– Local Budget 

 

 

 

 

 

August – June – Local Budget 

 

 

 

 

August – June – Local Budget 

 

 

August – June – Local Budget 

 

 

-October, March – Local 

Budget 

 

 

 

 

-July- September– Local Budget 

 

 

August – June – Local Budget 

 

 



-Continue to identify and 

intervene in the classroom 

when African American and 

Special Education students 

are not progressing as 

indicated by Benchmark 

Assessments. 

-Revise High School World 

and US History curriculum 

to Understanding By Design 

and audit for C3 

Standards/Maryland 

Curriculum Standard 6 

standards not already 

implemented. 

-Purchase new 6th and 7th 

grade social studies 

materials of instruction to 

support re-aligned Maryland 

Social Studies Standards and 

anticipated Maryland 

Middle School Social 

Studies Assessment. 

-Continue to assess and 

monitor grades 2-8 student 

progress toward the HSA 

Government and MDCCRS 

standards. 

 

2019-20 
– Continue to monitor progress 

of the Class of 2020 to meet 

graduation requirements.  

-Identify students in the class of 

2021 who need to complete the 

Bridge process. 

-Continue to identify and 

intervene in the classroom when 

African American and Special 

Education students are not 

progressing as indicated by 

benchmark and other local 

assessments. 

-Purchase new materials of 

instruction for 8th grade social 

studies. 

 

-Continue to assess and monitor 

grades 2-8 student progress 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

-Coordinator of Social Studies 

will meet with each government 

teacher to review data and plan 

interventions.  

 

 

-Coordinator of Social Studies 

will procure and provide 

professional development on 

new materials of instruction. 

-Coordinator of Social Studies 

and school personnel will 

monitor progress. 

 

 



toward the HSA Government 

and MDCCRS standards. 

 

 

  



High School Assessments 

 

Biology 

     *Data Tables (2.9, 3.7, 3.8, and 3.9) 

1. Based on available trend data, describe the challenges in Biology.  In your response, identify 

challenges in terms of subgroups. 

 

2. To support student achievement, describe the changes or strategies, and rationale for 

selecting strategies, and/or evidence-based practices that will be made to ensure progress.  

Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, Section 

I.B, page 4.) 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year.  Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

 

      

Government 

     *Data Tables (3.10 - 3.12) 

1. Based on available trend data, describe the challenges in Government.  In your response, 

identify challenges in terms of subgroups. 

 

2. To support student achievement, describe the changes or strategies, and rationale for 

selecting strategies, and/or evidence-based practices that will be made to ensure progress. 

Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, Section 

I.B, page 4.) 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year.  Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

 

  



High School (Biology) 

Academic Data Review 

 

Review historical academic 

data by grade bands and 

identify what you see as 

priorities in terms of 

student achievement 

 

Academic Data Review 

 

Identify strategies to promote 

gap reduction and growth 

Academic Data Review 

 

Describe how formative local 

assessments inform your 

system-wide thinking  

High School Level 

 

Data for 2014 showed that 

students increases in all but 

3 subgroups.  These 

subgroups were at the same 

level as the year before.  

There were no decreases in 

the scores from 2013 to 2014 

in Biology. 

Data from 2014 showed that 

males decreased in only on 

subgroup (students of two or 

more races) and this 

decrease was from 100% to 

87.5%. 

Data from 2014 showed that 

females decreased in one 

subgroup (African American 

female students) from 85.4 

to 84.6%. 

 

Biology students take a 

pretest at the beginning of 

the school year and tests at 

the end of each unit.   

The overall pretest score for 

1st semester was 45%.  The 

overall score for the 1st 

benchmark was 62%, for the 

2nd benchmark was 62%, for 

the 3rd benchmark was 71% 

and for the last benchmark 

was 72%. 

The overall for 2nd semester 

was 44%.  This increased 

through the next 4 

High School Level 

 

 Teachers looked for 

gaps between Core 

Learning Goals and 

NGSS.   

 Since Worcester County 

does not have an Earth 

Science Class at the 

High School level, 

teachers looked for ways 

to incorporate Earth 

Science in the Biology 

and Environmental 

Science curricula. 

 Professional 

development was 

provided for teachers to 

help them incorporate 

more learning strategies 

for students who are 

most challenged in their 

classrooms. 

 Teachers are encouraged 

to increase the number 

of labs they conduct 

during the school year, 

especially the open 

ended type of labs. 

 

 

High School Level 

 

1. Pretests and post tests 

were given at the High 

School level to evaluate 

the effectiveness of 

teaching in the different 

goal areas. 

2. Teachers turned in 

lesson plans to show 

how they had 

incorporated different 

learning strategies and 

labs into their 

classrooms. 

 



assessments as follows: 

60%, 62%, 64% and 72%. 

 

Moving Forward 

 

Describe a 5 year plan to 

inform decision-making 

from data identified under  

Academic Data Review 

 

Moving Forward 

 

Describe the process to ensure 

implementation of evidence-

based strategies AND 

ensuring fidelity to 

implementation plan 

Moving Forward 

 

Discuss funding and 

timelines 

 

 

High School Level 

 

2015-16 

All high school science 

courses will be rewritten to 

meet NGSS requirements.  

Worcester County does not 

currently have an Earth 

Science class at the high 

school level so these 

indicators of NGSS must 

be incorporated into the 

Environmental Science and 

Biology classes. 

 

Worcester County has 

separated the Physical 

Science class into two 

classes – Physical Science –

Chemistry and Physical 

Science – Physics.  Due the 

NGSS requirements these 

classes must be combined 

to make one Physical 

Science class with some 

components of Earth 

Science added. 

 

2016-17 

Freshman entering high 

school this year must have 

been taught all the NGSS 

standards and passed an 

NGSS state assessment in 

order to graduate. 

 

 

High School Level 

 

2015-16 

Coordinator of Science will 

meet with teachers during the 

school year to rewrite Biology, 

Environmental Science to 

meet the new NGSS 

Standards and to insure that 

Earth Science is covered in 

these classes 

 

 

 

Coordinator of Science will 

meet with chemistry and 

physics teachers to write a 

new curriculum for physical 

science which will include 

portions of earth science.   

 

 

 

 

 

2016-17 

Coordinator of Science will 

provide professional 

development to teachers 

especially in the area of Earth 

Science and keep a running 

checklist to insure that all 

courses are meeting the NGSS 

requirements 

 

 

 

High School Level 

 

2015-16 

September- June – Local 

Budget 

 

 

 

 

 

 

 

September- June – Local 

Budget 

 

 

 

 

 

 

 

 

2016-17 

September- June – Local 

Budget 

 

 

 

 

 

2017-18 

September- June – Local 

Budget 

 

 



 

 

2017-18 

Sophomores .  This is a will 

need to take Biology this 

year and will be given the 

integrated science 

assessment at the end of 

this course.  This is a field 

test year and will be a no 

fault year for students. 

 

2018-19 

Sophomores will take 

Biology this year and will 

be given the integrated 

science assessment at the 

end of the course.  This is 

an operational year and 

the scores for the students 

will count toward high 

school graduation. 

 

2019-20 

Seniors must have been 

taught all the NGSS 

standards and passed an 

NGSS state assessment in 

order to graduate. 

 

 

 

 

 

 

2017-18 

Coordinator of Science will 

provide professional 

development to teachers 

especially in the area of Earth 

Science and keep a running 

checklist to insure that all 

courses are meeting the NGSS 

requirements 

 

2018-19 

Coordinator of Science will 

provide professional 

development to teachers 

especially in the area of Earth 

Science and keep a running 

checklist to insure that all 

courses are meeting the NGSS 

requirements 

 

2019-20 

 Coordinator of Science will 

provide professional 

development to teachers 

especially in the area of Earth 

Science and keep a running 

checklist to insure that all 

courses are meeting the NGSS 

requirements  

 

 

 

2018-19 

September- June – Local 

Budget 

 

 

 

 

 

2019-20 

September- June – Local 

Budget 

 



 

53  LEA:  23 Worcester 

 

 

      

Government 

     *Data Tables (3.10 - 3.12) 

4. Based on available trend data, describe the challenges in Government.  In your response, 

identify challenges in terms of subgroups. 

 

See Master Plan Social Studies Program – “Progress Towards Meeting Academic 

Achievement,” Column I - Review historical academic data and identify what you see as 

priorities in terms of academic achievement. 

 

5. To support student achievement, describe the changes or strategies, and rationale for 

selecting strategies, and/or evidence-based practices that will be made to ensure progress. 

Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, 

Section I.B, page 4.) 

 

See Master Plan Social Studies Program – Progress Towards Meeting Academic 

Achievement, Column I – Moving forward – Describe a 5 year Plan to inform decision 

making from data identified under Academic Data Review (pages 79 - 85). 

 

6. If applicable, based on trend data, identify whether the changes or adjustments stated 

above are the same from last year.  Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased. 

 

The data tables confirm that the gap between overall student performance and Special Education 

and African American students has continued at roughly the same level. The data is not 

describing the current status of student performance of the Class of 2017, the first graduating 

class that has to pass the Government HSA.  Data analysis conferences have been used in the 

past and were effective in assisting schools in identifying and developing learning plans for 

students not progressing sufficiently as indicated by local Benchmark Assessments. Such in-class 

interventions are the most effective in boosting the success of Special Education and African 

American students on the Government HSA. 

7. How is data used given limited amount of time for interventions?  Local assessment data 

is generated three times a semester. A pretest is given at the beginning of the semester, a 

benchmark is given at the halfway point, and an additional benchmark is given three weeks later. 

Teachers complete a data analysis after benchmark one and meet with the Coordinator of 

Instruction in one-on-one meetings. Students’ needs are identified and appropriate re-teaching 

plans or interventions for individual students are developed. After the second benchmark 

government teachers do a second analysis of student data and forward the analysis and intended 

actions to the Coordinator of Instruction. 
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Specific Student Groups 

In  

Bridge to Excellence 
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Specific Student Groups 

Limited English Proficient Students 

No Child Left Behind Goal 2: All limited English proficient students will become proficient 

in English and reach high academic standards, at a minimum attaining proficiency or 

better in reading/language arts and mathematics. 

 No Child Left Behind Indicator 2.1:  The percentage of limited English proficient 

students who have attained English proficiency by the end of the school year. 

 No Child Left Behind Indicator 2.2: The percentage of limited English proficient students 

who are at or above the proficient level in reading/language arts on the State's 

assessment. 

 

 No Child Left Behind Indicator 2.3: The percentage of limited English proficient students 

who are at or above the proficient level in mathematics on the State's assessment. 

 

This section reports the progress of Limited English Proficient students in developing and 

attaining English language proficiency and making progress toward Maryland’s new 

accountability measures.  School systems are asked to analyze information on Annual 

Measurable Achievement Objectives (AMAOs): 

 AMAO 1 is used to demonstrate the percentages of Limited English Proficient students 

progressing toward English proficiency.  For making AMAO 1 progress, Maryland uses 

an overall composite proficiency level obtained from the ACCESS for ELLs assessment.  

Students are considered to have made progress if their overall composite proficiency 

level on the ACCESS for ELLs is 0.5 higher than the overall composite proficiency level 

from the previous year’s test administration.  In order to meet the target for AMAO 1 for 

school year 2014-2015 56% of ELLs will make progress in learning English.   

 

 AMAO 2 is used to demonstrate the percentages of Limited English Proficient students 

attaining English proficiency by the end of each school year.  For determining AMAO 2 

attainment, Maryland uses an overall composite proficiency level and a literacy 

composite proficiency level obtained from the ACCESS for ELLs assessment.  Students 

are considered to have attained English proficiency if their overall composite proficiency 

level is 5.0 and literacy composite proficiency level is 4.0 or higher.  In order to meet the 

target for AMAO 2 for school year 2014-2015, 14% of ELLs will have to attain 

proficiency in English. 

 

 AMAO 3 represents making progress toward Maryland’s new accountability measures 

for the local education agency’s Limited English Proficient student subgroup.   

 

 

Based on the Examination of AMAO 1, AMAO 2, and AMAO 3 Data  

(Please note that LEAs that have not met the AMAOs for two or more consecutive years will be 

required to submit a separate Improvement Plan to the Title III/ELL Office in addition to 

responding to the questions below.)  

  



 

56  LEA:  23 Worcester 

 

1. Describe where challenges are evident in the progress of Limited English Proficient students 

towards attaining English proficiency by each domain in Listening, Speaking, Reading and 

Writing. Worcester County Public Schools (WCPS) English Language Learners (ELLs) have 

exceeded both the 2014 Annual Measurable Achievement Objective (AMAO) I target of 55% 

and AMAO II target of 12%.  

 WCPS’ ELLS reported progress of AMAO I was 73% and AMAO II was 28%. 

 100% of all ELLs were assessed with the ACCESS or Alt ACCESS summative test. 

 Listening: 76 of the 133 ELLs, or 58%, scored a proficiency of 5.0 or above 

 Speaking: 63 of the 133 ELLs, or 47%, scored a proficiency of 5.0 or above 

 Reading: 58 of the 133 ELLs, or 44%, scored a proficiency of 5.0 or above 

 Writing: 13 of the 133 ELLs, or 9%, scored a proficiency of 5.0 or above 

 Writing continues to be the greatest challenge for our ELL population. 

 

 

2. Describe the changes or adjustments that will be made to ensure sufficient progress of     

   Limited English Proficient students towards attaining English proficiency.  Include a 

discussion of funding targeted to the changes or adjustments made to ensure sufficient 

progress, and incorporate timelines where appropriate.  (See instructions, Section I.B, page 4.)  

 Continue the use of the WIDA Model assessment to target specific needs of 

individual ELLs. Resource Allocation: Ongoing Operating Budget FY16-

Unrestricted Funds (Local); Title III-English Language Learners Grant-Restricted 

Funds. 

 Increase the use of Open Book Program to supplement reading and writing 

instruction for our ELLs. Resource Allocation: Ongoing Operating Budget FY16-

Unrestricted Funds (Local); Title III-English Language Learners Grant-Restricted 

Funds. 

 Continue to provide high quality professional development to ESOL and content 

teachers, administration and other key staff that focuses improving reading and 

writing instruction, understanding of educational challenges and needs of this 

population. Resource Allocation: Ongoing Operating Budget FY16-Unrestricted 

Funds (Local); Title III-English Language Learners Grant-Restricted Funds. 

 Increase ELLs parent/guardian involvement by continuing to provide 

interpretation and translation services. Resource Allocation: Ongoing Operating 

Budget FY16-Unrestricted Funds (Local); Title III-English Language Learners 

Grant-Restricted Funds. 

 Purchase of supplemental materials of instruction to be used to support reading, 

writing, listening and speaking of ELLs. Resource Allocation: Ongoing Operating 

Budget FY16-Unrestricted Funds (Local); Title III-English Language Learners 

Grant-Restricted Funds. 

 Push-in and co-teaching strategies will be used to provide support for students in 

HAS/PARCC assessed classes, at the high school level. Resource Allocation: 

Ongoing Operating Budget FY16-Unrestricted Funds (Local); Title III-English 

Language Learners Grant-Restricted Funds. 
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 ESOL Staffing is determined by the current school year’s ELL population. All 

ESOL instructors are certifies and are assigned based upon ELL population in 

each school. Staffing assignments may change throughout the year, based on the 

needs of individual ELLs and schools. Resource Allocation: Ongoing Operating 

Budget FY16-Unrestricted Funds (Local); Title III-English Language Learners 

Grant-Restricted Funds. 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated 

above are the same from last year.  Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased. 

  

 Not applicable. 

 

4. Interventions, enrichments and supports to address diverse learning needs. Describe 

how Limited English Proficient students are included in or provided access to 

intervention/enrichment programs in addition to ESOL services. Describe how Universal 

Design for Learning principles are used in curriculum, instruction, and assessment 

development/implementation to ensure equitable access for Limited English Proficient 

students.   
 

WCPS provides a wide variety of instructional programs, extracurricular activities, and 

support services to meet the needs of all students. Comprehensive instructional programs are 

provided for all students, including ELLs, in pre-kindergarten through grade 12. All students 

participate in art, music and physical education instruction. Each school provides services in 

guidance and counseling, health and library/media. Above and beyond the regular classroom 

are special programs to provide students with intervention, remediation and enrichment. 

After the end of the school day, students have the opportunity to participate in sports, after-

school elementary, middle, and high school academies, Title I community programs, clubs, 

tutoring, special projects and arts and crafts programs. Summer enrichment programs are 

provided for elementary, middle and high school students. By providing a variety of 

instructional programs and services, the needs of all individual students are being met.  

 

In addition to the programs and opportunities stated above, WCPS also has open-

enrollment for are Career and Technical High School, where ELLs can complete a 

program of service, while also completing core academic courses in one’s home-school. 

The STEM Summer Academy is also open to all students of our schools and our ESOL 

Instructors encourage full participation in both the middle and high school grades. 

 

The Universal Design for Learning (UDL) principles are used throughout our county’s 

curriculum, instruction and assessment, which provides all ELLs with multiple means of 

representation (Principle One) and, ultimately enhances access to a variety of grade-level 

curricula. In this manner, ELLS have access to multiple modes of input of a given topic, 

lesson or unit. With most ELLS developing proficiency in speaking English before 

mastering reading and writing, Principle One allows ELL students the option to listen to 

content-area text in English. UDL also allows for multiple means of understanding, 

comprehension and/or understanding (Principle Two). Here, students, most pertinent 

ELLs, have an opportunity to express mastery through means other than a standard 

classroom exam. Lastly, Principle Three of UDL offers additional means of engagement, 
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which allows ELLs, whether non-speakers, intermediate or advanced, opportunities to 

explore complex material and content in ways that are in addition to the classroom 

textbook. 
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Career and Technology Education 

The Bridge to Excellence legislation requires that the Master Plan “shall include goals, 

objectives, and strategies” for the performance of students enrolled in Career and Technology 

Education (CTE) programs. 

Instructions: 

Please respond to these questions/prompts: 

1. Describe how the school system is deploying Maryland CTE Programs of Study as a 

strategy to better prepare students for college and career readiness.  Include plans for 

expanding access to industry certifications and early college credit. 

 

Worcester Technical High School (WTHS) is a state-of-the-art facility offering eighteen 

(18) CTE programs of study on site:  PLTW Biomedical Science and Pre-engineering, 

Interactive Media Production, Renewable Energies, Business and Finance, Nursing, 

Cosmetology, Early Childhood Education; Criminal Justice, Culinary, Hospitality and 

Tourism, Auto Technology, Construction Design and Management, Welding, HVACR, 

Carpentry, Ag Science (CASE), and Emergency Services.  The three feeder high schools 

to WTHS additionally offer the Computer Science and Career Research and 

Development programs of study on their campuses. These twenty (20) programs provide 

the specialized knowledge and skills necessary for a wide variety of occupations and 

further training for technical school, college, or university studies after graduation.  Most 

of the programs have been affiliated with national and state certifications and licensing 

regulations for many years.  Successful completion of industry assessments provide 

portable credentials that advance student readiness for immediate employment at higher 

than entry-level positions and enrollment in post-secondary education. For the 2015-16 

school year, ALL programs will have a nationally recognized third-party industry 

technical skills assessment and/or provide early college credit opportunities. 

 

Currently, forty-four (44) WTHS courses articulate or transcript college credit with Wor-

Wic Community College, Delaware Technical Institute, Rochester Institute of 

Technology, Stevenson University, University of Northwestern Ohio, Universal 

Technical Institute, Stratford University, and/or the Community College of Baltimore 

County. During the 2014-15 school year, 341 students earned articulated or transcripted 

credit. Thirty-five (35) students attending WTHS took advantage of six dual enrolled 

academic courses under our new MOU with Wor-Wic Community College. WTHS is 

looking at all avenues to expand this opportunity to more students; a MOU with Salisbury 

University for dual enrollment (4 year credit) is currently being developed. 

 

2. What actions are included in the Master Plan to ensure access to CTE programs and 

success for every student in CTE Programs of Study 

(http://www.msde.maryland.gov/MSDE/divisions/careertech/career_technology/program

s/), including students who are members of special populations? 

 

 

 

As displayed on the chart below, Worcester County African American, special needs and 

disadvantaged CTE students are performing above the State average in HSA English 

(exception AA students) and HSA Algebra I; meeting USM requirements and industry 

http://www.msde.maryland.gov/MSDE/divisions/careertech/career_technology/programs/
http://www.msde.maryland.gov/MSDE/divisions/careertech/career_technology/programs/
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standards; receiving a MD HS diploma and being defined as graduates based on ESEA 

standards; and entering post-secondary education, employment or the military, two 

quarters after graduation.  Our only areas below the State level are non-traditional 

participation and non-traditional completion. 

 

2014 PQI Data 

 African Americans Special Needs Disadvantaged 

1S1 Worcester 67.50 64.86 78.38 

1S1 State 70.98 47.93 70.57 

    

1S2 Worcester 87.50 86.49 89.19 

1S2 State 74.42 56.25 76.98 

    

2S1 Worcester 76.47 71.43 90.00 

2S1 State 70.75 68.37 72.99 

    

3S1 Worcester 100.00 97.30 98.65 

3S1 State 97.17 96.41 96.47 

    

4S1 Worcester 100.00 100.00 98.59 

4S1 State 98.93 97.25 98.31 

    

5S1 Worcester 87.18 60.71 81.33 

5S1 State 74.70 58.27 69.79 

    

6S1 Worcester 15.84 9.62 15.53 

6S1 State 32.91 26.44 30.92 

    

6S2 Worcester 21.62 14.71 15.38 

6S2 State 26.87 20.88 23.93 

 

In order to continue to increase instructors’ effectiveness in teaching all students, 

including those who are members of minority/special needs/poverty populations, 

Worcester Technical High School (WTHS) will provide ongoing professional 

development for special education and CTE teachers in RTI, collaboration and co-

teaching, Universal Design for Learning, effective instructional practices, Understanding 

by Design, differentiated/personalized instruction, and digital conversion.  Academic 

support will continue to be provided by WTHS special education teachers, who will co-

teach; implement all necessary accommodations; and work collaboratively with the IEP 

teams at the three feeder high schools, with parents, and students themselves to ensure 

student success.  Additionally, educational assistants will assist special needs and 

struggling students in the classrooms. 

Additionally at WTHS, we are proud that our Community Work Experience (CWE) 

students participate in many of our CTE programs of study, as well as attend classes at 

Wor-Wic Community College and participate in work experiences at business job sites.   

In the 2015-16 school year, eight high school/transition students from Cedar Chapel 
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Special School, most with Down Syndrome, will attend WTHS daily from 8:30 a.m. to 

1:30 p.m. to engage in core instruction and work experience through manufacturing by 

creating a non-profit greeting card business. This plan will incorporate Early Childhood 

Education students in collaborative mentoring roles throughout the year. 

3. Describe the school system’s strategies for increasing the number of CTE enrollees who 

become completers of CTE programs of study.  Data points should include the number of 

enrollees, the number of concentrators, and completers. 

 

With a comprehensive recruitment plan in place, the 2014-15 school year saw a 15.5% 

enrollment increase at Worcester Technical High School (WTHS) from 619 to 715 

students.  The 715 students represented 36% of the total enrollment at our three feeder 

high schools.  Our goal is to serve at least 50% of the high school students in Worcester 

County Public Schools (WCPS) by the year 2018.   
 

 Worcester 

County 

State 

Enrollees 198 Seniors 18,203 Seniors 

Concentrators 99.00 97.82 

Completers 97.98 66.13 

Dual 91.24 60.02 

 

Currently, WCPS students are performing well above the State average in CTE 

completers and dual completers.  The following strategies are in place to continue to 

increase instructors’ effectiveness and student achievement: 

 A comprehensive teacher evaluation plan is in place. 

 Each instructor develops two SLOs, in collaboration with the Principal/CTE 

Supervisor, based on historical disaggregated program data. 

 Each instructor develops Smart Goals and corresponding actions, in collaboration 

with the Principal/CTE Supervisor, based on historical disaggregated program 

data. 

 Each instructor gives benchmark assessments, which have been reviewed by peers 

and whose results are analyzed through Performance Matters. 

 Each instructor develops a Program Budget, which is monitored by a member of 

the Administrative Team. 

 An internal audit has been performed on the effectiveness of our current PACs, 

resulting in revised guidelines. 

 Instructors work within structured professional learning communities (PLCs). 

 Instructors participate in ongoing professional development. 

 Elementary, middle, and high school students visit WTHS, where they participate 

in hands-on experiences.  

 District guidance counselors visit WTHS to receive information about the 

programs of study and the skills and interests required for each program and to 

have discussions about appropriate career counseling to help students select a 

program that will best meet their interests.  

 WCPS has implemented Naviance, a computer based career planning tool that 

will be used by students and parents to help them determine an appropriate career 

choice.  
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 WTHS staff attend middle and high school back to school nights and career fairs 

and other community events to highlight their programs.  

 WTHS teachers monitor individual student progress and discuss career options 

with both groups and individual students.  

 For academically struggling students, support is provided and Graduation 

Completion Plans created to help them reach their goals. 

 Additional articulation agreements, dual enrollment opportunities, and online 

courses are being investigated to provide more varied learning experiences for 

students. 

 Students participate in work-study experiences, shadowing experiences, field trips 

(on site and virtual), and summer apprenticeships. 

 

4. CTE improvement plans are required if a local education agency does not meet at least 

90% of the negotiated performance target for a Core Indicator of Performance under the 

Perkins Act.  If your school system did not meet one or more Core Indicators of 

Performance, please respond to the following. 

 

a.) Identify the Core Indicator(s) of Performance that did not meet the 90% threshold. 

 

Worcester County Public Schools performed well above our 2014 targets, except in 

the following two areas: 

6S1 – Non-Traditional Participation  

 Target - 35.72%    Performance Percentage – 18.77% 

  6S2 – Non-Traditional Completion 

  Target – 23.76%   Performance Percentage – 14.29% 

 

b.) Analyze why the indicator was not met, including any disparities or gaps in 

performance between any category of students and performance of all students. 

 

Progress is being made in attracting (41.33%) and retaining (31.43%) female non-

traditional students, both of which are above the State average. However, Worcester 

County CTE continues to have great difficulty attracting males to non-traditional 

career paths (3.34%); this is much lower than the state average (27.71%). The 

programs offered at WTHS that are non-traditional for males include Nursing, Early 

Childhood Education, and Cosmetology – all careers that have historically appealed 

to females. 

 

Possible root causes: 

 Gender-biased career guidance practices  

 Teachers are generally unaware of subtle and not so subtle gender-biased 

instructional strategies that influence non-traditional student participation and 

success in school 

 Lack of non-traditional role models  

 Lack of exposure to nontraditional careers in elementary school 

 Lack of visual images of individuals in non-traditional careers 

 Family biases 

 Peer influence  

 Public image, media and advertising  
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 Students experiencing gender stereotyping, intimidating behaviors or sexual 

harassment while in non-traditional career and technical education programs 

are less likely to complete the program 

 

c.) Indicate the section/subsection in the CTE Local Plan for Program Improvement 

where the improvement plan/strategy is described in the FY 16 Local Plan for 

Program Improvement.  

 

This issue is addressed on Worksheets B-2 and B-3: 

 Create program videos and print student-developed posters to increase 

overall enrollment and non-traditional enrollment at Worcester Technical 

High School. 

 The CTE Principal/Supervisor will attend the national ACTE Conference in 

November 2015 to learn about the most current trends in CTE, gather ideas 

to improve non-traditional enrollment and completion, and new technology. 

 

d.) For each Core Indicator of Performance that was not met, describe how the 

Improvement Plan is being monitored to ensure progress toward meeting the 90% 

threshold. 
 

Enrollment data is analyzed by the Worcester Technical High School guidance staff 

and reported to the Principal. Efforts are made during recruitment days at the middle 

schools and three feeder high schools to focus upon non-traditional students and 

encourage them to consider programs of study that go against stereotypes. Sign-in 

sheets for open houses and STEM nights are used to determine which non-traditional 

students may be interested in pursuing these programs and additional contact is 

documented by the guidance office.  

 

e.) If this is the third consecutive year that the same Core Indicator of Performance did 

not meet the 90% threshold, describe what new actions and strategies are being 

implemented to ensure progress toward meeting the 90% threshold. 

 

 WTHS Facebook for public relations and recruitment – 3900 hits and 621 

likes in one week (coordinated by Criminal Justice teacher and administered 

by teachers on each wing of the school building) 

 WTHS Twitter for public relations and recruitment 

 Promotional WTHS Video and CTE Program Videos (advanced by 

Principal/CTE Supervisor and coordinated by the Tech Team) 

 Audit of PACs and revised guidelines 

 CTE instructors teaching Middle School After-School Academies 

 WTHS providing tours/hands-on experiences for all district 3rd, 6th, 8th, and 

9th graders 

 WTHS participating in all HS and MS Career Fairs and one ES Career Fair 

 D3 Company working on our promotional campaign (ex. 

http://shorebread.com/2015/04/15/redefining-education-worcester-technical-

high-school/) 

 Each program instructor developing program SMART goals based on PQI 

data 

http://shorebread.com/2015/04/15/redefining-education-worcester-technical-high-school/
http://shorebread.com/2015/04/15/redefining-education-worcester-technical-high-school/
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 Implementing dual enrollment  

 Annually, utilizing PowerSchool historical grade and testing data to identify 

twenty 6th grade female students (at least 50% minority) to participate in the 

summer camps and mentoring project for our Pre-engineering Academy and 

identifying twenty 6th grade male students (at least 50% minority) to 

participate in the summer camps and mentoring project for our Biomedical 

Academy 

 Identifying non-traditional professionals in the engineering and biomedical 

fields and non-traditional students currently enrolled in the biomedical and 

pre-engineering academies, who are willing to participate in the middle 

school career fairs, along with our instructors, and be guest speakers. 

 Investigating successful mentoring programs for non-traditional students 

 Selecting non-traditional student ambassadors 

 Putting up bulletin board displays in feeder schools in a conspicuous area 

recruiting non-traditional students 

 Offering shadowing experiences with nontraditional workers in the field 

 Eliminating any stereotypical instructional materials from classrooms 

 Facilitating non-traditional student support groups and designating time for 

them to meet. 

 Providing activities that include motivational futurist speakers, other role 

models and prospective employers. 
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Early Learning 

 

Based on the examination of 2014-15 R4K Kindergarten Readiness Assessment Data: 

 

A. Describe the school system’s plans, including any changes or adjustments that will be made, 

for ensuring the progress of students who begin kindergarten with Emerging Readiness or 

Approaching Readiness as determined by the Maryland Kindergarten Readiness Assessment.  

Please include a discussion of the best practices the system has implemented to address the 

achievement gaps found in the Kindergarten Readiness Assessment data and the data that 

will be collected to show that the best practices have been effective. 

 

Special Education Achievement Gap:  

Best Practices:  

 The Special Education Program has been aligned with MD College and Career Ready 

Standards (MCCRS) for Reading English Language Arts and Mathematics for all 

grade levels, prekindergarten, kindergarten, grade one. This contributes to the 

modification of the IEP to mirror these standards and provide effective instruction. 

 Fidelity to the MCCRS and the new Common Language Standards for the Fall 2014 

Kindergarten Readiness Assessment has increased content awareness for the classroom 

teacher both in prekindergarten and kindergarten. 

 Both special education and general education staff participate in curriculum development, 

professional development, program research, program design, program implementation 

and ongoing monitoring feedback activities for MCCRS.  

 Early identification and intervention at the prekindergarten level provides intensive 

instruction for at-risk students. 

 Language and Literacy experiences in the prekindergarten classrooms will be 

incorporated throughout all Science and the Arts experiences. Authentic reading and 

writing tasks will give purpose to the students’ work which will be displayed and/or 

presented. 

 Early Intervention Classroom will continue to implement the “Read It Once Again” 

Curriculum to support the Language and Literacy Domain. 
 

English Language Learner (ELL) Achievement Gap: 

Best Practices:  

 The coordination of efforts of the ELL and the general education classroom teachers has 

impacted the English proficiency of ELL students. Providing additional language 

development, professional development for the general education classroom teacher in 

ELL instructional strategies, and providing language interpreters has increased the 

readiness of our early childhood population.  

 Through R4K grant funding and ELL Title III funding, WIDA Standards and Strategies 

will be provided to prekindergarten and early intervention teachers. 

 Continue the VIOLETS Program in all prekindergarten and ELL classrooms and 

monitor as needed. 
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Free and Reduced Meals (FARMS) Achievement Gap: 

Best Practices:  

 Continue the VIOLETS Program in all Worcester County Head Start classrooms and 

monitor as needed through funding from the Worcester County Early Childhood 

Advisory Council (WCECAC). 

 The HIPPY program includes three, four, and five-year-old children in the Berlin, 

Pocomoke, and Snow Hill areas which provides readiness activities and parent education 

opportunities to improve student success. During 2013-14, additions to the HIPPY 

curriculum will support the Scientific Thinking and Social Studies Domains which 

connect to the MCCRS.  

 Continued implementation of the technology usage of iPad for four year olds in targeted 

Head Start classrooms in Berlin, Snow Hill, and Stockton through the Expanding Bridges 

initiatives.  

 

Data Collection:  

 As the timeline allows, collect Child Outcome Summary (COS) and Early Learning 

Assessment (ELA) data for at-risk students.  

 Analyze SWIS and other assessment data to identify prekindergarten students that are in 

need of academic and social/emotional support. 

 With clarification from MSDE the collection of data for “least restrictive environment” 

will be modified and adjusted to support this Preschool Special Education requirement.  

 Monitor and evaluate the effectiveness of the Judy Center at Snow Hill in increasing 

achievement for participating students. 

 Achievement of the ELL students in Prekindergarten will be monitored through the WCPS 

Literacy Screening Tool.  

 Through analysis of data and the development of headline measures for Results Based 

Accountability for the FY16 grant, the Judy Center will improve efforts in participation 

rates for family events, a fatherhood initiative, birth to three activities, family literacy 

activities, and specific KRA domain events and understanding the MCCRS in 

prekindergarten and kindergarten.  

 Achievement of the HIPPY students in Prekindergarten will be monitored through the 

WCPS Literacy Screening Tool.  

 Specific Head Start Curriculum Indicators will be collected for those students who 

participate in the iPad Pilot.  

 

B. Describe how the school system is working in collaboration with their local Early Childhood 

Advisory Council and other early childhood partners/programs (i.e., Judy Centers, Preschool 

Special Education; Preschool Expansion sites; Head Start; Child Care Programs) to ensure 

that children are entering kindergarten “demonstrating readiness”.  

 

Birth to Five Sub-Committee of the Special Education Strategic Plan and the Expanding 

Bridges Initiative 

 Continue to implement plan for the Social/Emotional Development for birth to age five 

children in all elementary schools. 

 The Social & Emotional Foundation for Early Learning (SEFEL) will continue to be 

integrated into the Positive Behavior Intervention Systems (PBIS) in all Prekindergarten 

and Early Intervention classrooms.  This will provide prekindergarten and kindergarten 

teachers with strategies for managing children with behavior concerns.  
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 Through the collaboration with the Lower Shore Child Care Resource Center Mental 

Health grant Worcester County child care and family care providers have direct access 

to behavior intervention personnel. Classroom management, individual child behavior 

strategies, and support for the provider are available through this program.   

 During the 2015-2016 school year, collaboration will occur with the 

Infant/Toddler/Child Find Coordinator and the Birth-5 Sub-Committee in order to assist 

in the implementation of the Extended ISFP Option for birth to age 4 children. 

 Continued collaboration between Preschool Special Education and general education to 

expand the Collaboration/Inclusion model to target birth to five populations. All 

elementary schools will continue to provide classrooms that are inclusive environments 

for all children with diverse needs and abilities. All students with disabilities will have 

access to classes and programs in the “least restrictive “environment. 

 Develop and distribute Developmental Milestones information to DSS case workers, 

Early Head Start Providers, Child Care Providers. 

 Communicate with Pediatricians concerning referral process and information by 

attending the MD Behavioral Health Integration in Pediatric Primary Care (BHIPP) 

meetings.  

 Continue to evaluate and/or revise the Referral Process for Birth to Kindergarten: 

tools, procedures, transition process.  

 

Judy Center Initiatives:  

 The Judy Center located in the Snow Hill area will continue to improve the collaboration 

with Head Start and Child Care Providers in the Snow Hill and Stockton areas. This 

includes staff development, joint registrations, Head Start teachers’ observation of 

prekindergarten MCCRS, and the MSDE Accreditation of the Head Start and Child Care 

Providers. This collaboration provides opportunities for sharing curriculum among all the 

stakeholders in the Judy Center Partnership. The full-day, full-year care provided by the 

Judy Center directly contributes to the readiness of the Snow Hill area students. 

 During 2015-2016, the Judy Center will continue to collaborate with the Worcester County 

Library during the Laptime sessions which are available for parents and children birth to 

three years old. The Judy Center will also provide specific events for children birth to three 

and their parents. 

 The Judy Center staff will continue to provide Storytime/Playgroup (birth to 3) for all 

Family Care Providers located in the Snow Hill area and extend to other Family Providers in 

other areas of the county. 

 

Child Care Collaboration:  

 An increase in collaboration with the Lower Shore Child Care Resource Center will 

continue to improve the number of Child Care providers in Worcester County seeking 

accreditation.  

 Monitor accreditation status in all Child Care Programs and provide support and technical 

assistance for revalidation process. 

 Provide support and technical assistance to all Child Care Professionals in the MD EXCELS 

program: Tiered Quality Rating and Improvement System (QRIS) is complete. 

 Through the work of the WCECAC Transitions Committee, a revision for the Transition 

Meetings between Child Care Providers and the public school will provide parents, children, 

and prekindergarten and kindergarten teachers with student specific information. 

 Provide support and technical assistance to all Child Care Professionals when the MD 
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Workforce Knowledge and Competencies and EXCELS are complete which will increase 

the number of Child Care providers enrolled in childcare education classes. 

 

Head Start Collaboration:  

 Implement revised MOU between Worcester County and Shore Up! Head Start which will 

ensure identification of at-risk students who are not ready for kindergarten.  

 Collaboration with Head Start will continue to expand. Transition meetings were scheduled 

in all elementary schools through the WCECAC Transitions Committee. This process has 

increased the communication between classroom teachers and Head Start professionals.  

 Collaboration during 2015-2016 with Head Start will also include joint professional 

development opportunities and parent involvement activities through the WCECAC Family 

Involvement Committee.  

 This year’s focus will be to support the Head Start teachers and Child Care Providers in their 

understanding of the domains and connections to the Prekindergarten MCCRS.  

 Worcester County Early Childhood Advisory Council’s (WCECAC) Language and 

Literacy Committee will support and implement VIOLETS program for 3 Head Start sites. 

Based on the examination of the 2014-2015 Public Prekindergarten Enrollment Data (Table 

9.3) 

 

1. Please verify the accuracy of the Prekindergarten enrollment data, as it was provided to the 

MSDE, Division of Early Childhood Development Early Learning Office for school year 

2014-2015. 

 

At this point in time the Public Prekindergarten Enrollment Data: Table 9.3 for school 

year 2014-2015 is accurate. 
 

2. Describe the policies and practices put in place to ensure the enrollment of all eligible 

children into the Public Prekindergarten Program as described in COMAR 13A.06.02. 

 

The following reflect the many changes that have influenced Prekindergarten, Kindergarten and 

Grade One Registration and the Policy and Procedures for Worcester County Public Schools. 

 

 The Maryland State Board of Education adopted the changes in the cut-off dates for 

Prekindergarten, Kindergarten and Grade One. 

 

School Year 2015-2016 

Prekindergarten – age 4 by Sept. 1 

Kindergarten – age 5 by Sept. 1 

Grade 1 – age 6 by Sept. 1 

 

 Provisions of the “Bridge to Excellence Act” determined the changes in the student eligibility 

and selections criteria for Prekindergarten registration. 

1. A child admitted to the Prekindergarten program in the public schools shall be 4 

years old or older on September 1 of the school year in which the child applies for 

entrance. 

2. A child must come from a family with an “economically disadvantaged 

background” (i.e., incomes that would make a child eligible for free or reduced 

price meals.)  Applicants meeting the age and income requirement must be 
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enrolled.  Please note that the free/reduced meals forms distributed by the MSDE 

Nutrition Office cannot be used. 

3. Remaining vacancies may be filled if the applicant meets the age and any one of 

the other at-risk criteria listed on the checklist.  Only after all eligible students 

have been enrolled, the school may fill any additional vacancies by enrolling 

those children meeting the age requirement, but do not meet any eligibility 

criteria. 

 

MSDE recommendations that schools leave 2 to 4 spaces (total of 20 students per 

classroom) when enrolling students for the school year in order to enroll new students 

coming to the school who meet the financial criteria are followed. 

 

 

PRIORITY ORDER FOR ENROLLING PREKINDERGARTEN STUDENTS IN 

WORCESTER COUNTY 

(Established January 2006) 

NO EXCEPTIONS:  ALL CRITERIA MUST BE MET 

 

PRIORITY #1 - Those students meeting 

requirements of COMAR 13A.06.02.03A 

(FARM) 

 PRIORITY #2 – Those students enrolled 

for any other reasons other than eligibility 

A. 

Age-eligible, economically-

disadvantaged students – including any 

dual enrollment between Head Start and 

public school. 

 

A. 

Age-eligible students with one or more 

checked items on the registration form 

(see salmon-colored card). 

B. 
Age-eligible, special needs (IEP), ELL, 

homeless students. 

 
B. 

Age-eligible students not meeting other 

criteria. 

C. 

Transfer students who were already 

enrolled in a Maryland prekindergarten 

program. 

 

 

 

D. 

Early admission, economically-

disadvantaged students with academic 

need. 

 

 

 

 

NOTES: 

 Transportation issues need to be addressed with Mr. Steven Price 

 Child Care Waivers need to be addressed with Dr. Aaron Dale, Pupil Services 

 FARMS issues need to be addressed with Scott Blackburn 

 

 The recently adopted amendments to COMAR 13A.08.01.02 Age for School Attendance require 

that by January 31, 2006, each local board of education has adopted regulations permitting early 

admission to prekindergarten, kindergarten, and first grade.  The Worcester County Public 

School’s approved Policy and Procedures have been followed since 2006-2007 school year.  

 

3. Describe any actions the school system has put in place to work collaboratively with other 

early learning and development programs to provide a prekindergarten program for all 

eligible children, including any collaboration related to the Prekindergarten Expansion 

Grant program. 
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Worcester County Public Schools Early Learning Department collaborates with Early Childhood 

Partners in all geographic areas. 

 

Recruitment efforts coordinated through the five elementary schools are the following: 

 Open registration for prekindergarten usually occurs during March and April.  

 School Bag Fliers are distributed in all elementary schools and child care centers that are 

located in that school attendance area. All methods of communication refer to the age 

eligibility and economic status under Priority 1 criteria.  

 Directors of Child Care Centers are contacted to estimate the number of prospective 

children who are presently in the Age 3 classrooms. 

 Site Directors of Head Start are contacted for potential numbers of eligible students.  

 Community Bulletin Board Fliers with tear-off information are distributed to: Local 

business, Library, Health Department, and Churches. 

 If needed, a second registration day is held during July. (This has not been needed in the 

past.) 

 

Economically Disadvantaged students are encouraged to register for prekindergarten 

through the following efforts: 

 The Worcester County Public Schools Household Meal Benefit Application is completed 

during the registration process. This identifies students who are eligible for Free and 

Reduced Meals (FARMS). 

 During the application process for Child Care Centers, many families are asked to 

complete the Household Meal Benefit Application for Child Care Programs. This 

identifies families who are eligible for the Food Program at the Child Care centers and 

eligible for Purchase of Care.  

 All efforts are made to ensure that children from economically-disadvantaged 

backgrounds are provided access to prekindergarten classrooms. If this is not possible at 

specific locations, families are provided the resources to locate other early childhood 

settings that will service their needs.  

 

4. Describe how students enrolled in Early Learning grades are included in, or provided access 

to, intervention/enrichment programs. Universal Design for Learning principles are used in 

the administration of the new Ready for Kindergarten assessment. Describe how these 

principles will also be used in curriculum and instruction development/implementation to 

eliminate barriers to learning for all students. 

Intervention/Enrichment Programs: 

 Specific After-School Programs address the intervention and enrichment needs of 

prekindergarten and kindergarten students. Some examples of topics are: Homework 

Help, Mathematics Academy, Literature Reading, and STEM activities appropriate for 

four and five year olds. 

 During the 2015-2016 school year the Snow Hill Elementary Haven House program will 

become an Early Childhood Initiative with specific support of prekindergarten and 

kindergarten students.   

 During the school day, Differentiated Instruction and Flexible Grouping are standard 

instructional practices in the early learning grades.  
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Universal Design for Learning Principles: 

All prekindergarten and kindergarten students are provided the elements of the UDL guidelines 

during their instructional periods. The following are examples: 

 Principle I: Provide Multiple Means of Representation (the “what” of learning): 

presenting information and content in different ways. 

 Provide multiple examples 

 Present content utilizing multiple media and formats 

 Build or activate background knowledge: Anchor Charts 

 Offer print and digital graphic organizers: SmartBoards, iPads 

 Pair auditory and spoken words with photographs or picture symbols 

 Associate new words with previously learned terms 

 View videos  

 Provide models for tangible items: math manipulatives  

 Translate words for students who are not native English speakers 

 Identify synonyms and antonyms for vocabulary 

 Principle II: Provide Multiple Means of Action and Expression (the “how” of learning): 

Differentiating the ways that students can express what they know 

 Model skills in a variety of ways 

 Provide students with opportunities to practice with scaffolds and supports 

 Provide feedback 

 Allow alternatives for students to express or demonstrate their learning 

 Provide options for creating projects 

 Provide specific examples to guide student learning 

 Conference with students throughout the learning process 

 Act out vocabulary using charades 

 Draw pictures that represent the terms 

 Chant or sing words chorally 

 Practice words through interactive websites  

 Play a game to match words with definitions: number sense  

 Principle III: Provide Multiple Means of Engagement (the “why” of learning): stimulate 

interest and motivation for learning 

 Offer free choices of centers, tools, and manipulatives 

 Provide adjustable levels of challenge 

 Utilize flexible grouping 

 Allow students to work individually, partners, and/or in groups 

 Offer opportunities to publish, display, and present final products (school-website, 

student assembly, Back-to-School night, local library, etc.) 

 Encourage students to take turns leading a small group discussion 

 Provide opportunities for authentic use of vocabulary words in conversation 
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Gifted and Talented Programs 

 

COMAR 13A.04.07.06 specifies that local education agencies shall in accordance with Education 

Article §5-401(c) report in their Bridge to Excellence Master Plans their “goals, objectives, and 

strategies regarding the performance of gifted and talented students along with timelines for 

implementation and methods for measuring progress.” 

The Annotated Code of Maryland §8-201 defines a gifted and talented student as “an elementary 

or secondary student who is identified by professionally qualified individuals as: (1) Having 

outstanding talent and performing, or showing the potential for performing, at remarkably high 

levels of accomplishment when compared with other students of a similar age, experience, or 

environment; (2) Exhibiting high performance capability in intellectual, creative, or artistic 

areas; (3) Possessing an unusual leadership capacity; or (4) Excelling in specific academic 

fields.” 

COMAR 13A.04.07 Gifted and Talented Education establishes the minimum standards for 

student identification, programs and services, professional development, and reporting 

requirements 

The school system’s Master Plan Update on the Gifted and Talented Program will report the 

system’s progress on these three goals from COMAR 13A.04.07: 

Goal  1.  Student Identification  

Each local education agency shall establish a process for identifying gifted and talented 

students as they are defined in the Educational Article §8-201 [COMAR 13A.04.07.02(A)]. 

Goal 2.  Programs and Services  

Each local education agency shall provide different services beyond those normally provided 

by the regular school program in order to develop the gifted and talented student’s potential 

[COMAR 13A.04.07.03(A)] 

Goal 3 .  Professional Development 

Teachers and other personnel assigned to work specifically with students identified as gifted 

and talented shall engage in professional development aligned with the competencies specified 

by 13A 12.03.12 Gifted and Talented Education Specialist. 

Use the chart on the next page to report the school system’s 2013-2014 objectives and strategies 

for these three goals along with implementation timelines and assessment of progress. 
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List the local education agency’s 2015-16 initiatives for gifted and talented students which support the three goals in COMAR 

13A.04.07 Gifted and Talented Education. Please indicate the specific COMAR reference for each initiative. 

Goal  1.  Student Identification  

Each local education agency shall establish a process for identifying gifted and talented students as they are defined in the Educational 

Article §8-201 [13A.04.07.02(A)]. 

Reference 

COMAR 

13A.04.07.02 

Objectives and  

Implementation Strategies 

(What was done in 2014-15, as well as what 

we plan to do in 2015-16) 

Timeline Methods for Measuring Progress Assessment of 

Progress (Met, 

Partially Met, 

Not Met) 

 Increase the identification of minority students in 

the gifted and talented programs. 

-- One of our goals in 2014-15 was to increase the 

percentage of minority students identified for GT 

programs.  This group is underrepresented in our 

GT programs.  Last year, we decreased more than 

we would have liked, because we noted an error in 

the way that our Powerschool program had been 

pulling numbers of GT students.  This year, we will 

provide more guidance to schools and GT teachers 

in regards to the identification process in our data 

management system.  We will also conduct 

intensive job embedded professional development 

on reaching our struggling learners. 

2015-16 We are in the process of beginning to 

implement the Kingore “Recognizing 

Gifted Potential” Program.  This program, 

along with Primary Talent Development 

(PTD) particularly focuses on how to 

recognize and strengthen gifted behaviors 

in ALL students.  

Partial Progress  

 Provide professional development and implement 

the Primary Talent Development program into our 

PreK-2 classrooms, to use as a more effective means 

of identifying students.  

--Our goal for the 2014-15 was to see full 

implementation of the PTD program for students in 

grades Prek- through 2.   One of this program’s 

main goals is to help teachers better identify areas of 

giftedness in underrepresented groups of students.  

Full 

implementat

ion in all 

grades Prek-

2 in     2014-

15 

Continue 

with full 

 -Use of PTD to better identify students 

-Gave teachers additional training, from a 

qualified consultant, on how to document 

evidence for PTD 

Progress Met 
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We have participated in two local PTD conferences, 

where we have trained representatives from each of 

our elementary schools, as well as GT teachers.   

 

implementat

ion of PTD 

in 2015-16 

 Begin the process of training teachers in grade 3 on 

the Kingore “Recognizing Gifted Potential” 

program and the Kingore Observation Inventory 

(KOI), to use as a way to continue providing more 

evidence for identifying students.  

--In the 2014-15 school year, our Gifted and 

Talented teachers were trained on the Kingore 

program by a qualified consultant.  For the 

upcoming 2015-16 school year, we have scheduled 

a training for teachers in grade 3 on the KOI 

program.  We trained all Gifted and Talented 

Teacher in the Spring of 2014-15.  One of this 

program’s goals is to help teachers better identify 

areas of giftedness, particularly in underrepresented 

groups of students.  We participate in PTD for 

grades Prek-2, where we have trained 

representatives from each of our elementary 

schools.  Once the PTD and Kingore programs are 

fully implemented, we hope to push formal 

identification of GT students back to the 5th grade.  

This gives the students more time to develop gifted 

characteristics and more data/evidence for the 

teachers to accurately identify.  

Training GT 

Teachers    

2014-15, 

Implement 

in all 3rd 

grade - 

Winter 

2015-Spring 

2016 

Train grade 

4th grade 

teachers in 

Spring/Sum

mer 2016 

-Prek-K through grade 2 have fully 

implemented PTD  

-Kingore training - October 2015 for ALL 

grade 3 classroom teachers 

-Implementing from Nov. 2015-May 

2016 

Partial Progress 

 

Goal 2.  Programs and Services  

Each local education agency shall provide different services beyond those normally provided by the regular school program in order to 

develop the gifted and talented student’s potential [13A.04.07.03 (A)] 
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Reference 

COMAR 

13A.04.07.03 

Objectives and  

Implementation Strategies 

Timeline Methods for Measuring Progress Assessment of 

Progress (Met, 

Partially Met, 

Not Met) 

 Align curriculum, instruction and assessment 

with current Maryland Content Standards, Core 

Learning Goals and Maryland College Career 

Ready Standards. 

  --- Curriculum has been aligned to include 

opportunities for enrichment and acceleration of 

gifted and talented students during the regular 

instructional program.  Additionally, the curriculum 

in use during the enrichment/acceleration period 

was aligned to the MCCRS and the NGSS.  Finally, 

all Kingore lessons that will be taught in 2015-16 in 

grade 3 have been aligned to MCCRS, NGSS, MSC 

by the Instructional Coordinators of each content 

area. 

2015-16 -Walk-throughs and teacher observations 

--Completed PD on differentiated 

instruction and GT practices 

-Revised Worcester Model Lesson Plan 

format allows for better planning for 

differentiated instruction for gifted 

students in the regular classrooms 

(revised UDL lesson format) 

-RTI Tier 1 opportunities will be planned 

for 2015-16, RTI coaches were hired 

2014-15 

Progress Met 

 Implement effective differentiated instructional 

programs and practices to ensure success of 

traditionally under-achieving students: ESL, 

economically disadvantaged, special education, 

and minority students. 

 

2015-16 -Began the process of identifying tier 1 

students who needed differentiation in the 

classroom 

-Use of PTD and Kingore (grade 3) to 

identify GT students 

-Use of the revised UDL lesson plan 

format. 

Partial Progress 

 Increase gifted and talented instructional 

opportunities outside of the regular classroom 

for secondary students. 

--- We will work with middle and high schools to 

increase the opportunities for gifted and talented 

students in grades 6-12.  Students have either been 

2015-16 -Students will participate in programs 

such as the Gateway Lab, Enrichment 

periods, STEM classes and Project 

Lead the Way programs for advanced 

middle school students.  

Partial Progress 
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previously identified as G&T, or will be identified 

to participate through teacher observations, 

assessment scores, and classroom performance. 

 

Goal 3.  Professional Development 

Teachers and other personnel assigned to work specifically with students identified as gifted and talented shall engage in professional 

development aligned with the competencies specified by 13A 12.03.12 Gifted and Talented Education Specialist.  

Reference 

COMAR 

13A.04.07.04 

Objectives and  

Implementation Strategies 

Timeline Methods for Measuring Progress Assessment of 

Progress (Met, 

Partially Met, 

Not Met) 

 Professional development for classroom teachers 

in providing challenging, enrichment instruction 

and activities for GT students within the 

classroom.   

--Job embedded professional development to GT 

teachers and classroom teachers in providing 

challenging, enriching activities for GT students.   

In addition, we will be providing Kingore and PTD 

training for classroom teachers and GT teachers this 

coming school year, and begin implementation of 

the Kingore “Recognizing Gifted Potential” 

program process. 

2014-15 

Oct. 2015-

May 2016 

-Hold professional development work 

sessions, led by a qualified consultant 

-Instructional Coordinators will continue 

to offer PD on iReady (reading and math 

data), Understanding by Design unit and 

lesson construction, unpacking the 

MCCRS, NGSS standards 

Progress Met 
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2013- 2014 Gifted and Talented Enrollment 

COMAR 13A.04.07 states that “gifted and talented students are found in all Maryland 

schools and in all cultural, ethnic, and economic groups” (.01); that “the identification 

process shall be used to identify students for participation in the programs and 

services” [.02 (D)]; and that “each school system shall review the effectiveness of its 

identification process” [.02 (E)].   

Beginning with the grade level in which the system’s identification process is 

initiated, report the number of students identified for programs and services at each 

grade level.  Observe the FERPA rules for reporting student data in small cells; 

however, include those students in the totals for “All GT Students.” 

 K 1 2 3 4 5 6 7 8 9 10 11 12 

All GT Students ALL students are 

offered GT 

lessons and 

experiences 

through the PTD 

(Primary Talent 

Development) 

program and the 

KOI (Kingore 

“recognizing 

gifted potential”) 

program. 

53 67 78 96 85                94 Please see the 

information below 

concerning enrollment 

in grades 10-12. 

Hispanic/Latino of 

any race 

4 3 1 

 

2 4 2 

American Indian or 

Alaskan Native 

      

Asian 1  1  3 3 

Black or African 

American 

3 4 8 9 9 6 

Native Hawaiian or 

other Pacific 

Islander 

      

White 43 59 65 82 67 80 

Two or more races 2 1 3 3 2 3 

Special Education 1 1 2 3 3 3 

Limited English 

Proficient (LEP) 

   1 1 1 

Free/Reduced 

Meals FARMS 

9 14 18 26 25 20 

The school system may include below additional information on the gifted and talented 

program that pertains to local school system requirements. 

**At the middle and high school level, the focus is broad in the various ways that students are identified 

as gifted and talented.  Students with talent in the areas of art, leadership, academics, etc. are identified 

for these programs and opportunities by classroom teachers and teachers who specialize in these areas.   
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Academics (Math) 

 Students are identified as early as 5th grade for accelerated math opportunities.  They are 

identified by teachers, highly individualized computer programs, and through assessments, not 

only in computation, but also in application and problem solving skills.  Students may accelerate 

into compacted curricula beginning in grade 7 (to study 7th and 8th grade standards), followed by 

8th grade Algebra I in our middle school program.  A number of our students have begun high 

school coursework while in the middle school program. 

 Afterschool programs offer Math opportunities through the iReady program and other 

challenging mathematics-based courses.  

 Between 25-50% of our students earn high school math credit by taking the Algebra I in grade 8. 

New courses such as Gateway to Technology and Phoenix Labs are accelerated computer math 

lab programs for GT students.  We also offer Project Lead the Way, which is an accelerated 

computer –supported program for Gifted and Talented students in middle and high school.     

 

Advanced Placement Courses/College Preparation 

 The high schools offer a variety of Advanced Placement courses which students can take at 

school or on-line. 

 High schools utilize the AP courses to challenge our GT students.  Some of the courses offered to 

prepare students for AP include: US History, Topics in European History, Advanced Chemistry, 

Advanced Biology, Calculus I, Advanced Art, AP Art History, Topics in Art History, etc.  

 In addition, WCPS has an articulation agreement with Wor-Wic Community College and Del-

Tech Community College in English and Math that allows students to take college level 

coursework. 

 Agreements are in the works for additional college-level coursework with local and online post-

secondary institutions.   

 

Leadership (Service Learning) 

 Students are provided with an opportunity to gain leadership skills from 6-8th and 9-12th grade in 

our service learning program.   Students who demonstrate consistent ability in this area, are 

offered opportunities to attend the MD Leadership Workshop.  We have maintained attendance at 

this leadership for three consecutive years.  

 Often these students become heavily involved in student government as well as other leadership 

roles at the classroom, school and community levels including school organizations and clubs. 

 Middle school students who excel in these areas of leadership go on to the high school and 

continue to be involved in leadership roles both in the school and community.  Many continue 

their service learning leadership roles well after they have completed their required hours. 

 

 

 

 

 

 

Fine Arts 

 Three of our elementary schools have included Arts Integration as a part of their curriculum as a 

way to meet the special needs of the students gifted in these areas.  Last year, one more 

elementary school added Arts Integration to their list of strategies for all students.  

 Two middle schools and one intermediate school have an Arts Integration program.  This enables 

us to more easily identify and provide extended enriching opportunities to more students. 
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 These enriching opportunities occur during the school day as the arts are incorporated through all 

content areas, afterschool in specialized drama, visual art and music programs and in summer 

academies that focus on the students who are talented in the arts. 

 At the high school level students may choose from a variety of arts classes including visual and 

performing arts, as well as Advanced Placement opportunities.  Our students are also encouraged 

to participate in county, regional and state competitions. 

 

Worcester County Public Schools is continuing to review and revise its Gifted and Talented program.  We 

are working with the technology department to provide more updated and accurate documentation and 

with the Instructional Coordinators of all subject areas to provide a cohesive program.   

We will continue to meet challenges including: 

 Continue staff development in strategies and teaching ideas for students that excel in different 

ways.  Continue to intensively stress and provide professional development on differentiated 

instruction and challenging our high-level learners. 

 Evaluate the existing program, refine the identification and screening procedures, and choose new 

measures to evaluate students.  We formed at Gifted and Talented County Committee and 

Subcommittee to explore specific issues, such as identification and KOI. 

 Increase enrichment learning opportunities during the school day, in afterschool and summer 

programs. 

 Increase population of minority students in the program. 

 Work with middle schools to integrate services and increase opportunities for GT students at the 

middle school level. 

 Research and seek additional funding sources to allow for programs and services for GT 

programs at all levels. 

 

Resource Allocations:  Ongoing Operating Budget FY15; Title 1 – Restricted Funds 

For the school year 2014-15, the Worcester County School System was not able to add new funding 

for the Gifted and Talented program.  The program continues to be supported by local budget with 

no increases.  However, for the 2015-16 school year, WCPS was able to allot a small amount of 

ongoing operating budget from FY16 toward the advancement of GT goals and initiatives.  
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Special Education 

The BTE Act requires that each Master Plan “shall include goals, objectives, and strategies” for 

students with disabilities.  Both federal and State legislation require that states have 

accountability systems that align with academic content standards for all students.  In addition, 

the federal special education legislation commonly known as Individuals with Disabilities 

Education Act (IDEA) also requires that a child’s needs resulting from a disability be addressed 

“so that they may be involved in and progress in the general curriculum.” Information requested 

about special education aligns with reporting requirements of the Federal Office of Special 

Education Programs (OSEP). 

Therefore, each school system’s annual submission that is aligned with federal and State law will 

document and support with evidence the progress in academic achievement for students with 

Individualized Education Programs (IEPs) as well as update plans to accelerate performance to 

ensure that the special education subgroup is making progress towards meeting academic targets 

at the system and individual school level.  Changes to strategies, and or specific areas of 

progress, and rationale for selecting strategies, and/or evidence-based practices that have 

improved performance should be discussed in the five year comprehensive master plan.  

AS YOU COMPLETE THE 2015 FIVE YEAR COMPREHENSIVE MASTER PLAN, YOU 

MUST CONSIDER THE FOLLOWING SPECIAL EDUCATION ISSUES WITHIN YOUR 

RESPONSES THROUGHOUT THE DOCUMENT. THIS SECTION IS NOT TO BE 

COMPLETED AS A STAND-ALONE SECTION.   

 Access to the General Education Curriculum. How are students accessing general 

education so they are involved and progressing in the general curriculum at elementary, 

middle and high school levels and across various content areas? 

 Collaboration with General Educators.  How is the local education agency ensuring 

collaboration between general and special education staff, including such opportunities as 

joint curricular planning, provision of instructional and testing accommodations, 

supplementary aids and supports, and modifications to the curriculum? 

 Strategies used to address the Achievement Gap.  When the local education agency has 

an achievement gap between students with disabilities and the all students subgroup, 

what specific strategies are in place to address this gap?  Identify activities and funds 

associated with targeted grants to improve the academic achievement outcomes of the 

special education subgroup. 

 Interventions, enrichments and supports to address diverse learning needs.  How are 

students with disabilities included in, or provided access to, intervention/enrichment 

programs available to general educations students?   

Professional Development and Highly Qualified Staff 

 How is the local education agency ensuring the participation of special education teachers 

and leadership in Maryland’s College and Career Ready Standards, and other content-

related professional development to promote student achievement? 

 How is the local education agency ensuring that professional development of general 

education staff incorporates sufficient special education pedagogical knowledge, skills, 

and dispositions to enable educators to make the general education curriculum and 

environment accessible for all children? 
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Education that is Multicultural and Achievement (ETMA) 

The Local School System Compliance Status Report provides the critical indicators for the 

assessment of Education That is Multicultural and Achievement (ETMA) implementation in 

Maryland local public schools.  The assessment categories reflect the level of compliance with 

the ETM Regulation (COMAR 13A.04.05) with emphasis on equity, access, support for success, 

academic achievement, and diversity in educational opportunities.  The completion of the ETMA 

Protocol Form requires collaboration among the LSS ETMA Network contact person and 

appropriate LSS individuals.  The ETMA goals for all of Maryland’s diverse students are to 

eliminate achievement gaps, accelerate academic achievement, promote personal growth and 

development, and prepare for college and career readiness. 

 

1. What are your LEA’s major ETMA strengths? 

 Worcester County Public Schools is committed to the academic success for every 

student and is committed to providing multiple pathway opportunities and 

connecting classrooms to future work environments.  As a top performing school 

system, our priority is to increase the percentage of all minorities in all subgroups 

to a performance level of 100% student achievement. Worcester County Public 

Schools has made great progress in closing the achievement gap, particularly in 

state assessment.  Some examples are our 2014 MSA data for elementary reading 

and mathematics. Performance of African American students was at 87.0% level; 

96.5% for Hispanic students; 84.9% for Special Education student; 81.8% for 

ELL students; and 91.4% for FARMS students. According to 2014 HSA 

Algebra/Data Analysis results, 94.7% of our African American males performed 

at the proficient level while 92.6% of our white males performed at the proficient 

level.  Performance of African American students was at 91.9% level leaving a 

narrow gap in minority students’ performance when compared to the general 

population.     

                                                                                                                                      

 Worcester County Public Schools' focus is student achievement and college and 

career readiness for every student.  This priority is evident in all School 

Improvement Plans.  Various programs and interventions are in place to meet the 

needs of all minority students and subgroups. 

 

 Worcester County's graduation rate is 91.90%, which is above the state rate of 

86.39%.  All minority students or subgroups' graduation rate is at or above 88.5%.  

WCPS has a dropout rate of 1.63%, below the state rate of 2.94%.  Dropout rate 

for minority students or subgroups is at or below 2.91%.    
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 WCPS is committed to providing cultural responsive opportunities for all schools. 

Schools embrace and engage in monthly celebrations of diversity to 

commemorate the historical and contemporary contributions of various cultures. 

Information about multicultural education and related resources; cultural activities 

and opportunities are disseminated to all staff throughout the year.    

 

 Educators know the value of building relationships with students and their 

parents. The county promotes culturally responsive instruction and is committed 

to equity, access and support for all students,  

 

      

  Professional learning opportunities for Cultural Proficiency training and the 

Education That Is Multicultural course are offered each year to all staff. Cultural 

proficiency training is provided to all new teacher during new teacher orientation.  

Ongoing professional learning provides links to online multicultural education  

information, curriculum materials and resources for teaching and student learning.     

 

 Culturally relevant and high-quality countywide professional development for 

eliminating achievement gaps and accelerating student academic achievement was 

delivered during 2014-15: 

o Understanding by Design (UbD) conducted by Jay McTighe 

o Courageous Conversations conducted by Pacific Education Group 

o School Safety and Safe Schools online training 

o Understanding the Needs of Gender Expansive Students and other legal 

guidelines and legislation conducted by Dr. Lynn Muller, MSDE 

o Digital Conversion and Blended Learning Training 

o Embedding Universal Design for Learning (UDL) in Instruction 

o Professional Learning Community (PLC) and Response to Intervention 

(RTI) Hybrid Training 

o Several Worcester County schools participated in the state's Formative 

Assessment for Maryland Educators (FAME). 

 

 Worcester County Public Schools has a long-standing Minority Student 

Achievement Advisory Committee (MSAAC).  The committee is comprised of 

representatives from each school, community members, parents, civic and faith-

based leaders, and NAACP leaders.  Information on academic data, achievement 

gaps, schools' initiatives, intervention programs and the overall progress of 



 

83  LEA:  23 Worcester 

 

minority students are topics of conversation during the meetings.  Goals are set 

and initiatives for the year are implemented.        

                                                      

 Worcester County Public Schools offers a wealth of support for minority students.  

The Building a Bridge to College Summit program focuses on college and career 

readiness for selected 7th and 8th grade students.  These students are provided 

opportunities to participate in college-related activities, STEM activities and field 

trips for two years.  Coaches from each middle school closely monitor their 

attendance, grades, behavior and academic progress.  Students and their parents 

are involved in career and college decision-making.  Coaches provides workshops 

for students and parents on Naviance, a powerful college and career planning tool.    

  

 Schools offer excellent mentoring programs for student.  Students are assigned 

mentors who build relationships with them and their parents.  Our programs 

effectively serve our minority students, particularly males.  These programs focus 

on academic achievement, leadership development and career exploration.  They 

involve partnerships with local colleges and universities, businesses and members 

of the community. 

 WCPS after-school academies and summer academies provide additional support 

to students. Our afterschool and summer academies are open to all students, 

however, first priority is given to those students who meet particular criteria.  

Minority students, Free and Reduced Meal students, English Language Learners 

and Special Education students receive first priority.   In our 2014-15 afterschool 

programs, African American students made up 27.8% of our afterschool program, 

while ethnicities other than white made up an additional 14.5% of the afterschool 

programs.  In our 2015 summer programs, minorities totaled 53%.  The criteria 

for our summer program is the same; Minorities, FARM, ELL and SPED students 

receive first priority, before the programs are opened up to other students. 

 The Office of Student Services and the Family and School Connections Facilitator 

continue to build bridges between home and school to identify student needs and 

increase student achievement.  The Family and School Connections Facilitator 

provides a link for positive communication between the schools, families and 

community.  These departments collaborate and conduct workshops to assist 

parents and students in eliminating barriers leading to their academic success. 

2. What are your LEA’s major ETMA areas that need improvement? 

 Improvement is needed in areas of minority parent involvement in school-

based and countywide committees, advisory groups, etc.  
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 Enrollment numbers for students of color in AP courses, honor roll lists, 

recognition programs and in other areas that are underrepresented by minority 

students need to improve.                                                                                                                                               

 Worcester County Public Schools needs to continue recruitment initiatives in 

hiring highly-qualified minority teachers and administrators. 

3. Summarize your progress in meeting 2014-15 ETMA goals.  

 Worcester County Public Schools made substantial progress in meeting 2014-

2015 ETMA goals; however the goals are long-term and will take time to 

fully meet them.  The minority recruitment initiatives were implemented and 

quite successful.  The county partnered with Historically Black Colleges and 

Universities (HBCU) for support in recruiting new teachers.  Over forty (40) 

potential teacher candidates attended the first ever Teacher Diversity 

Recruitment Job Fair in April, 2015.  The percentage of minority teachers 

hired this year was at 15%.  This is the highest percentage in over 20 years.  In 

previous years, only 0-2% of new teachers hired were minority teachers. 

 Worcester County Public Schools made progress in meeting 2014-2015 goal 

to increase minority parent participation in schools.  There has been an 

increase in the number of minority parents visiting schools during American 

Education Week, Back-to-School activities, open houses, and parent 

conference nights. 

 This county has also made progress in implementing strategies to resolve the 

disproportionate placement of African American students in special education.  

The county began providing training on the Response to Intervention (RTI) 

model.  Special education and general education teachers participated in 

professional learning communities (PLC).  The RTI model builds on the 

foundation of the PLCs process.  Through this process, students who need 

additional support will receive supplemental or intensive interventions to 

master the academic skills, knowledge and behaviors required to succeed in 

school and beyond. 

 Provide 2015-16 ETMA goals along with strategies for meeting the goals.   

 2015-16 goals may be continuing goals from 2014-15 with revised strategies, 

new goals that address areas needing improvement and new initiatives, or any 

combination thereof. 
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5. What are your three major ETMA goals for the next school year and strategies for 

meeting those goals? 

Worcester County Public Schools will continue building on the 2014-15 goals and 

implement new strategies to achieve them. 

Goal #1 – To actively recruit and hire a more diverse population of highly qualified 

teachers 

Strategies: 

 Meet with the minority recruitment task force committee to address new ideas 

and strategies for recruiting minority teachers and begin planning a second 

teacher diversity recruitment fair.   

  
 Review and analyze survey results from the first recruitment fair and use this 

data to plan the event.   

 
 Make recommendations to the Superintendent. 

 

 Make presentation to Board of Education.     

 
 Continue partnership with Historically Black Colleges and Universities 

(HBCU) representatives to assist in the recruitment process for potential 

candidates. 

 
 Plan and organize the second teacher diversity recruitment fair.                  

 

 Fully implement a Career Pathway Program for minority teachers with Wor-

Wic Community College. 

o Identify and recruit middle and high school minority students 

o Assign coaches/mentors to assist with course work selections; career 

pathway steps to success; financial application process; transitions; 

tracking, etc. 

o Assist students' transition to Wor-Wic Community College in the 

Teacher Education Program 

o Put incentives in place to complete two years at Wor-Wic 

o Monitor students’ preparation to transfer to Salisbury University or 

University of Maryland Eastern Shore 

o Offer scholarship or loan forgiveness for final two years – last dollar 

amount. 

o Guarantee career opportunity upon graduation   
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    Create promotional materials. 

  

Goal #2 – To increase minority parent participation in all schools 

Strategies: 

 Develop and implement a plan to increase minority parent involvement. 

Schools will submit plans to the Minority Student Achievement Advisory 

Committee (MSAAC).   

 Collect data on the number of minority parents attending activities in each 

school. 

 

 Visit African American community churches to solicit support in getting 

more parents involved in the schools.  Members will give a short 

presentation on student academic achievement and the achievement gap.  

Parents will be encouraged to visit schools during American Education 

Week and during other school activities.  Parents will be encouraged to 

make a commitment to their children’s education.  Information on 

Maryland College and Career Ready Standards and tips on how to help 

their children succeed in school will be distributed. 

    Invite more local ministers to participate in the MSAAC committee. 

 Goal #3 – To resolve the issue of disproportionate placement of African American students in 

special     education 

 Strategies:   (Expanding Bridges, a state grant, will be used to implement the following 

strategies) 

   Utilize the Response to Intervention (RTI) process to decrease the number 

of referrals of African American students to special education.  RTI will 

utilize tiers of intervention to immediately meet the needs of students with 

learning difficulties. 

    Utilize Universal Design for Learning (UDL) in all classrooms to provide 

for diverse learning needs. 

    Increase family awareness and family involvement regarding this issue. 

    Increase efforts of early intervention and services available to students and 

family. 
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    Provide professional learning and coaching to Prek-3 general and special 

education teachers on informal assessments for intervention identification 

and progress monitoring. 

    Partner with Head Start program to improve instruction or low-income 

minority students at preschool age. 

 

School System    Worcester County Public Schools 

Name and Title of ETMA Contact   Shirleen M. Church, Coordinator of Multicultural Education     

Email smchurch@mail.worcester.k12.md.us   

Telephone   410-632-5091       Fax 410-632-0364     
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Section C 

Data Systems 

To Support Instruction 
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2015 Master Plan Graduation and Dropout Rates (4-Year Cohort)  

Data Systems to Support Instruction 
 

Data Systems 

 

1. What data systems 

are currently used 

to guide data driven 

decision making to 

support effective 

instruction? 
 

Instructional Practices 

 

2. How do you use data 

systems to inform 

instruction and make 

adjustments to 

instructional 

practices?  

Implementation 

 

3. How well is it being 

implemented? Who is 

using it?  

 

 Worcester County 

Public Schools 

currently utilizes two 

data systems to guide 

data driven decision 

making to support 

effective instruction: 

Unify (formerly 

Performance Matters) 

and Teach. Learn. 

Connect. (TLC) 

powered by Engrade.  

 Unify provides a 

platform for 

summative 

assessments and 

assessment data, as 

well as an early 

warning system that 

examines students’ 

attendance, behavior, 

and discipline to 

inform non-academic 

interventions. All state 

assessment data and 

countywide 

assessment data, such 

as benchmarks and 

final exams, are 

housed in this 

platform.  

 TLC is new for the 

2015-16 school year 

and provides a 

platform for formative 

 

 Summative test data in 

Unify is analyzed to 

evaluate students’ 

progress toward 

mastery of content, 

make curricular 

decisions, and inform 

professional 

development 

opportunities.  

 Unify is used by 

instructional 

coordinators to analyze 

data on a system wide 

basis and make 

curricular adjustments. 

Curriculum resource 

teachers and school 

based administrators 

use the data to analyze 

school based progress 

and make school wide 

instructional decisions. 

Classroom teachers 

analyze the data of the 

students in their 

classrooms to make 

instructional decisions 

to improve student 

progress toward 

learning goals. 

 Teachers analyze 

formative assessment 

data daily for 

 

 Implementation of both 

platforms will require 

system-wide ongoing 

professional 

development.  

 Although Unify has 

been in place for 

several years and has 

been used to analyze 

summative assessment 

data, the platform has 

changed and has many 

features that are new or 

have not been utilized 

in the past.  

 TLC, Powered by 

Engrade, is a system-

wide initiative and will 

be utilized by all 

teaching and 

administrative staff, as 

well as students. For 

our first year, teachers 

will begin creating 

formative assessments 

using the assessment 

creation tool embedded 

in the LMS.  

 The early warning 

system, new this school 

year, identifies students 

who may be in need of 

additional support, such 

as mentoring, 
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assessments that are 

created by teachers 

and other school-

based staff and a 

learning management 

system. 

 

classroom instruction. 

The data provides for 

personalization 

(offering student 

choice) and 

customization (meeting 

individual student’s 

learning needs) of 

instruction.  

 

counseling, and other 

non-academic services. 

Professional 

development will be 

provided to counselors, 

student services 

workers, and others 

who work with at risk 

students. 
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Section D 

Great Teachers 

And Leaders 
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Highly Qualified Staff 

No Child Left Behind Goal 3: By 2005-2006, all students will be taught by Highly Qualified 

Teachers (HQT). 

No Child Left Behind Indicator 3.1: The percentage of classes being taught by 

“highly qualified” teachers, in the aggregate and in “high-poverty” schools. 

No Child Left Behind Indicator 3.3: The percentage of paraprofessionals working in 

Title I schools (excluding those whose sole duties are translators and parental 

involvement assistants) who are qualified. 

 

Under No Child Left Behind (NCLB), LSSs are required to report the percentages of core 

academic subject (CAS) classes being taught by highly qualified teachers, and the percentages of 

CAS classes being taught by highly qualified teachers in high-poverty schools compared to low-

poverty schools.  High-poverty schools are defined as schools in the top quartile of poverty in the 

State, and low-poverty schools as schools in the bottom quartile of poverty in the State.   NCLB 

also requires that school systems ensure that economically disadvantaged and minority students 

are not taught at higher rates than other students by inexperienced, unqualified, or out-of-field 

teachers.  

Plans for Reaching the 100% Highly Qualified Teacher (HQT) Goal 

LSS responses to Section I.D.vi in Part I and the Title II, Part A attachment in Part II will 

continue to serve as the school system’s Highly Qualified Teacher Improvement Plan.1  In this 

section, each LSS should address the factors that prevent the district from attaining the 100% 

HQT Goal.  Please see the instructions on the next page.   

1. Complete data tables 6.1 – 6.7.   

 

2. Review the criteria associated with each table on the next two pages.   

 

3. If the school system did not meet the targeted criteria for each data table, respond to the 

associated prompt(s) for each table. Be sure to respond to all prompts for each criterion 

not met. 

 

Based on data in the 

table: 

If your system does not 

meet the criteria: 

Respond to the prompts:  

6.1: Percentage of Core 

Academic Classes 

(CAS) Taught by Highly 

Qualified Teachers 

 

The percentage of CAS 

is 98% HQT or higher. 

The percentage of CAS 

for 2014-2015 was 

96.4%. 

1. Describe where challenges are evident. 

 

Challenges are evident in the high 

schools.  The schools are located in rural 

areas and with small class sizes.  It is 

                                                           
1 Section 2141(a) of the Elementary and Secondary Education Act. 
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  difficult to maintain HQ status when the 

classes may have only a few students. 

 

2. Identify the practices, programs, or 

strategies and the corresponding resource 

allocations to ensure sufficient progress 

placing HQT in CAS. 

 

The major priority that will help move 

Worcester County Public Schools from 

96.4% to 100% of CAS taught by highly 

qualified teachers is to continue our 

efforts to recruit, hire, and retain highly 

qualified teachers. 

 

Another priority would be to help teachers 

to become highly qualified in other CAS 

since most of the classes not taught by 

highly qualified teachers is at the high 

school level. 

 

*  Constant review of the certification 

status of all teachers. 

*  Meet with all new teachers and review 

certification requirements. 

*  Continue to meet with incumbent 

teachers who hold a Standard 

Professional Certificate, but do not meet 

the definition of highly qualified to assist 

them in meeting the criteria. 

*  Develop a “Principal’s Guide” in 

assisting teachers in meeting Highly 

Qualified status. 

 

6.2: Percentage of Core 

Academic Subjects 

Classes Taught by 

Highly Qualified 

The percentage of CAS 

in Title I schools is 

100% HQT. 

 

1. Describe where challenges are evident. 

 

The challenges that the school system is 

being faced with involves verifying that 

when a teacher in a Title I school is 



 

94  LEA:  23 Worcester 

 

Teacher in Title I 

Schools. 

reassigned, the certification is reviewed to 

ensure the teacher will not lose their HQ 

status. 

 

2. Describe the strategies used to ensure all 

CAS in Title I schools are taught by HQT. 

 

      * At the school and district level,    

      monitor the teacher’s progress   

      towards meeting HQT status. 

      * Meet with the teachers on an   

      individual basis to assist them in  

      meeting the required criteria for  

      meeting HQ. 

 

 

6.3: Number of Classes 

Not Taught by Highly 

Qualified (NHQ) 

Teachers by Reason. 

 

The combined 

percentage total of 

NHQT across all 

reasons is less than 

10%. 

Worcester County 

Public Schools 

percentage of NHQT 

across all reasons is 

3.6%   

 1. Describe where challenges are evident. 

 

 2. Identify the practices, programs, or 

     strategies and the corresponding   

     resource allocations to ensure sufficient  

     progress in targeted areas of NHQT. 
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Based on data in the 

table: 

If your system does not 

meet the criteria: 

Respond to the prompts:  

6.4: Core Academic 

Classes taught by 

Highly Qualified 

Teachers in both 

Elementary and 

Secondary Schools 

High Poverty and Low 

Poverty Schools. 

 

The percentage of CAS 

taught by HQT in high-

poverty is equal to or 

greater than the 

percentage of HQT CAS 

in low-poverty schools. 

(Explanation: Data 

represents an equal 

distribution of HQT staff 

between high and low 

poverty). 

NA 

1. Describe where challenges are 

evident. 

 

2. Describe the changes or 

adjustments to ensure an equal 

distribution of HQT staff in both 

High and Low poverty schools. 

 

 

NA 

6.5: Core Academic 

Classes taught by 

Highly Qualified 

Teachers in both 

Elementary and 

Secondary High 

Poverty and Low 

Poverty Schools By 

Level and Experience. 

 

The percentage of 

inexperienced HQT in 

CAS in high-poverty 

schools is not greater 

than the percentage of 

experienced HQT in 

CAS in low- poverty 

schools. 

 

NA 

1. Describe where challenges are 

evident. 

 

2. Identify the changes or adjustments 

to ensure low-income and minority 

students are not taught at higher 

rates than other students by 

unqualified, out-of-field, or 

inexperienced teachers. What 

evidence does the school system 

have that strategies are in place are 

having the intended effect?   

 

6.6: Attrition Rates. 

 

Total overall attrition is 

less than 10% 

Worcester County Public 

Schools overall attrition 

rate is 6.1% 

1.  Identify the practices, programs, or 

strategies and the corresponding 

resource allocations to address the 

overall retention of staff.  What 

evidence does the school system 

have that the strategies in place are 

having the intended effect? 

6.7: Percentage of 

Qualified 

Paraprofessionals 

Working in Title I 

Schools. 

Percentage of qualified 

paraprofessionals in Title 

I schools is 100% 

100% of the 

Paraprofessionals in 

Worcester County 

Schools are qualified. 

1. Describe the strategies used to 

ensure all paraprofessionals 

working in Title I schools will be 

qualified. 
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GOAL 2: All students will be taught by highly qualified and effective staff in schools that 

are Safe, Drug-Free, and Conducive to learning.  

Content Area:  Highly Qualified/Highly Effective Staff Recruitment Efforts 

(Highly Qualified/Highly Effective Staff, Schools that are Safe, Drug-Free and Conducive 

to Learning – dangerous schools, bullying, harassment, or intimidation; suspensions; 

coordination with mental health providers; PBIS; Habitual Truancy; attendance) 

Standards and Assessment 

Action Responsibility Timeline Indicator of 

Success 

Funding 

Source 

Continue to meet individually with 

incumbent teachers who hold a 

Standard Professional Certificate, 

but do not meet the definition of 

Highly Qualified to assist them in 

meeting the necessary requirements. 

Supervisor of 

Human 

Resources 

September  

2015 – 

January 2016 

Current 

documentation 

of certification 

needs for 

Highly 

Qualified status 

2015-2016 

Operating 

Budget 

 

Continue diversity recruitment 

efforts to attract highly qualified 

teachers in critical shortage areas by 

visiting more colleges and 

universities in other states and 

surrounding areas. 

Supervisor of 

Human 

Resources 

July 2015 – 

June 2016 

Review 

completed 

recruitment 

statistics 

compiled 

Ongoing 

costs – 

Operating 

Budget 

Continue to monitor, and evaluate 

the formal process to identify highly 

qualified paraprofessional applicants 

similar to the process used for 

teachers. 

Supervisor of 

Human 

Resources 

July 2015 – 

June 2016 

Comprehensive 

list of highly 

qualified 

applicants, 

along with 

documentation 

indicating HQ 

status 

Ongoing 

costs – 

Operating 

Budget 

Conduct a diversity day/weekend for 

eligible students to visit, participate 

in a job fair and informal interview 

sessions. Participants will be given 

the opportunity to learn more about 

the programs and services, along 

with promoting Worcester County as 

an excellent place to live, work, and 

play. Worcester County Public 

Supervisor of 

Human 

Resources, 

Student 

Services and 

Coordinator 

of 

Multicultural 

Education 

September 

2015 – 2016 

Review the 

benchmarks 

established 

Ongoing 

costs – 

Operating 

Budget and 

Special 

Education 

Grant 
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Schools is dedicated to continuous 

improvement for the entire school 

system.  It is our commitment to 

enhance our staff diversity so it will 

reflect our students’ diversity.  

Develop additional partnerships with 

Historically Black Colleges and 

Universities (HBCU) inside/outside 

of the Maryland area. Provide 

materials promoting the area and the 

school. Invite representatives from 

solicited colleges to visit Worcester 

County to see what the area and the 

school system has to offer for their 

students.  Encourage representatives 

to help promote Worcester County as 

another area to consider for a 

teaching profession. 

Supervisor of 

Human 

Resources 

September 

2015 – 2016 

Meet with 

various 

colleges and 

universities out 

of the 

immediate area 

2015 – 2016 

Operating 

Budget 
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Five Year Comprehensive Master Plan Finance and Data Tables 

Table 6.1 Percentage of Core Academic Subject  Classes 
Taught by Highly Qualified Teachers 

Table 6.2: percentage of Core Academic Subject Classes Taught by Highly Qualified 
Teachers in Title I Schools. Include Title I Schools Funded with ARRA Funds 

School Year % of Core Academic 
Subject Classes 
Taught by High 
Qualified 

% of Core Academic 
Subject Classes Not 
Taught by Highly 
Qualified 

School Year Total Number of 
Core Academic 
Subject Classes in 
Title I Schools 

Core Academic Subject 
Classes in Title I Schools 
Taught by Highly 
Qualified Teachers 

% of Core Academic  
Subject Classes in Title I 
Schools Taught by HQT 

2009-2010 98.1 1.9  
2012-2013 300 300 100% 2010-2011 97.6 2.4 

2011-2012 98.4 1.6  
2013-2014 314 314 100% 2012-2013 96.0 4.0 

2013-2014 96.1 3.9  
2014-2015 

 
324 

 
324 

 
100% 2014-2015 96.4 3.6 

 

Table 6.3: Number and Percentage of Classes NOT Taught by Highly Qualified (NHQ) Teachers by Reason 
 

Is this LSS 
data OR 
MSDE 
Data? 

 
 

TOTAL 
 

School Year Expired 
Certificate 

Invalid Grade 
Level(s) for 

Certification 

Testing 
Requirement 

Not Met 

Invalid Subject 
for Certification 

Missing 
Certification 
Information 

Conditional 
Certificate 

         LSS 
 
  X    MSDE 

 
# 

 
% 

# 
classes 

% # 
classes 

% # 
classes 

% # 
classes 

% # 
classes 

% # 
classes 

%  Totals MUST 
match the total # 
and % in Table 6.1 

2012-2013 0 0.0 1 1.5 3 4.5 42 62.7 0 0.0 6 9.0    

2013-2014 0 0.0 11 1.9 3 5.0 43 75.0 0 0.0 0 0.0    

2014-2015 0 0.0 6 .28 5 .23 56 2.62 0 0.0 9 .42  96.4 3.6 
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Table 6.4: Core Academic Subject Classes Taught By Highly Qualified Teachers (HQT) in High Poverty and 

Low Poverty Schools By Level 

  

  

  

Core Academic Subject Classes Taught by HQT 

  

High Poverty* Low Poverty 

  

Total Classes Taught by HQT 
Total 

Classes 
Taught by HQT 

  

  

# # % # # %   

2008-2009               

     Elementary               

     Secondary               

2009-2010               

     Elementary               

     Secondary              

2010-2011               

     Elementary               

     Secondary               

2011-2012              

     Elementary               

     Secondary               

2012-2013               

     Elementary               

     Secondary               

2013-2014               

     Elementary               

     Secondary               

2014-2015               
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Table 6.5: Core Academic Subject Classes Taught By Highly Qualified Teachers (HQT) in High and Low Poverty Schools By 

Level and Experience  

 

Core Academic Subject Classes 
 

School Year Level 

 High Poverty* Low Poverty 

Classes Taught by 

Experienced HQT* 

Classes Taught by 

Inexperienced HQT 

Classes Taught by 

Experienced HQT* 

Classes Taught by 

Inexperienced 

HQT 

# % # % # % # % 

2011-2012 Elementary                 

Secondary                

2012-2013 Elementary                 

Secondary                 

2013-2014 Elementary                 

Secondary                 

2014-2015 Elementary                 

Secondary                 

 

 
 

         

          

          

          

 

* Some local school systems will not have schools that qualify as "high poverty".   
 ** "Experience" for the purposes of differentiation in accordance with No Child Left Behind, is defined as two years or more as of the first day of 
employment in the 2014-2015 school year.    
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Table 6.6: Attrition Rates 

Attrition 

Due To 

(Category): 

Retirement Resignation Dismissal/Non-renewal Leaves 

Total 

Overall 

Attrition 

Numerator Denominator % Numerator Denominator % Numerator Denominator % Numerator Denominator % % 

2006-2007 12 621 1.9 19 621 3.0 1 621 0.2 3 621 0.5 5.64 

2007-2008 20 635 3.1 18 635 2.8 1 635 0.2 2 635 0.3 6.46 

2008-2009 13 632 2.1 9 632 1.4 1 632 0.2 1 632 0.2 3.8 

2009-

2010(p) 
25 620 4.0 15 620 2.4 0 620 0.0 2 620 0.3 6.77 

2009-2010 11 624 1.8 11 624 1.8 0 624 0.0 6 624 1.0 4.49 

2010-2011 13 629 2.1 13 629 2.1 1 629 0.2 4 629 0.1 4.93 

2011-2012 13 632 2.1 11 632 1.7 0 632 0.0 0 632 0.0 3.8 

2012-2013 

(p) 
19 635 3.0 7 635 1.1 0 635 0.0 3 635 0.5 4.57 

2013-

2014(p) 
15 635 2.4 15 635 2.4 0 635 0.0 4 635 0.6 5.35 

2014-2015 

(p) 
18 636 2.8 20 636 3.1 0 636 0.0 1 641 0.2 6.13 

              

Use the data available as of September 1st following each of the school years to be reported.  Report data for the entire teaching staff or for teachers of Core 

Academic Subject areas if those data are available.   Indicate the population reflected in the data:   
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X Entire teaching staff or             

____ Core Academic Subject area 

teachers           

Table 6.7: Percentage of Qualified Paraprofessionals Working in Title I Schools.   Include Title I Schools Funded With ARRA Funds. 

  

Total Number of 

Paraprofessionals Working in 

Title I Schools 

Qualified Paraprofessionals Working in Title I Schools 

# % 

2008-2009 58 58 100.0 

2009-2010 55 55 100.0 

2010-2011 51 51 100.0 

2011-2012 50 50 100.0 

2012-2013 49 49 100.0 

2013-2014 48 48 100.0 

2014-2015 47 47 100.0 
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High Quality Professional Development 

No Child Left Behind Indicator 3.2:  The percentage of teachers receiving high quality 

professional development. 

I.  Professional Learning 

Please provide your local school system Professional Learning Plan.  Be sure to include how 

your Plan addresses: 

1. Underperforming populations;  

2. Universal Design for Learning (UDL) Guidelines and Principles for all student   

populations; 

3. Maryland College- and Career-Ready Standards, including English language arts; 

disciplinary literacy; mathematics; and Next Generation Science;  

4. Science, Technology, Engineering and Mathematics (STEM) Standards of Practice; 

5. College, Career, and Civic Life (C3) Framework; 

6. Teacher and Principal Evaluation (TPE) System; and 

7. Job-embedded professional learning, such as Professional Learning Communities 

(PLC), Communities of Practice (COP), and Data Dialogue. 

 

Worcester County continues to be a top performing county in Maryland.  Each year, our students 

consistently rank at the top on state recognized measures of academic performance.  Worcester 

County Public Schools is committed to maintaining and enhancing its excellence in teaching and 

student learning. WCPS’ professional learning focuses on student academic success and 

achievement.  The expectation of the county’s professional learning plan is that educators will 

work collaboratively to develop deeper understandings of learning and its impact to student 

achievement. Student success is directly attributable to the quality of professional development 

and quality instructional staff.  Worcester County’s emphasis on every student in each school 

succeeding each day results in the steady progress of all students toward graduation and college 

and career readiness.  The county will continue to implement effective differentiated 

instructional programs and practices to ensure success of traditionally underachieving students.   

 

Worcester County Public Schools is committed to improving the achievement of all students.  

Our goal is to increase opportunities for all student subgroups to be proficient in all content areas 

and to be college and career ready.  Our top priority is eliminating the achievement gap   

accelerating learning for all students through high expectations, high quality and rigorous 

curricula for all.  The district’s professional development plan offers specific, meaningful staff 

development in best practices and strategies in what works to increase achievement.  The district 

continues to offer all components of its Accelerating Achievement of African American Students 

and profession development on Cultural Proficiency and the Education That is Multicultural 

course.  All professional learning opportunities focus on underperforming students.  

 

Professional development plans for embedding Universal Design for Learning (UDL) into 

curriculum and instruction began in 2014.  Teams of teachers, both special education and general 

education, attended a Special Education CoP through MSDE last spring.  UDL teams were 
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established.  Teams have provided training and will continue to train central office staff, school-

based administrators and other teachers. Plans include embedding UDL in the RTI framework, 

Stage 3 curriculum development and into the lesson plan template in all content areas.  Ongoing 

UDL professional learning for instruction and support for teachers will be provided throughout 

the year.  New teachers began their training at the new teacher orientation.  WCPS is providing a 

platform for teachers to access UDL exemplars that support a full range of learner variability and 

multiple levels of content understanding with the purchase of Engrade.  Professional 

development on integrating technology use by students using UDL principles will be included in 

Engrade training. 

 

WCPS has made major curriculum revisions and alignment with Maryland College and Career 

Ready Standards in English Language Arts, disciplinary literacy, mathematics, social studies, 

and science and STEM around the Next Generation Science Standards, etc.  Professional 

development plans include revising instructional practices and writing new Understanding by 

Design (UbD) units that are aligned to the standards in all content areas.  Our county has adopted 

the UbD model for curriculum development and implementation. This model is intended to help 

students achieve college and career readiness by providing multiple ways to apply their 

knowledge and transfer their learning to new situations.  Instructional coordinators, 

administrators, curriculum resource teams and a team of lead teachers received professional 

development on UbD delivered by Jay McTighe.  

This summer Worcester County Public Schools offered approximately 200 professional learning 

opportunities and curriculum development for PreK-12 teachers.  This allowed for over 2,000 

teacher slots of high quality learning opportunities.  It included 532 hours of curriculum writing.  

The professional development focused on deepening the knowledge and understanding of the 

standards as well as building understanding of student learning. 

 

The 5D+ Model of Teaching and Learning has become a cornerstone of Worcester County 

Public Schools’ classroom observation and evaluation program.  It has become a tool which 

functions as an atmosphere of collaboration and promotes continual professional improvement. 

Through the uses of proprietary PIVOT software, observational data are collected throughout the 

year and used as part of the evaluation process at mid-year and at the end of the year for teachers 

in Cycles 1 and 2 of Worcester County Public Schools’ evaluation model.  Ongoing professional 

development is held in each school and countywide. New teachers received professional 

development of this model during orientation and more professional development is planned 

once a month on new teacher nights. 

 

Consultants from Solution Tree provided a countywide Professional Learning Community at 

Work Academy for teachers and administrator. Professional Learning Communities (PLCs) are 

now embedded in the culture of our schools. They have replaced traditional faculty and team 

meetings.  Some PLCs focus on content area issues or student academic issues to increase 

teacher capacity and improve student achievement.  Professional development plans are in place 

for coordinators to assist schools with their PLCs by offering a menu of professional 

development topics such as disciplinary literacy; interdisciplinary applications of mathematics; 

STEM; science literacy connection; UbD; UDL; i-Ready diagnostic assessment, PARCC 
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assessment, etc.  The county’s professional development plan also includes curriculum 

development for College, Career and Civic Life (C3). 

 

Worcester County is a data-driven county.  Teachers and administrators collect data from 

multiple sources to gain a deeper understanding of students’ needs.  Student achievement data 

are used as a guide for making instructional decisions and developing effective strategies to 

better serve students.  The digital data management systems have made data more accessible to 

teachers and administrators. Our county’s digital conversion plan provides a more personalized 

and customized approach to student learning. Making this shift requires various ongoing 

professional development, such as Blended Learning; Office 365; Engrade; Performance 

Matters; formative and summative assessments, etc.  

  

 

II. Teacher Induction 

 

Please provide the following information regarding your District Teacher Induction/Mentoring 

Program: 

A. A description of your Comprehensive Teacher Induction Program, including orientation 

programs, standards for effective mentoring, and mentoring supports.  Options to include 

your LEA Action Plans and TELL Survey Data. 

Worcester County Public Schools provides a comprehensive, high-quality induction program for 

all new teachers, including veteran teachers who are new to the district.  The goals of the 

induction program are to address professional learning needs, improve instructional quality, and 

help new teachers achieve success in their content areas. Teacher preparation, along with a good 

support system, has a tremendously positive impact on the retention of our teachers.     

 

The induction program begins in August and continues throughout the school year. One 

component of the program is a comprehensive four-day orientation.   During the first day of the 

orientation, teachers receive an introduction to the county’s benefits, policies, and procedures. 

Through the Human Resources Department, new teachers to the profession or to the school 

system are informed about a variety of topics such as the Negotiated Agreement (between the 

Worcester County Teachers Association and the Board of Education); ethnic and HIPPA 

regulations; technology and social media policy; medical leave; health/dental /vision; blood 

bank; flexible spending; credit union; retirement and other information that teachers should be 

familiar with as a new employee.  

 

During the next two days of the induction, the focus shifts to instructional programs and 

expectations.  Coordinators make presentations on Student Learning Objectives and the Teacher 

Evaluation process; WCPS lesson plan and Understanding by Design; Digital Conversion and 

Blended Learning.  Teachers are given the opportunity to ask questions and participate in 

conversation about the county’s expectations for instruction and delivery as well as learn the 

criteria by which they will be evaluated. 

 

The focus for 2015 orientation was using effective instructional strategies.  New teachers and 

mentors participated in a rotation of mini-workshops such as 21st Century Teaching and 

Learning; Universal Design for learning; Project Based learning; Cultural Proficiency, and Arts 
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Integration. These workshops are ongoing during the year.  Instructional coordinators reviewed 

curriculum and lesson plan expectations.    

 

During the orientation, peer mentors participate in their first professional learning community.  

County mentors facilitate the PLC and the group collaborates, exchange ideas and shares best 

practices. This collaborative engagement improves teacher effectiveness, which results in 

increased student achievement.  On the last day of the orientation, new teachers receive 

professional development in their home schools and continue working with their mentors on 

lesson planning and preparations for the first week of school. Mentors work collaboratively with 

new teachers through the year. They do a great job building relationships and promoting growth 

and development of the new teacher to improve student learning.  

  

Another component of our new teacher induction program is our ongoing monthly professional 

development opportunities and seminars which are tailored to our new teachers’ needs, as 

identified on the orientation exit-evaluation surveys and information received from principals 

and other administrators. New Teacher PLCs will be scheduled the third Wednesday each month 

from 4:00-6:30 pm. Instructional coordinators also work closely with beginning teachers 

throughout the year on the curriculum, assessment, MCCRS, etc., in their professional learning 

groups.  Teachers receive support from an assigned mentor until they receive tenure. 

 

B. Data regarding the scope of your mentoring program, including the number of 

probationary teachers and the number of mentors who have been assigned.  Also, please 

indicate the breakdown of your mentors’ roles in the district as indicated in the chart 

below:  (1) FULL-TIME MENTORS:  Mentoring is their full-time job, (2) PART-TIME 

MENTORS:  Mentoring is their part-time job, (3) RETIREES:  Mentoring is done by 

retirees hired to mentor, and (4) FULL-TIME TEACHERS:  Teaching is their full-time 

job and they mentor.  Please complete the chart below: 

 

Mentor Ratio 2015-2016 

LEA 1st Year 

Teachers 

2nd Year 

Teachers 

3rd Year 

Teachers 

Newly Hired 

Experienced 

Teachers 

Total # 

Teachers 

Total # Mentors Mentor to 

Teacher 

Ratio 

Worcester  18 39 43 20 38 #Full-Time 

Mentors:_0___ 
1: 1__ Ratio 

#Part-Time 

Mentors:_37___ 

#Retirees: _2___ 

#Full-Time 

Teachers:_0___ 

TOTAL:__39__ 

C. The process used to measure the effectiveness of the induction/mentoring and the results 

of that measurement. 

 

We analyze data from the orientation survey and use this information to improve our program. 

The orientation, evaluation results (ratings and comments) were quite favorable. Each grade-

level of new teachers and mentors rated “agree” and “strongly agree” on 96-100% of the 
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evaluation questions. We survey beginning teachers and principals on professional learning 

needs.  Every professional development workshop is evaluated and we analyze the results to 

improve our program.   

 

Also, according to the Maryland Teacher Empowering, Leading and Learning Survey (TELL), 

96.2 percent (96.2%) of the new teachers were formally assigned mentors. Ninety-six percent 

(96.4%) indicated they participated in seminars specifically designed for them. The survey 

showed that 100% of our new teachers participated in an orientation; ninety percent (90%) had 

regular communication with principals, and other administrators; eighty-four percent (84%) 

indicated they received additional support.  Overall, our county exceeded the state in 34 out of 36 

areas. 

 

Our 2014-15 end-of-year county survey of new teachers resulted in high ratings for support in   

the following areas: reflecting on the effectiveness of their teaching; instructional strategies; 

access to professional learning communities/workshops; observed by the mentor / 

administration; content area and creating a supportive, equitable classroom where differences are 

valued. 

 

Worcester County’s retention rate for teachers in the first five years of teaching is 94%. This is 

due to the quality of our induction program, high quality professional learning and the support 

teachers receive. Our school system’s ultimate goal is to make the transition into the classroom 

as seamless as possible for our new teachers.  They will make a positive difference in the lives 

their students as they prepare them with a world class education.  
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Culture and Climate 
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Climate Survey (OPTIONAL REPORTING) 

 

 The Worcester County Public Schools will be administering a climate survey in the fall 

of 2015; the results will be available for the annual update in 2016. 

 

 

Persistently Dangerous Schools 

 

 The Worcester County Public Schools does not have any Persistently Dangerous Schools. 

 

ATTENDANCE 

 

*Data table (5.1) 

 

1. Describe where challenges are evident. In your response, identify challenges in terms of 

grade band(s) and subgroups. 

 

The Annual Measureable Objective attendance goal was 94%. The attendance rate for the school 

year was 94.6%, which was .6% above the AMO. Our challenge will be to work with each high 

school to develop programs or strategies to address and improve student attendance. The Office 

of Student Services will share and review with each school’s attendance data by subgroup from 

the previous year. The discussion will focus on ways to maintain or improve the student 

attendance rates by reviewing attendance data by subgroup. In addition, the department will have 

multi-agency meetings, including but not limited to, State’s Attorney Office, Truancy Court, 

Department of Social Services, and Department of Juvenile Services. This meeting serves as 

checks and balances between the departments and provides an opportunity for clarification and 

planning. 

 

As a proactive measure, during each summer the Student Services Department will send letters 

to parents of students who accumulated 15 or more unexcused absences during the previous 

school year. This will encourage parents to monitor and help improve their child’s attendance. 

Letters are sent to parents of students who have been late unexcused to school 10 or more days 

during the school year. We believe the elementary years are formative and will continue striving 

to help all students develop good school attendance habits. 

 

 

Attendance (Elementary, Grade 1-5) 

Challenges are evident if a grade band or sub group does not meet Annual Measurable Objective 

(AMO). The State mandated attendance requirement is 94%. The Worcester County elementary 

attendance rate for the 2013-2014 school year was 95.5%, which exceeded the AMO by 1.5%. 

Additionally, each sub group, with the exception of American Indian or Alaska Native, which 

fell the below AMO by 3.5%, exceeded the AMO on average by 1.3%. This means that the 

administration, teachers, and staff at each elementary school in Worcester County are providing 

our students with a safe, orderly, rigorous, and enriching learning environment; that they are 
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focused on providing each student with a world class 21st century education; and that they are 

being deliberate about exposing students to college and career pathways to success. Our 

challenge will be to maintain our current level of success.   

Elementary 3-5 

 

Students at the elementary level exceeded the Annual Measurable Objective (AMO) of 94% with 

an attendance rate of 95.5 %. We will continue to utilize the programs, practices, and strategies 

to help maintain this level of success. 

 

African American Students:     Male = 96.4 % 

                                                  Female = 96.3 % 

English Language Learners:     Male = 94.8 % 

                                                  Female = 95.7 % 

Students with Disabilities:       Male = 93.9 % 

                                                  Female = 94. 9% 

FARMS students:                     Male = 95.1 % 

                                                  Female = 95.3 % 

 

Timeline:  September 2015- June 2020 

 

Attendance (Middle School, Grades 6-8) 

Challenges are evident if a grade band or sub group does not meet Annual Measurable Objective 

(AMO). The State mandated attendance requirement is 94%. The Worcester County middle 

school attendance rate for the 2013-2014 school year was 94.9%, which exceeded the AMO by 

.6%. Additionally, each sub group exceeded the AMO on average by 1.32%. This means that the 

administration, teachers, and staff at each middle school in Worcester County are providing our 

students with a safe, orderly, rigorous, and enriching learning environment; that they are focused 

on providing each student with a world class 21st century education; and that they are being 

deliberate about exposing students to college and career pathways to success. Our challenge will 

be to maintain our current level of success.   

Middle 6-8 

 

During the 2013-2014 school year students at the middle school level met and exceeded the 

Annual Measurable Objective (AMO) of 94% with an attendance rate of 94.9%. We will 

continue to utilize our current practices, programs, and strategies to help maintain this level of 

success. 

 

African American Students:     Male = 95.3 % 

                                                  Female = 95.4 % 

English Language Learners:     Male = 96.0 % 

                                                  Female = 96.8 % 

Students with Disabilities:       Male = 93.5 % 

                                                  Female = 94.6 % 
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FARMS students:                     Male = 93.8 % 

                                                  Female = 94.4 % 

 

Timeline:  September 2015- June 2020 

 

The Office of Student Services will share and review with each middle school’s attendance data 

from the previous school year. The discussion will center on ways to maintain or improve the 

student attendance rates by paying special attention to attendance patterns by all subgroups. 

 

As a proactive measure, letters will be sent to parents of students who have been identified as 

having accumulated 15 or more unexcused absences during the previous school year. This will 

inform and encourage parents to become involved in improving their child’s attendance habits. 

The Office of Student Services will mail letters to parents of students who have been late to 

school 10 or more times and coded as unexcused. We believe that habits developed in middle 

school will carry over to the high school years; therefore, we will strive to help all middle school 

students develop good attendance habits. 

 

Attendance (High School, Grades 9-12) 

Challenges are evident if a grade band or sub group does not meet Annual Measurable Objective 

(AMO).   The State mandated attendance requirement is 94%. The Worcester County high 

school attendance rate for the 2013-2014 school year was 93.0%, which was below the AMO by 

1%. Additionally, each sub group fell below the AMO on average by 1.16%. Although the 

administration, teachers, and staff at each high school in Worcester County are providing our 

students with a safe, orderly, rigorous, and enriching learning environment, our challenge is to 

provide Hispanic, American Indian, African American, White, Two or more races, Special 

Education students, and students receiving FARMS services additional programs, services, and 

supports to close and exceed the attendance gap. 

High 9-12 

 

Students at the high school level had an attendance rate of 93.0% and did not meet the AMO of 

94%. We will review the attendance rates of all subgroups with special emphasis on the table 

below. Since our elementary and middle school students achieved AMO, we will review and 

modify as appropriate the practices, programs and strategies that have been successful at those 

levels for use with our high school students. The data listed below was extracted from Table 5.1: 

Attendance Rates, changes and adjustments listed will be used as appropriate to help high school 

students, staff, and parents work to meet the AMO for the 2013-2014 school year.  

 

African American Students:     Male = 93.6 % 

                                                  Female = 92.8 % 

English Language Learners:     Male = 95.6 % 

                                                  Female = 98.7 % 

Students with Disabilities:       Male = 91.3 % 

                                                  Female = 90.4 % 
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FARMS students:                     Male = 91.6 % 

                                                  Female = 91.2 % 

 

 

2. Describe the changes or adjustments that will be made along with the corresponding resource 

allocations to ensure sufficient progress. Include timelines where appropriate. (LEAs should 

include funding targeted to changes or adjustments in staffing, materials, or other items for 

a particular program, initiative, or activity. The LEA should explain the source of the 

funding as restricted or unrestricted. If the source is restricted IDEA, Title I or ARRA 

funding – include the CFDA number, grant name, and the attributable funds. Otherwise, 

identify the source as unrestricted and include attributable funds.) 

 

WCPS will make minor adjustments in an effort to improve school attendance. The school is the 

first line of contact in resolving attendance issues. Early identification and intervention can 

prevent attendance issues from escalating and help establish regular attendance patterns. As a 

result, we are encouraging teachers, attendance monitors, school counselors, and administrators 

to use some of the following new strategies to improve student attendance and school climate: 

 Meet with Student Services Specialist over the summer to plan attendance strategies and 

develop an attendance committee.  

 Develop school-based incentives to reward good attendance.  

 Provide in-service for faculty in the area of attendance record-keeping procedures.  

 Develop parent workshops using Family and School Connections Facilitator to include 

parent strategies for good attendance.  

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year. Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

 

The Maryland Legislature adopted legislation to help improve high school attendance. The new 

legislation requires students to obtain an attendance certification form from the Department of 

Motor Vehicles which must be completed by their high school guidance office indicating 

satisfactory attendance (no more than 8 unexcused days). We hope that this will help improve the 

high school attendance rates because most teenagers want to obtain their driver’s license. Based 

on the trend data, we will make the following adjustments over the course of the next few years. 

Even though our data indicates a sustained increase in attendance, the goal is to improve on a 

yearly basis. The Office of Student Services, along with all schools, will identify students with 

attendance or truancy issues and refer those students to the Truancy Court Program. If all 

interventions have proven unsuccessful, Student Services Specialists will write a letter informing 

the parent that a petition will be filed in Worcester County Circuit Court Truancy Reduction 

Program. The family will receive a summons to appear in court. The Truancy Court Magistrate 

will review each case and order the student to attend school on a regular basis. The court may 

also require the truant student and their family to participate in tutoring, after school programs, 

mentoring and or family counseling. Family interventions may also be a part of the court’s order. 

All court recommendations will be made based on individual and family needs. In addition, the 

Family and School Connections Worker will continue to assist schools in the Pocomoke 
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community to address the needs of students and their families. This worker will continue to 

provide more direct and long-term services. In addition, this worker will provide more support, 

long range planning, and problem solving strategies to families of students with attendance 

problems. It is our hope to address and remove any barriers to regular school attendance. 

 

Resource Allocations: 

 

PST/ICM Teams – Ongoing Operating Budget – Unrestricted Funds (Local) 

 Review and monitor students who had attendance issues from the previous school year. 

This strategy will allow stakeholder to consistently meet and review progress of targeted 

students.  

MSAP – Ongoing Operating Budget - Unrestricted Funds (Local) 

 Masonic Model Student Assistance Program is a curriculum for educators to learn how to 

identify, intervene with, and create appropriate referrals for students that may be at risk 

for substance abuse, depression, suicide, or violence. This meets our needs because it is 

research-based and effective in responding to negative behaviors that interfere with the 

success of children and their school communities.  

Worcester County Health Department – Local funding (Worcester County Commissioners) 

 The Worcester County Health Department collaborates with Worcester County Board of 

Education to address the needs of the students. Through our collaboration we have 

created multiple interventions to assist students that may be dealing with alcohol, drugs, 

or tobacco dependency. One recent intervention is the Alcohol, Tobacco, and Other 

Drugs educational program. This program serves first time offenders and may substitute 

for out of school consequences, if requirements are met. This strategy fills the void of 

addressing students at an early stage of alcohol and drug use.  

Truancy Court – Funded by the First Judicial Circuit Court of the Eastern Shore 

 The Truancy Court Magistrate will review each case and order the student to attend 

school on a regular basis. The court may also require the truant student and their family 

to participate in tutoring, after school programs, mentoring and or family counseling. 

Family interventions may also be a part of the court’s order. All court recommendations 

will be made based on individual and family needs. 

 

4. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year. Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased. 

 

Not Applicable. 
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2015 Master Plan Graduation and Dropout Rates (4-Year Cohort)  

“All Students will Graduate from High School”  

Part I, p. 45 

 

Data Review 

 

4. Describe where 

challenges are 

evident. In your 

response, identify 

challenges in 

terms of 

subgroups. 
 

Moving Forward 

 

5. Describe the changes or 

adjustments that will be 

made along with the 

corresponding resource 

allocations to ensure 

sufficient progress. Include 

a discussion of funding 

targeted to the challenges 

or adjustments made to 

ensure sufficient progress, 

and incorporate timelines 

where appropriate.  

Rationale 

 

6. If applicable, 

based upon 

trend data, 

identify whether 

the changes or 

adjustments 

stated above are 

the same from 

last year. 

Describe the 

rationale for 

continuing the 

change or 

adjustments if 

the data was 

stagnant or 

decreased.  

 

 Although the 

graduation rate for 

all students 

increased from 

90.86% in 2013 to 

91.15% in 2014, 

there are still 

disparities among 

subgroups. 

 Male FARMS 

students exhibit the 

greatest challenge, 

lagging behind all 

students by 10.5 

percentage points 

and all males by 

7.77 percentage 

points. 

 FARMS students’ 

graduation rate is 

6.53 percentage 

 

 Beginning in 6th grade and 

continuing through 12th 

grade, students will use the 

Naviance, a College/Career 

Online 

Advisory/Tracking/Planning 

Program to explore interests 

and related careers, create an 

educational plan to reflect 

their interests and career 

choices, explore 

postsecondary options, and 

complete college and 

scholarship applications. 

Students will also create a 

plan for high school 

coursework that will support 

their choice through the 

selection of relevant courses 

in high school. Opportunities 

for 7th grade students to visit 

the technical high school and 

 

 Although 

Naviance was 

introduced during 

the 2014-2015 

school year, 

students, teachers 

and school 

counselors have 

just begun to 

implement it and 

explore the many 

facets of the 

program. 
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points below all 

students.  

 African American 

students’ 

graduation rate 

decreased by 2.02 

percentage points 

from 2013 to 2014 

and lags behind all 

students by 4.63 

percentage points. 

 Although the 

graduation rate of 

Hispanic/Latino 

students decreased 

by 8.69 percentage 

points, this reflects 

the difference of 

only two students.   

 The graduation rate 

for special 

education students 

continues to be a 

challenge, lagging 

behind all students 

by 9.67 percentage 

points, although 

showing an 

increase of 3.05 

percentage points 

from 2013 to 2014. 

 Gender also plays a 

role in graduation 

rates. Females, 

although their 

graduation rate 

declined by 2.31 

percentage points 

from 2013-2014, 

graduated at a rate 

5.7 percentage 

points higher than 

males in 2014.  

 Female students 

receiving special 

education services 

participate in a summer 

exploratory experience will 

be provided. Such 

experiences will assist 

students in choosing careers 

that may involve courses at 

the technical high school.  

(Objectives 2.1 and 2.8; 

Resource Allocations: 

Ongoing Operating Budget; 

Perkins Grant- Restricted; 

Timeline: Ongoing) 

 The Minority Student 

Achievement Taskforce will 

continue to provide 

opportunities for minority 

high school students to visit 

college campuses to broaden 

students’ experiences with 

higher education. (Objective 

2.1 and 2.8; Resource 

Allocations: Ongoing 

Operating Budget; Timeline: 

Ongoing) 

 Increase the number of high 

school students participating 

in dual enrollment, 

concurrent enrollment, and 

online coursework by 5% 

annually. (Objective 2.1 and 

2.8; Resource Allocations: 

Ongoing Operating Budget; 

Timeline: Annual Review 

each August) 

 Implement a consistent early 

warning system in the middle 

and high schools to identify 

students at risk of dropping 

out to improve prevention 

strategies. The early warning 

system will include specified 

early warning indicators on 

attendance, suspensions, 

course failure, and low scores 

on county and/or statewide 

assessments. Schools can also 

 

 

 

 

 

 

 

 

 

 The Minority 

Student 

Achievement 

Taskforce 

initiated college 

visits during the 

2014-2015 

school year. The 

effectiveness of 

this program will 

not be realized 

until data is 

available to 

support its 

continuation. 

Anecdotal data 

from students 

suggest that it 

had an impact on 

the students that 

participated. 

 The College and 

Career Readiness 

Act, enacted last 

year, has 

provided an 

avenue for 

students who 

would not have 

otherwise had the 

opportunity to 

take advantage of 

college 

coursework while 

in high school. 

WCPS would 

like to expand the 

number of 
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lagged behind their 

male counterparts 

by 13.57 

percentage points in 

2014. It is 

important to note 

that there were 14 

females and 40 

males receiving 

special education 

services in this 

subgroup. 

 The dropout rate 

for all students 

decreased from 

7.81% in 2013 to 

7.04% in 2014. 

However, the rate 

was 5.14% in 2012. 

 Hispanic/Latino 

students pose the 

greatest challenge 

with a dropout rate 

of 13.04%. The 

dropout rate of 

Hispanic/Latino 

males was 25% 

(this represents all 

3 dropout in this 

subgroup). 

 Males’ dropout rate 

is 7.18 percentage 

points higher than 

females. African 

American males 

have a dropout rate 

8.39 percentage 

points high than 

African American 

females. 

 The dropout rate of 

special education 

students decreased 

by 10.03 

percentage points 

from 2013 to 2014. 

identify additional early 

warning indicators. 

(Objective 21 and 2.6; 

Resource Allocations: 

Ongoing Operating Budget; 

Timeline: Annual Review 

each August) 

 Expand opportunities for 

students to participate in 

internships that align with 

their interests and career 

goals. (Objective 2.6, 2.7 and 

2.8; Resource Allocations: 

Ongoing Operating Budget; 

Timeline: Annual Review 

each August) 

 Offer diverse methods for 

students to recover credits 

and remain on track for high 

school graduation. (Objective 

2.1, 2.6, and 2.8; Resource 

Allocations: Ongoing 

Operating Budget; Timeline: 

Annual Review each August) 

 Implement 1:1 digital 

conversion to personalize and 

customize students’ 

educational experiences so 

that students will develop a 

deep understanding of self, 

world, career and their own 

pathway to success. 

(Objective 2.1, 2.6, 2.7, and 

2.8; Resource Allocations: 

Ongoing Operating Budget; 

Timeline: Completed by 

2018) 

 

students 

participating in 

this program. 

 N/A 
 

 

 

 

 

 

 

 

 

 

 

 

 

 WCPS’ 

Internship 

Program and 

other student 

employment 

programs have 

been in place for 

many years. This 

program has 

proven to be an 

effective means 

to not only 

encourage 

students to 

remain in school, 

but to also seek 

post secondary 

education. 

 As we begin 1:1, 

opportunities for 

high school 

students to 

recover credits in 

an online 

platform are now 

available, along 

with face-to-face 

and blended 

learning courses. 
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Males receiving 

special education 

services dropout 

rate decreased by 

12.88 percentage 

points and was 

2.5% in 2014. 

 

 

 N/A 
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SCHOOL SAFETY - SUSPENSION 

In January 2014, the Maryland State Board of Education adopted new regulations guiding 

student discipline. The regulations keep students in school and maintain progress toward 

graduation, while strengthening school safety. The regulations change the definition of short, 

long, and extended suspension, require local school systems to update their codes of discipline 

identify minimum educational services, and require local school systems to identify how and 

when suspension is a last resort, collect data on school arrest, and to identify and eliminate 

disproportionate disciplinary practice for minority students and students with disabilities. The 

regulations also seek to eliminate the disproportionate impact of school discipline on students of 

color and students with disabilities. 

Based on the Examination of the Discipline Data provided, please respond to the following. 

1. Based on the Examination of the Discipline Data provided, please complete Table 8.1: 

Elementary Schools with Suspension Rates Exceeding Identified Limits 

Based on the Examination of all Discipline Data, identify the systematic 

strategies/changes or adjustments that are being used to prevent/reduce suspensions, 

along with the corresponding resource allocations to ensure sufficient progress. Include a 

discussion of funding targeted to the changes or adjustments made to ensure sufficient 

progress, and incorporate timelines where appropriate (See instructions, Section I.B, page 

4.) 

 

Table 8.1: Elementary Schools with Suspension Rates Exceeding 10% 

 Total 

Enrollment 
# Schools 

# Exceeding 

Limit 

% Exceeding 

Limit 

2012-2013 3182 6 0 0.00 

2013-2014 3238 6 0 0.00 

 

Table 8.2: Identified School That Have Not Implemented Positive Behavior 

Intervention and Support System 6 or an Alternative behavior modification 

program. 

Schools School year in 

which the 

suspension rate 

was exceeded 

Provide reason for 

non-compliance 

Provide a timeline 

for compliance 

None    

 

2. If applicable, based on discipline data for 2013-2014, identify whether the changes or 

adjustments stated are the same that are being used for the current year (2014-2015). 

Describe the rationale for continuing the change or adjustments if the data was stagnant 

or decreased 2012-2013 to 2013-2014. 



 

119  LEA:  23 Worcester 

 

 Within the past two years WCPS had updated policies and procedures to reflect the 

changes and expectations for discipline. In addition, a new Student Code of Conduct 

reflects the changes in policy and procedure. Within the past year, a guide developed for 

school-based administrators to increase consistency with the handling of the behavioral 

issues within all of the schools. In addition, there is a focus on providing students with 

appropriate interventions and supports in an effort to improve the behaviors. Faculty and 

staff have attended multiple trainings and professional development throughout the 

previous school and the summer. Some notable interventions this year are Restorative 

Practices, Courageous Conversations, Student Threat Assessment, and RENEW. In 

addition, we have collaborated with the local health department to improve existing 

interventions such as alcohol/substance abuse program and Maryland Student Assistance 

Program.  

 

3. If applicable, include the strategies/changes or adjustments that are being used to address 

the disproportionate suspension among the subgroup/gender. 

The strategies that address disproportionate suspension among subgroup and gender are 

Student Threat Assessment, Restorative  Practices, Courageous Conversations, and 

RENEW. A Student Threat Assessment, funded by local funds, is a problem-solving 

approach to violence prevention that involves assessment and intervention with students 

who have threatened violence in some way.  The Student Threat Assessment can be used 

with students at every level will address long-term suspensions and placement in 

alternative learning settings.  Restorative Practices, funded by Title II funding, is a 

philosophy that focuses on strengthening relationships as a means of preventing conflicts 

from escalating into harmful situations.  It uses a set of communication tools which hold 

individuals accountable for their behavior, and encourage actions to repair the harm 

caused.  The goals of Restorative  Practices are:  1. Build community; 2. Address 

conflicts in a way  that strengthens and restores relationships; 3. Foster greater 

empathy and responsibility; and 4. Engage in collaborative problem solving.  Courageous 

Conversations, funded by Title II funding, is a framework that uses professional 

development to help educational leaders examine the achievement gap through the prism 

of race.  The staff development training addresses the relationship between race and 

achievement through discussions about personal agendas, multiple race perspectives, 

closing the racial achievement gap, and extension of  leaders' professional learning.  

The process allows leaders to construct a language and a process for addressing the 

relationship between race and achievement.  This strategy addresses the disproportionate 

suspensions of minority students through developing relationships and addressing 

multiple race perspectives.  RENEW is a structured school-to-career transition planning 

and individualized wraparound process for youth with emotional and behavioral 

challenges.  The RENEW model focuses on supporting each youth to design and pursue a 

plan for the transition from school to adult life.  RENEW will increase the high school 

completion, employment, and post-secondary education participation rates among 

vulnerable youth.   
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2013-2014 Discipline Data 

Table 8.3:  Number of Student Suspended – Out of School by Subgroup and Gender for 2013-2014 School Year 

 Total Enrollment:  6649  

 Am. Indian/ 

AK Native 

Asian Black/African 

American 

Hispanic/ 

Latino 

HI/Pac. Islander White Two or more 

races 
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14 
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2013-2014 Discipline Data 

Table 8.4:  Number of Student Suspended – In School by Subgroup and Gender for 2013-2014 School Year 

 Total Enrollment:  6649  

 Am. Indian/ 

AK Native 

Asian Black/African 

American 

Hispanic/ 

Latino 

HI/Pac. Islander White Two or more 

races 
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Table 8.5 

School Level Percentage of representation of total 

In School suspension 

Percentage of representation of total 

Out of School suspension 

 Total Number Percentage Total Number Percentage 

Pre-

Kindergarten 

0 0 1 <1 

Elementary 37 11 27 11 

Middle 52 16 45 19 

High 236 73 164 69 

LSS Total 325 100 237 100 

 

Tables 8.3 - 8.5 Summary 

The data in Tables 8.3-8.5 show a low suspension rate during this time period. The data shows a 

discrepancy in suspension rates between students of color and other students. However, the 

suspensions increase moving from elementary to high school. This is clearly indicated by a 10% 

increase from elementary to high school (Table 8.5). The data suggests that the highest portion of 

suspensions is comprised of male students. We are in the process of developing a mentoring 

program for mails that will directly address this area.  

Clarifying Question:  How does the mentoring program specifically address the 

disproportionality in suspension rates for AA males? 

LEA Response: 

The mission of Young Men United is to foster productive members of society by building and 

maintaining positive relationships through meaningful, consistent interactions of staff, students, 

and community members, providing explicit instruction in goal-setting and facilitating enriching 

opportunities for the students to experience academic and personal success. The design of 

program addresses the achievement gap that currently exists in the areas of academic and 

behavior data. The configuration of the middle schools in Worcester County is set-up to educate 

students from fourth to eighth grade; however, the focus for this project will be sixth to eighth 

grade students. Approximately 40% of the students in Worcester County are eligible for free or 

reduced lunches, 15% of the student population have individualized education programs and 

receive special education supports, and services, and10% of students have a 504 Plan. Our 

culturally diverse population and difficult economic times necessitates a small group, needs-

based approach so that our students are behaviorally and socially available to becoming 

college- and- career- ready. The following short-term goals are identified: decrease in office 

referrals and tardiness, and an increase in attendance, grades, and county and state assessment 

scores. Long-term goals include expansion of the program to elementary and high schools in the 

county, a decrease in the county high school dropout rate, an increase in college and career 

readiness of high school students, increase in post-secondary endeavors, and an increase in 

positive community interactions.  
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The program is innovative in facilitating student learning through focusing on the non-cognitive 

factors that prohibit students from being successful or taking full advantage of their potential. 

Included below is a construct that outlines the project, including the overall goal, rationale, 

design, student data collection, and student recognition. The baseline evidence collected from 

the project during its tenure at Snow Hill Middle School clearly indicate that the program made 

a significant difference in students’ achievement, behavior, and simultaneously, improved 

relationships with parents. Research states that boys at risk are more likely to be successful in 

school when they feel valued and a sense of belonging. It also states that boys are competitive in 

nature and can be used as motivation to achieve academic success. 
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SCHOOL SAFETY – SUSPENSION FOR SEXUAL HARASSMENT, HARASSMENT, 

AND BULLYING 

In January 2014, the Maryland State Board of Education adopted new regulations guiding 

student discipline. The regulations keep students in school and maintain progress towards 

graduation, white strengthening school safety. The regulations require local school systems to 

adopt policies that reduce long-term out-of-school suspensions and expulsions, and use such 

actions only when a student poses an imminent threat of serious harm to other students or staff, 

or when a student is engaged in chronic or extreme disruptive behavior. The regulations also 

seek to eliminate the disproportionate impact of school discipline on students of color and 

students with disabilities. 

Based on the Examination of the Discipline Data for: 

Table 8.6 – Number of Suspensions/Expulsions for Sexual Harassment, Harassment, and 

Bullying. 

 

Table 8.6:  Number of Suspensions/Expulsions for Sexual Harassment, Harassment 

and Bullying 

 Total 

Enrollment 
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2013 
6650 4 0.06 1 0.02 0 0.00 

2013-

2014 
6649 2 0.03 6 0.09 5 0.08 
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Table 8.7 – Number of Reported Incidents of Bullying, Harassment, or Intimidation 

Table 8.7:  Incidents of Harassment and Bullying 

 

Number of Incidents 

Number of Students 

Suspended 10 or more 

days 

2012-2013 1 0 

2013-2014 11 2 

 

1. Identify the systematic strategies/changes or adjustments that are being used to 

prevent/reduce suspensions for sexual harassment, harassment, bullying, and gang related 

offenses, along with the corresponding resource allocations to ensure sufficient progress. 

Include a discussion of funding target to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate. (See instructions, 

Section I.B, page 4.) 

 

 Systematic strategies to reduce suspension resulting from sexual harassment, harassment, 

bullying, and gang related offenses involve a procedure implemented to provide 

awareness concerning these concepts. Lessons are held in certain grades, information is 

in the student handbook, as well as, displayed in student-oriented areas. Once identified 

perpetrators have to meet with administration on a regular basis to prevent re-occurrence 

with hopes of rehabilitation. To ensure that the act has been eliminated, the victim is 

consulted on a daily basis. 

 

2. How frequent is the suspension data reviewed? How are you using the data to implement 

your strategies/changes or mid-course adjustments? 

 

 Administration generates and reviews suspension data on a monthly basis. The data is in 

subgroups using demographic information. In addition, a group closely analyzes the 

infraction and consequence to identify any patterns. Based on the information collected, 

we provide interventions and support to school staff. Stakeholders review the data 

collectively and implement best practices to create a desired result. 

 

3. If applicable, based on the data, identify whether the changes/adjustments stated are the 

same from last year. Describe the rationale for continuing the change or adjustment if the 

data was stagnant or deceased? 

  

When data is stagnant or decreased, it is an indicator that the best practice procedures are 

effective. Change or adjustments should be minimal at best to maintain its effectiveness. 

 Not Applicable. 
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Positive Behavioral Intervention Support (PBIS) 

 

Defined Need 

  

Although WCPS has been increasing the number of schools implementing Positive Behavior 

Interventions and Supports (PBIS)  gradually over the past 15 years (Baseline 1, currently 11), 2 

schools are currently non-PBIS schools. Therefore continued efforts are being made to have 

100% participation.  Suspension and office referral data indicate that PBIS schools have made 

significant decreases in OSS in the past year, which has increased opportunities for instruction 

for all students, including students with disabilities.  Schools implementing PBIS have reduced 

office referrals since pre-PBIS from a baseline of 3,263 office referrals to 1,090 as indicated by 

Power School.  

All WCPSs have decreased OSS (out of school suspensions) 40% in the past year from 209 

students (April 2013-14) to 124 students assigned OSS as measured by Power School 

Behavior Log. Ongoing Professional development are aligned with Standards of Professional 

Learning including Learning Communities, Leadership, Resources and  Data  and will sustain 

Tier 1 momentum and provide a foundation for implementation of Tier 2 and  3, evidence based 

practices for students with disabilities, as well as provide opportunities to non-PBIS schools to 

become a part of the process. Some of the Professional Development opportunities include 

coaching strategies (for ex. Team Initiated Problem Solving (TIPS), which will build capacity for 

PBIS Coaches to facilitate PBIS teams, as well as  designated leaders within schools to assist 

teams with understanding BIP strategies for individual students.  Teaching, modeling, 

opportunities for practice, refreshing and providing a BIP Fidelity Checklist for self-reflection 

and feedback from outside observers will also be provided.  In addition, non-PBIS schools will 

be invited to meet with PBIS teams and learn about this evidence-based intervention and how it 

has affected behavioral and academic data, however these 2 schools will participate only if they 

choose.      
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Intended Outcome(s):  

By May 2016, WCPS schools will decrease OSS from baseline of 124 students by 5% as measured 

by Power School Behavior Log. 

Strategy 

# 

Strategy  Resources Evaluation Timeline 

Professional Learning for PBIS Teams: 

1 The WCPS District in 

collaboration with local, 

regional and state PBIS teams 

will provide PD opportunities to 

school PBIS Team members 

that focus upon implementation 

of school based Tier 1, 2 and 3 

evidence based proactive 

positive strategies and crisis 

prevention strategies.                                                                      

 School PBIS Teams: 2 day 

Return Team Conference                                                                                                                                                         

PBIS New Team Training days 

(voluntary)- 2   days                                               

 

University of 

Oregon           

MSDE                                                       

John Hopkins 

Univ.                

Sheppard Pratt 

Health                                               

PBIS Leadership                                                          

WCPS PBIS 

Coaches                   

 

Participant Log                                                                                    

PD Evaluation 

Forms                                                                

Power School 

Behavior Log                                                 

Teacher Outcomes - 

Increased 

Awareness of pro-

active positive 

behavioral 

strategies, which 

will result in 

increased 

instructional time 

resulting in educator 

effectiveness and 

results for all 

students. 

Return 

Team:     

06/2016                                                                                                                                                                                                                                                                                    

New Team:       

07/2016                                                                                                 

 

Professional Learning for PBIS Coaches: 

2 PBIS Coaches:                                                                                                    

New Team Coach Training                                                      

District Coach Leadership 

Meetings      

 WCPS Coaches Meetings                                                    

State Coaches Meetings                

 

 

University of 

Oregon           

MSDE                                                       

John Hopkins 

Univ.           

Sheppard Pratt 

Health                                               

PBIS Leadership                                              

WCPS PBIS 

Coaches                                           

 

Participant Log                                                                                                                                                            

Meeting Minutes                                                                        

Teacher Outcomes - 

learn effective 

leadership 

strategies, run an 

effective meeting 

using TIPS/PBIS 

models, data-based 

decisions                                                                                 

 

New: 

07/2016            

Leader: 

monthly                 

WCPS 

Coach:  Tri-

annually                              

State Coach: 

Biannually                    

 

Community and Family Engagement: 

3 Parents/Caregivers: 1 day 

training                                                                 

Community Agencies:  Parks 

and Rec, YMCA, DJS, 

Daycares, churches  

 

WCPS PBIS, 

SEFEL,  

Olweus Bullying 

Coaches 

Participant Log                                                                                    

Interest  Forms                                                                                   

 

By May 

2016 

 

Intended Outcome(s):  

By May 2016, WCPS schools will decrease OSS from baseline of 124 students by 5% as measured 

by Power School Behavior Log. 

Behavioral Intervention Training: 

Strategy 

# 

Strategy  Resources Evaluation Timeline 
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4 Staff Trainings:                                                                                                     

Faculty Behavioral Strategies as 

requested by administrators                                                                                           

FBA/BIP Plan Training                                                                           

Using SWIS Training 

RENEW Facilitator Training 

Olweus Bullying Training 

District PBIS 

Coach                  

Sheppard Pratt 

Participant Log                                                                                  

PD Evaluation 

Forms                                                                       

Teacher Outcomes - 

Increased awareness 

of pro-active 

positive behavioral 

strategies resulting 

in data based 

decision making 

and increased 

instructional time.                                                             

 

By May 

2016 

 

5 Individual Student Plans: 

Behavior Intervention Plan 

Team training - 10 teams of 5 - 

1/2 day  

Behavior 

Intervention 

Teacher                                             

 

Participant Log                                                                                    

PD Evaluation 

Forms                                                                          

Student BIP 

Data/BIP Fidelity 

Checks   Teacher 

Outcome: Collect 

and analyze data, 

fidelity 

implementation and  

use of evidence 

based behavioral 

strategies    

By May 

2016 

De-escalation and Crisis Response Training: 

6 

 

 

 

 

 

 

 

Crisis: CPI Training                                                           
Recertification(1 

day)/Certification (1 day)    

 Train  additional WCPS CPI 

trainer 

                                                                                                                                                           

BPS Recertification  (1/2 

day)/Certification(2days)    

 

LSCI Training – (2 days)       

 

WCPS CPI 

Trainers                     

BPS Trainer (Penn 

Mar) 

Sheppard Pratt 

LSCI Trainer 

 

Participant Log   

CPI/BPS Test 

PD Evaluation 

Forms                                                              

IEP Crisis Plans                                                                     

Power School 

Behavior Log                                           

SWIS Individual 

Student Report                                              

Teacher Outcome: 

Certification in safe 

method to de-

escalate and restrain 

students in an effort 

to provide a safe 

environment for all.                                                                                                                       

 

By May 

2016 
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Appendix A: Universal Design for Learning Self-Assessment Tool 

 
 

 

 

 

The Maryland State Department of Education offers the following continuum to assist local 

school systems (LSS) in reflecting on the progress of UDL implementation through the 

application of the Active   

Implementation Science Frameworks.  

https://unc-fpg-cdi.adobeconnect.com/ai-lesson-quickstart  

 

 Exploratory 

1 

Installation 

2 

Initial 

Implementation  

3 

Full 

Implementation 

4 

LSS is matching 

needs, innovation 

requirements, 

potential barriers 

and resources. A 

UDL 

Implementation 

Team is identified. 

Necessary resources 

are acquired or 

repurposed to 

support UDL 

implementation; 

UDL 

Implementation 

Team is operating; 

sources for training 

and coaching are 

identified; initial 

professional learning 

has occurred; and 

organizational 

supports and 

protocols are in 

place. 

Practitioners attempt 

to use newly 

acquired UDL 

practices in the 

classroom with 

students; coaching 

and data systems 

support 

practitioners; and 

successful 

implementation of 

UDL practices is 

acknowledged. 

UDL is embedded in 

teaching and 

learning across all 

classrooms; 

practitioners 

routinely provide 

UDL opportunities 

to ensure the success 

of ALL students; 

and Implementation 

Teams ensure the 

gains in UDL 

practices are 

maintained and 

improved over time. 

Please reflect upon 

the current 

system-wide status 

of the 

implementation of 

UDL guidelines 

and principles  

 -Goalbook 

Toolkit/Pathways and 

Engrade purchased 

-UDL Team in place  

-Administrators trained 

-All new teachers trained 

-Initial professional 

learning has occurred  

-Instructional Coaches 

provide training and 

coaching  

-WCPS lesson plan 

modified to incorporate 

UDL principles 

  

    

. 

COMAR 13A.03.06 Universal Design for Learning (UDL) 

Beginning in the 2014-2015 school year, local school systems shall use UDL guidelines and principles, 

consistent with Regulation .03 of this chapter, in the development and provision of: (1) Curriculum; (2) 

Instructional materials; (3) Instruction; (4) Professional development; and (5) Student assessments. 

 

 

https://unc-fpg-cdi.adobeconnect.com/ai-lesson-quickstart
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Integration of UDL Guidelines and Principles 

Indicators 

    

Evidence of local school system’s strategic plan for UDL 

is documented in LSS master plan. 

   X 

(1) Curriculum     

1.1:     LSS identifies specific objective UDL criteria to  

           help Guide curriculum development. 

  X  

1.2:     Model lessons or exemplars are provided to  

           Illustrate UDL elements for all curriculum areas.   

  X  

1.2.a: Model lessons or exemplars include goals and 

objectives reflecting the UDL principles.  

  X  

1.2.b: Model lessons or exemplars include strategies that   

          provide flexible options for presenting content (e.g.,  

          options for visual displays of information, for  

          auditory information and language supports.) 

  X  

1.2.c: Model lessons or exemplars include options for  

          learners to express understanding in a variety of  

          ways. 

  X  

1.2.d: Model lessons or exemplars promote relevant  

           learner choice, self-monitoring and strategic  

           planning when engaging with content. 

  X  

1.2.e: Model lessons or exemplars promote collaboration  

          and communication among students. 

 

 

 

 

 

 

 

 

 

 

  X  
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(2) Instructional and assessment materials:  

     (Various media are used by, educators to present and    

assess learning content; and students to demonstrate 

knowledge and skills.) 

    

2.1: LSS identifies specific objective UDL criteria that 

guides LSS and school-level purchasing of paper, 

digital and online instructional  and assessment 

materials that support a full range of learner 

variability and multiple levels of content 

understanding. 

X    

2.2: LSS has developed a review process using specific, 

objective UDL criteria by which materials (including 

hardware, equipment, and software) are considered 

for system-wide purchase. 

 

X 

   

2.3: LSS communicates specific objective UDL criteria  

       for school-level purchase of instructional materials.  

X    

2.4: LSS provides access to instructional materials in    

classrooms that encompass UDL elements that 

support a full range of learner variability and multiple 

levels of content understanding.  

  X  

2.5: LSS provides teachers a mechanism for LSS-wide  

        sharing of high quality teacher-created digital  

        materials aligned with   the curriculum, and actively  

        encourages sharing across the LSS.   

  X  

2.6: LSS provides a mechanism for teachers to access  

       UDL exemplars of paper, digital and online  

        instructional materials that  support a full range of  

        learner variability and multiple levels of content  

       understanding. 

 

 

 

 

 

 X   
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(3) Instruction 
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3.1: LSS provides lesson planning tools that incorporate  

       UDL elements to school-based leadership to share  

       with teaching staff that support a full range of learner  

       variability and multiple levels of content  

       understanding. 

  X  

3.2: LSS provides protocols and/or rubrics to help teaching  

        staff reflect and self-monitor the incorporation of  

       UDL into lesson planning. 

 X   

3.3: LSS provides instructional look-fors that illustrate  

       UDL to school-based leadership. 

 X   

3.4: LSS provides ways to measure the system-wide 

incorporation of UDL into learning environments and 

teaching methodologies.  

X    

(4) Student assessments     

4.1: LSS identifies specific objective UDL criteria to 

consider for development of system-wide 

assessments. 

X    

4.2: LSS identifies specific objective UDL criteria to  

       consider for assessments developed at the school or  

        classroom level. 

X    

(5) Professional learning     

5.1: LSS provides professional learning on UDL to guide  

       curriculum and assessment developers that support a 

full range of learner variability and multiple levels of 

content understanding.   

  X  

5.2: LSS provides training on purchasing materials,  

       assessment, lesson planning and instruction within a  

       UDL framework to school-based leadership. 

 X   

5.3: LSS provides professional learning to administrators 

and principals on the implementation of UDL. 

  X  

5.4: LSS provides professional learning to school-based 

staff on lesson planning and delivery within the UDL 

framework. 

  X  
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5.5: LSS includes UDL look-fors into supervisory  

        practices. 

 X   

5.6: LSS provides all new teachers training on lesson 

planning and delivery within the UDL framework.  

   X 

5.7: LSS provides professional development on integrating  

       technology use by students using UDL principles.  

  X  

 

The results of this survey should be used to guide systemic changes in the implementation of the UDL principles. 

 

 

 


